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Problem 
Over the last decade, the Ministry of Education in Kuwait undertook the responsibility of 
reforming the Kuwaiti education system. While it noted the importance of school principals in 
this reform process, it has not yet focused on the development of school leaders through formal 
preparation. There were no standards set to guide school leadership development programs in 
Kuwait. The purpose of this study was to survey Kuwaiti educators to identify the professional 
educational program standards they believed were needed and important for public school 
principals. It surveyed their suggestions on which institutions would be best at providing training 
in these standards.  
 
Research Design  
This study used a survey and statistical analysis to investigate the perception and beliefs 
of Kuwaiti educators about educational program standards. The survey consisted of 54 questions 
 that addressed 10 educational leadership program standards. These were Vision, School Culture 
and Instructional Learning, Management and Operation, Community Relations, Ethics, Politics 
and Law, Technology, Research, Internship and Mentoring, and Worldview. Teachers and 
administrators were selected from the Ministry of Education school districts and two higher 
education institutions. A total of 997 educators from all school levels (except Kindergarten) and 
all six school districts responded. Descriptive statistics and multivariate analysis of variance 
(MANOVA) were run with follow-up use of a t-test and one-way analysis (ANOVA).  
 
Results 
There were four major findings in this study. First, Kuwaiti educators accepted all 10 
leadership program standards for school principals. Although, Internship and Mentoring scored 
the highest mean of all standards, and Community Relations received the lowest mean, all 10 
educational leadership program standards scored very high. Second, the Kuwaiti educators 
reported that all 10 standards were very important for educational leadership programming. Once 
again, Internship and Mentoring had the highest mean, and Community Relations as well as 
Research the lowest; but all 10 standards scored as very important standards of an educational 
leadership. Third, MANOVA and further t-tests or ANOVA indicated there were statistically 
significant differences between the participants based on gender, occupational area, school 
districts, the school level (elementary, middle, and secondary), level of education, years of 
experience in current position, and years of educational experience. However, these small 
differences were likely related to the large population sample size and not considered practically 
significant for this study. Four specific items within the standards that were highly rated were 
positive communication, shared leadership, trust, and positive relationships with school board, 
staff, parents, and teachers. Finally, 57% or more of Kuwait educators reported that the Ministry 
of Education is the best entity to deliver these 10 educational program standards. Approximately 
30% thought that higher education institutions and public educational associations should provide 
 the delivery of the standards. In addition, approximately 20% believed private professional 
development training companies should provide this training.  
 
Conclusion 
Overall, the results confirm the usefulness of these 10 standards for establishing 
educational leadership programs for school principals in order to help them meet principal job 
expectations. The broad consensus among Kuwaiti educators provides strong support for the 
Ministry of Education to work to formalize standards that can guide in principal professional 
development. This study provides rationale and specific suggestions for development and 
implementation of standards and highlights a special focus on internships and mentoring, as well 
as the development of trust and communication skills among principals. This study concludes 
with suggestions for areas of research and practice that may help Kuwaiti educators in their work 
of school reform.  
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CHAPTER 1 
 
 
INTRODUCTION 
 
Educational institutions are often driven by pressure to develop new mechanisms and 
methods in order to upgrade services, and to achieve greater quality and standards of excellence. 
The purpose of education is to prepare students for the future by providing the knowledge and 
skills that will enable them to pursue lifelong education—making them able to interact with a 
global world that is constantly changing (Davidovich, Nikolay, Laugerman, & Commodore, 
2010, p. 47). Consequently, schools must be able to provide valuable human resource services 
through collaboration between the school and community (Fullan, 2010; Shipman, Queen, & 
Peel, 2007).  
School leaders are critical in bringing effective school reform (Fullan, 2010; Rhodes & 
Brundrett, 2009; The Wallace Foundation, 2011). Shipman et al. (2007) argue that school leaders’ 
responsibilities have increased in the last 50 years, shifting from an emphasis on management to a 
focus on leadership. Numerous research studies have emphasized that school principals have 
become integral in improving school learning, finding a strong correlation between effective 
school practices and creative administrative leadership (Browne-Ferrigno, 2001; Davis, Darling-
Hammond, LaPointe, & Meyers, 2005; Hale & Moorman, 2003; Hallinger & Heck, 1991; Isik, 
2003; Leithwood & Jantzi, 1999; Marks & Printy, 2003; McMillan & Schumacher, 2006; Tucker 
& JohnBull, 2011). In addition, Preparing School Leaders: Case Study Summary and 
Implications (Browne-Ferrigno, 2001), an exploratory study of 18 educational practitioners who 
joined a principal preparation cohort program that focused on collaborative leadership, reveals the 
importance of professional preparation in achieving educational excellence. This is primarily 
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because the program activities help leaders raise their degree of self-awareness and better 
articulate their future professional plans.  
Unfortunately, some countries lack either clear statements regarding professional 
expectations for school leaders or a formal professional program designed around professional 
leadership standards (Moorosi & Bush, 2011; Rhodes & Brundrett, 2009). The country of Kuwait 
is eager to improve its educational leadership development through the creation of national 
educational standards for principals. Kuwait has two main problems related to leadership 
development: (a) the lack of a formal preparation program for school principals and (b) the lack 
of standards for that educational development program. This study focused on determining the 
standards of the preparation development program needed for Kuwaiti principals, in order to raise 
their leadership self-awareness and become more capable in executing their responsibilities. 
 
Background of the Problem 
Over the past decade, there has been a research emphasis on improving and reforming 
schools. Marzano (2000) identified five factors that influence a school’s effectiveness. One of 
these factors is strong leadership. In fact, he defines educational excellence as “the extent to 
which the school has strong administrative leadership relative to the goal of academic 
achievement” (p. 55). The factors associated with effective leadership are: (a) well-articulated 
leadership roles, (b) school leaders who are information providers, and (c) school leaders who 
facilitate group decision-making. This study and others (Bhindi & Duignan, 1997; Davis et al., 
2005; Derrington & Sharratt, 2008; Fullan, 2010; Hallinger & Heck, 1991; Hurley, 2001) 
highlighted the increase in responsibilities for school principals. Hurley (2001) discussed the 
issue of high expectations for improving school leadership. He also pointed out the problems that 
have led to the lack of administrative excellence in education. These are: (a) early retirement, (b) 
the lack of properly prepared qualified principals, and (c) the lack of qualified candidates 
applying for administrative positions.  
3 
 
Moreover, the principal’s role has changed from a primary emphasis of managing school 
resources to greater involvement in staff development as well as student learning and 
achievement (Davidovich et al., 2010; Shipman et al., 2007). A university report titled How 
Leadership Influences Student Learning (Leithwood, Louis, Anderson, & Wahlstrom, 2004) 
found that training programs are critical to improving school principals’ skills. There are a variety 
of programs that can be offered, including pre-service training programs (preparation) and in-
service training programs (professional development), but they vary in terms of standards as well 
as in their emphasis and quality (Jean-Marie, Adams, & Garn, 2010; Levine, 2005; Normore, 
2010; Tucker & JohnBull, 2011; M. D. Young, 2006). 
Recent initiatives to strengthen leadership development and create leadership standards 
have been notable (Moorosi & Bush, 2011; National Policy Board for Educational 
Administration, 2011; Rhodes & Brundrett, 2009; Shipman et al., 2007). In the United States, 
educators, policy makers, and professional development experts have begun creating standards 
for education leadership programs. Since the late 1990s, the Interstate School Leaders Licensure 
Consortium (ISLLC) and Educational Leadership Constituent Council (ELCC) standards have 
been used by states, professional associations, and universities to guide the development of 
educational preparation programs for principals. The goal has been to create a solid foundation 
for successful schools in the 21
st
 century (Moorosi & Bush, 2011; Shipman et al., 2007).  
Like government departments of education in many countries, the Ministry of Education 
of Kuwait has emphasized the importance of the school administration and school reform. The 
Ministry has consistently voiced concern over these two areas in its National Report Conference 
from 1990 to 2008. Almost every 2 years, the Ministry of Education of Kuwait presents a 
National Report of Kuwaiti Education that highlights and analyzes the development of the 
Kuwaiti education system. The trend towards developing school administrative functions and 
duties appeared before Iraq invaded Kuwait in 1990. After the invasion, the Ministry of 
Education started to reform the educational system. The first national report after the invasion 
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was presented in 1992, and indicated that the Ministry of Education had begun to rethink the 
school administration structure, and suggested giving more authority to schools. Other ministry 
reform objectives included the development of both technical capacity and school leaders through 
training courses before and during service.  
National reports of development of education in Kuwait (Ministry of Education, 1992, 
1994, 1996, 1999a, 2000) presented school administration reforms emphasizing the importance of 
the integration of school work in the administration level, and pointing out the need to identify 
the functional structures of the school toward its education goals, curriculum, students, teachers, 
communities, and work ethics, and the need for clarification of job descriptions for all school 
employees. However, with the role of school principal being newly defined, the Ministry did not 
clarify or emphasize preparation and training for principals and teachers. The reports said that 
they will offer preparation, but the focus was mainly on preparing teachers with pre- and in-
service training, with little emphasis on school principals. 
Preparing school principals for their responsibilities has become the focus in many 
educational systems because the school principal is central to all of the other reforms. Some 
scholars believe clear standards would help ensure the quality of leadership development 
programs. They believe standards are necessary in selecting, preparing, and evaluating 
administrators, and suggest rethinking the current system, in many countries, to use seniority as 
the main selection criteria (Berry, 2009; Browne-Ferrigno & Shoho, 2002; National Policy Board 
for Educational Administration, 2010; Orr, 2010; Reynolds, 2006) . Other scholars suggest the 
need to have pre- and in-service training for principals and teachers, which can be accomplished 
through training centers, collaboration with higher educational institutions, and scholarships for 
specialized training (Ministry of Education, 2002; Normore, 2010; M. D. Young, 2006). 
These national reports (Ministry of Education, 1992, 1994, 1996, 1999a, 2000, 2002) 
noted that the Kuwaiti educational system faces a number of problems and challenges related to 
school administration, such as a lack of in-service training programs and leadership skills, a focus 
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on administration management, as well as preoccupation among principals with school 
administration rather than leadership. These reports are also concerned with modernizing 
education standards, implying that current standards are in need of revision. 
In 2004, the Ministry started to make changes for those entering the principal preparation 
program. According to the new requirements, the school principal must meet nomination 
conditions, such as having at least 14 years of teaching experience, completing a required 
evaluation of excellence for 2 years in their position, maintaining a clear file in relationship to 
civil laws and punishment, passing the written exam and personal interview, and completing and 
passing the preparation workshops that are offered by the Ministry of Education (Ministry of 
Education, 2007). Even though the Ministry implemented this leadership development process, it 
still does not provide a formal preparation program for school principals or standards for those 
programs.  
The need to develop national standards for Kuwait’s educational system led to the 
recommendation by a commission of the National Report of the Ministry of Education (2008a) in 
2008 to develop standards for curriculum, learning, and teaching. My study identifies the 
necessary standards for educational leadership programs as the first step in achieving a clear 
vision of professional expectations from Kuwaiti school administrators. In the long term, these 
standards are expected to help guide the curriculum content and goals needed for creating training 
programs for school leaders. These standards will establish the foundation upon which school 
leaders develop their skills in relation to an established educational expectation.  
 
Statement of the Problem 
The need for educational reform can encourage many countries like Kuwait to use a 
national educational standard system (Almofreg, Almeselih, & Alromy, 1999; Almofreg, 
Alsabyeh, Almeslkh, Alromy, & Alrahshed, 1997). The Ministry of Education in Kuwait has 
undertaken the responsibility of reforming the education system. While it noted the importance of 
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school principals in this reform process, it has not yet focused on the development of school 
leaders through formal preparation. There are no standards that guide school leadership 
development programs in Kuwait. This study will have a significant impact on helping the 
Ministry of Education of Kuwait integrate leadership development standards with all other 
strategic educational plans and goals.  
 
Purpose of the Study 
The Ministry of Education of Kuwait has recently developed strategic plans to improve 
the public education system. This study highlights the importance of including administrative 
leadership program standards and enhancements that work in conjunction with the educational 
strategies under development. The purpose of this study was to identify professional educational 
program standards for public school principals in Kuwait from the point of view of Kuwaiti 
educators. 
 
Research Questions 
This study aimed to answer four research questions:  
1. What educational leadership program standards should public school principals 
expect to meet according to Kuwaiti educators? 
2. How important do Kuwaiti educators believe each of the educational leadership 
program standards is for public school principals in Kuwait?  
3. Are expectation and importance for inclusion of the standards related to gender, 
occupational area, school districts, the type of school levels (elementary, middle, and secondary), 
level of education, years of experience in current position, and years of educational experience?  
4. What do Kuwaiti educators suggest are the best institutions for delivering those 
standards?  
5.  
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Context of the Study 
This section provides a background of the education system in Kuwait, including the 
history of school administration development, and follows with a description of current Kuwaiti 
education administration preparation efforts. 
 
Education System in Kuwait 
The general structure of the Kuwaiti education system is divided into two structures, 
formal and non-formal education. The formal education system is the “education supervised by 
the Ministry of Education, which is called pre-university level (general education)” (Ministry of 
Education, 2008b, p. 19). Formal government education includes the public and qualitative 
education system, as well as private education, including kindergarten, elementary, middle, and 
secondary levels. Non-formal education includes training through approved government 
institutions and ministries such as Kuwait University, community service, and other education 
providers (Ministry of Education, 2008b). The government has various attendance requirements 
according to the level of education. For instance, 5 years are required for elementary school 
students, 4 for middle-school students, and 3 years for high-school students. However, non-
compulsory government education is provided at the kindergarten level from the age of 4 years. 
There are six school districts that supervise kindergarten, elementary, middle, and high schools. 
The Ministry of Education through the Council of Undersecretaries sets general policy 
and makes decisions about public and private schools, budgets, buildings, curriculum, operation, 
and related educational projects. They also deal with personnel issues and professional training. 
The Ministry of Education submits its plans to the Council of Ministry General Secretariat to 
present to the National Assembly of Kuwait; when it is approved, it is resent to the Council of 
Minister General Secretariat and a Ruler Decree is made (Ministry of Education, 1999a).  
Figure 1, which has been adapted from Ministry of Education (2008a), shows the 
organizational structure of the Ministry of Education, with (a) The Minister, (b) Council of 
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Undersecretaries, (c) The General Secretariat of the Council, (d) Supreme Council of Education, 
(e) Kuwaiti National Commission for Education, Science, and Culture, (f) The General 
Secretariat of the Commission, (g) The Department of Public Relations Education Information, 
(h) The Minister’s Office, (i) Undersecretary, and (j) the 10 different education sectors, of which 
the main focus for this study was the Assistant Undersecretary for Public Education. Figure 2, 
which also has been adapted from Ministry of Education (2008a), gives additional structural 
details of that area, which includes the six school districts and related departments (Ministry of 
Education, 2008b). Appendix E shows the main objectives of the Kuwaiti educational system.  
 
School Administration Development in Kuwait  
This review provides a historical background of the development of school 
administration in Kuwait through national reports and the educational committees in the Ministry 
of Education. 
The reform of the school administration vision started between 1985 and 1987. The 
Ministry of Education formed a team to evaluate Kuwait’s education system. This team reported 
that administrators did not have approaches to evaluating principals or their assistants. It pointed 
out that principals, as well as school facilities, needed to be evaluated. It also pointed to the lack 
of standardized criteria for the selection of principals (Ministry of Education, 1992) or assistants 
and indicated the need to develop a clear evaluation approach and assessment criteria. In addition, 
the report recommended that school principals be enrolled in training programs to develop their 
management and leadership skills. It also emphasized the importance of school leaders’ 
participation in making decisions, either at the level of the Ministry of Education, or within the 
school district itself.  
The Iraqi invasion of Kuwait in 1990 brought the plan to a halt. After the conflict ended, 
the Ministry renewed its efforts to employ the development plan (Ministry of Education, 1992). 
In 1993, the Ministry of Education started the application of the new school administration
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Figure 1. The organizational structure of the Ministry of Education. Adapted from National Educational Development Projects, by Ministry of 
Education, 2008a, Paper presented at the National Conference for Education Development, Kuwait.
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and created a handbook, which explained the functions of the new school administration system. 
The first task of the principal was to manage the school facility and any technical aspects of the 
curriculum or teachers. The second task was to develop effective communication channels 
between the school and the school districts by renewing the organization structure of the school. 
The third task was developing a job description for each school employee. The fourth task was to 
encourage democracy and share leadership, as well as to create methods of effective participation 
with the school staff. The fifth task was to decrease management work and focus on educational 
support in the school environment. The final task was to involve the local community in 
improving school service. The Ministry of Education also aimed to set the goals and the duties of 
school administrators toward the education, focusing on students, teachers, curriculum, local 
community, the work itself, and general duties (Ministry of Education, 1994).  
In 2002, the committee of the National Conference for Development of Public Education 
of Kuwait prepared a long-term strategic educational goal for the years 2005 to 2025 (2003a). 
The objectives of public schools will be met through a series of reforms in different areas of the 
education system. Reform will begin at the elementary schools, moving on to high schools, and 
finally middle schools (Ministry of Education, 2002). School administration reform includes 
providing a format for follow-up in the school field, facilitating the assessment of schools with 
three field visits by an observer in each school throughout the school year, and establishing 
criteria for the School of the Year Award (Ministry of Education, 2011b). In addition, the 
committee developed a policy handbook for honoring distinguished schools, which included role 
descriptions required for the various individuals assessed in the School of the Year Award. These 
are: Director of the School District, Director of Educational Affairs, Director of Educational 
Activities, Director of the Department of Management, observers and monitors of Management, 
as well as technicians and supervisors. Furthermore, the Ministry of Education modified the role 
of departments and the development of school leaders in each school. In addition, school 
administrative structures and procedures were developed that established parent councils, the 
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board that oversees funding and budgets, and administrative and council activities (Ministry of 
Education, 2003b, p. 4).  
In 2004, the Ministry of Education began establishing a school reform project called 
“Future School.” They began by reforming one school, and by the end of 2008 had added five 
more schools to the project. This was done to ensure the quality of cognitive knowledge and to 
improve the environment of schools, contributing to the long-term strategy plan for 2005-2025 
(Ministry of Education, 2008b). 
In 2008, the Ministry of Education held a national conference to develop various 
educational projects. The conference suggested the following projects for public schools: (a) 
creating a national standards and quality assurance agency, (b) reviewing and updating curricula 
and teaching methods, (c) activating the national strategy for using Information and 
Communication Technology (ICT), (d) integrating people with motor disabilities in the public 
education system, (e) developing programs for pre-service teacher preparation, (f) building 
institution capacity in support of development based on school reform, (g) creating professional 
development during the service, (h) establishing school board administrations, (i) developing an 
evaluation process in public education, (j) developing an institutional framework for school 
efficiency both national and international, (k) strengthening the education management 
information system, and (i) establishing the National Center for Educational Research (Ministry 
of Education, 2008a).  
 
School Administrators’ Professional Development in Kuwait  
The principal preparation program in Kuwait is one of the responsibilities of the Ministry 
of Education, and there are several avenues available to help principals improve their skills. There 
are requirements regarding who is allowed to become a school principal according to Ministry 
policy and laws. Applicants must meet the following conditions: have at least 14 years of 
teaching experience, complete a required evaluation of excellence for 2 years in their position, 
13 
 
maintain a clear file in relationship to civil laws and punishment, pass the written exam and 
personal interview, and complete and pass the preparation workshops offered by the Ministry of 
Education (Ministry of Education, 2007). 
Once suitable applicants have been selected, the Ministry of Education also provides a 
series of eight workshops (each 3 hours in length) designed for principal preparation. The training 
workshop’s core subject areas are as follows: (a) study the modern concepts of educational 
leadership according to quality standards, (b) learn to develop a strategic plan for the school, (c) 
evaluate professional competence of school principals in terms of total quality, (d) learn how to 
manage the school activities, (e) understand the importance of developing communication skills, 
(f) learn the evaluation process of school staff and teachers, (g) learn how to write formal school 
reports, and (h) learn the main concepts of educational law for their job (Ministry of Education, 
2010). Additionally, the Ministry collaborates with Kuwait University and other institutions to 
offer workshops on leadership skills. These are, however, mostly optional for school principals. 
Kuwait University does not offer any certified license or formal graduate program that develops 
school leadership skills. 
 
Conceptual Framework  
A conceptual framework is helpful in understanding the importance of the development 
standards for leadership programs. School principals are reported to be the most important factor 
in successful schools with good teaching and learning (Browne-Ferrigno & Shoho, 2002; Isik, 
2000; The Wallace Foundation, 2011). Scheerens (2000) reviewed research on effective schools 
and found that there are five main factors, which he refers to as the “Five-Factors Model of 
School Effectiveness.” These are: (a) strong educational leadership, (b) emphasis on acquiring 
basic skills, (c) an orderly and secure environment, (d) high expectation of pupil attainment, and 
(e) frequent assessment of pupil progress.” Additionally, Scheerens found that leaders are 
sometimes known for their outstanding professional leadership. Some researchers try to justify 
14 
 
the relationship between school principals and either school improvement or student achievement. 
Most researchers agreed that there are positive effects of good leadership on school improvement 
or effectiveness which have either direct or indirect effects (Hallinger & Heck, 1991; Leithwood 
& Jantzi, 1999; Marks & Printy, 2003; Scheerens, 2000).  
Preparation programs in leadership are very important for all kinds of organizations, 
especially educational institutions. They can help to achieve a school district’s goals, making sure 
that there is collaboration and harmony between all levels of staff, students, and parents—
particularly as goals change over time. The school principal is responsible for planning, 
recruitment, selection, evaluation, and relationships in the workplace, which support effective 
ways to improve the school’s education system. Due to the changes in responsibilities, the role of 
the principal now includes instructional leadership, communication, building management, and 
interaction with the students (Thompson & Legler, 2003).  
According to Hale and Moorman (2003), as well as Davis et al. (2005), a school leader 
needs to have participated in a preparation program in order to achieve high performance. 
Camblin and Keir (2008) argued that “the preparation and hiring of principals are increasingly 
viewed by policymakers and education research professionals as a key to successful school 
reform and improved education outcomes” (p. i). Citing Hale and Moorman (2003) and the 
Wallace Foundation (2006), Camblin and Keir (2008), in referring to the United States, called for 
a policy framework that creates links between standards, preparation requirements, 
and continuing growth for principals. They cite a national trend toward frameworks 
for principal certification that promote excellence, with clear expectations for 
preparation programs and continuity through early career support. (p. 1) 
 
Brunsson and Jacobsson (2005) argued that the development of proposed standards has 
become essential for any organization, whether to illustrate their procedures, to improve 
performance toward attaining certain qualifications, or to showcase their work. But this does not 
mean educators should blindly follow each standard. Brunsson and Jacobsson also state that 
“standardization is based on the hope that some organizations or individuals will adhere to 
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standard concerns, or will at least consider doing so” (p. 6). For instance, after World War II there 
was an increased emphasis on the importance of educational standards in the area of human 
relations. This in turn placed more emphasis on establishing graduate programs, specialized and 
certified licensing, and educational standards for preparing school administrators. This allowed 
more specialization in education, and created trained leaders who were qualified for these 
positions (Normore, 2010). 
As educational standards were developed for school leaders, the Interstate School 
Leaders Licensure Consortium (ISLLC) developed a popular set of standards which focused on 
school leadership performance and has been used to train and improve school principals with the 
skills and knowledge that are needed today (Shipman et al., 2007). The Educational Leadership 
Constituents Council (ELCC) has used these standards to accredit training program for principals.  
Having standards is vital. Improving training programs should ideally be the first step to 
provide a clear vision regarding expectations for the improvement or acquisition of skills. 
Properly prepared professionals trained by such programs offers important validation of the 
program’s effectiveness, which in turn validates the standards upon which the program has been 
designed. Standards provide guidance for strategic vision, create uniformity, and foster creativity 
in helping educators evaluate outcomes.  
 
Significance of the Study 
School principal training programs are important to improving school leadership, which 
will support improvements in student achievement and overall educational goals. Research 
confirms that training helps to increase the performance of principals (California Department of 
Education, 2006). In addition, it is important to develop a set of training program standards in 
order to ensure the quality of the professionals, of which the practical skills become the outcome 
of the program (Shipman et al., 2007).  
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This research explored Kuwaiti educators’ views of leadership program standards 
essential to helping school principals meet their job responsibilities. They hope this will enable 
the country to offer higher quality educational services. The Ministry’s future project is to 
establish a Center of National Education Standards. This study provides some indicators to policy 
makers that may help improve leadership training. The study results will enable the Ministry of 
Education, in both higher and private institutions, to understand the main leadership concepts that 
will lead to principal preparation standards. This will be helpful in developing or evaluating 
training programs designed for school leaders. This study may also lead further researchers to 
develop effective school principal training programs. Leadership development is key to school 
improvement. A study of educational standards for leadership training, therefore, is a logical 
starting point in improving education. 
 
Assumptions 
This study operated on the basis of the following assumptions: 
1. The research population will respond truthfully to the survey questions.  
2. The results of the study will provide information that may be used by the Ministry of 
Education of Kuwait University, and other institutions looking for guidance to design and build a 
preparation program for school principals and administrators.  
3. There will be some commonality, agreement, and community consensus on these 
standards from the research participants.  
 
Delimitations of the Study 
This study was delimited to educational leaders such as school principals, teachers, 
superintendents, and supervisors of various school levels, who work for the Ministry of Education 
in the Kuwaiti public school system, as well as university professors from two public higher 
educational institutions in Kuwait. This study did not survey principals and teachers at the 
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kindergarten level because kindergarten is not considered compulsory education in Kuwait 
(Ministry of Education, 2008b).  
 
Definition of Terms 
The terms used in this study are defined as follows: 
Educational leadership programs: Programs designed to provide candidates “with 
knowledge, skills, and dispositions leading to licensure as principal, superintendent, and 
administrator” (Bridgewater State University, 2010).  
Standards: The British Standards Institution (2011) defined standards as: 
1. Agreed, repeatable way of doing something. It is a published document that 
contains a technical specification or other precise criteria designed to be used consistently 
as a rule, guideline, or definition.  
 
2. To help to make life simpler and to increase the reliability and the 
effectiveness of many goods and services we use. 
 
3. Designed for voluntary use and do not impose any regulations. However, 
laws and regulations may refer to certain standards and make compliance with them 
compulsory.  
 
4. A collective work. Committees of manufacturers, users, research 
organizations, government departments and consumers work together to draw up 
standards that evolve to meet the demands of society and technology.  
 
The International Organization for Standardization (ISO/IEC) defines a standard as “a 
document established by consensus and approved by a recognized body that provides for 
common and repeated use, rules, guidelines or characteristics for activities or their results, aimed 
at the achievement of the optimum degree of order in a given context” (ISO/IEC, 2001, p. 9). 
Additionally, Brunsson and Jacobsson (2005) acknowledged that standards can be used to 
illustrate an organization’s procedures, to improve performance, to meet certain qualifications, or 
to showcase work.  
Educational leadership program standards: The set of standards designed for 
advanced programs that prepare principals, superintendents, curriculum directors, and supervisors 
(Shipman et al., 2007). 
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Public school principals: School principals who work in the public school system, in 
elementary, middle, or high schools. 
Public higher education: Kuwait has two public forms of higher education, both 
administered by the Ministry of Education. These are: (a) Kuwait University, established in 1966 
as a higher education institution, which aims to prepare Kuwaiti students for future careers in a 
variety of fields and programs for undergraduate and graduate students (Kuwait University, 
2011); (b) The Public Authority for Applied Education and Training is a system that focuses on 
Kuwaiti students who have graduated from high school with a low GPA and need only 
associates’ or bachelors’ degrees to participate in the Kuwaiti labor market. It also offers 
intensive training (Public Authority for Applied Education and Training, 2011a).  
Public school: Schools that are run by the Kuwaiti government and are provided free to 
Kuwaiti citizens (The Ministry of Education, 1996). 
 
Research Design  
This study used quantitative research methods. A survey was conducted in order to gather 
more information from a large population as well as “obtain representative description of the 
participants” (McMillan & Schumacher, 2006, p. 233). The survey consisted of 54 questions that 
addressed 10 educational leadership program standards, which were vision, school culture and 
instructional learning, management and operation, community relations, context ethics, context 
politics and law, technology, research, internship and mentoring, and, lastly, worldview. The 
participants of this study evaluated the sets of standards they believe were important and that 
school principals should be prepared to meet. A hard copy was sent through the secure mail 
system of the school, through a systematic process in Kuwait. Those in the university received a 
hand-delivered copy. 
The participants of this study were selected from the Ministry of Education and the 
Ministry of Higher Education. They include the superintendents of all school districts, and all the 
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school supervisors and principals (elementary, middle, and secondary). Second, teachers’ 
stratified random samples were based on their school type (elementary, middle, and secondary) 
and their school districts, which represented a total of 18 schools. Lastly, the study selected 
participants from the School of Education faculty of Kuwait University and from the Public 
Authority for Applied Education and Training school. Descriptive statistics and multivariate 
analysis of variance (MANOVA) were followed by analysis of a t-test and one-way analysis 
(ANOVA). 
 
Summary 
Educators in leadership development programs agreed that professional leadership 
training programs exhibit efficiency and effectiveness (Bogotch, 2002). Standards provide 
guidelines to organizations and individuals to help improve performance. This study is divided 
into five chapters. Chapter 1 provides an overview of the study: the background of the problem, 
purpose of the study, research questions, conceptual framework, and significance of the study, 
definition of terms, assumptions, and delimitations of the study. Chapter 2 discusses the literature 
relevant to the growth of standards and educational leadership development standards, which also 
includes the Kuwaiti educational school leadership development field and leadership 
development literature. Chapter 3 describes the methodology, and includes a description of the 
population and sample, and its procedure and instrumentation of the study. Chapter 4 analyzes the 
data gathered from the study survey. Chapter 5 includes the summary of the study with the 
research conclusions and recommendations. 
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CHAPTER 2 
 
 
LITERATURE REVIEW 
 
 
Introduction  
 
This literature review is organized around themes involving educational leadership and 
professional preparation standards. First, I review research on the importance of school principals 
in school effectiveness and reform. Second, I review research demonstrating the increased 
number of roles for school principals. Third, I review the focus on training and education for 
principals designed to help them meet their growing professional responsibilities. Fourth, I return 
to the role of standards in improving practice, looking at both the general growth of standards in 
all professions and organizations, and then focusing on standards in education and educational 
leadership specifically. In this section I review the standards of education administration in the 
United States, along with the well-known ELCC and ISSLC standards. Finally, I review Kuwaiti 
research on educational administration that focuses on the performance of principals and the 
skills that are needed to improve their work.  
 
The Importance of Principals in School Effectiveness and Reform 
Over the past decade, there have been numerous studies published on the school principal 
as crucial for positive results in school effectiveness and reform (Hallinger & Heck, 1991; 
Hurley, 2001; Leithwood & Jantzi, 1999; Marks & Printy, 2003; Marzano, 2000; The Wallace 
Foundation, 2011). Several studies suggest that effective principals are strong educators, 
anchoring their work on the central issues of learning and teaching, and continuous school 
improvement (Schwartz, McKenna, & Mauer, 2007). One study examined distributed leadership 
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in the context of one of the most dynamic trends in American education—the widespread 
adoption by elementary schools of externally developed, comprehensive school reform (CSR) 
models. Camburn, Rowan, and Taylor (2003) in their study aimed to examine how the CSR 
models impact the roles of administrators, principals, assistant principals, program coordinators, 
and others in leadership positions in elementary schools. The results showed that leadership 
qualities and skills are demonstrated in the school by principals, assistant principals, CSR 
coaches, and other leaders. However, school principals showed more instructional leadership than 
other leaders. Furthermore, school principal instructional leadership has a strong influence on 
school performance that can predict school reform as well as create an effective environment for 
staff development and learning (Camburn et al., 2003).  
Several research articles pointed to a strong correlation between effective school 
practices and creative administrative leadership. A study by the National Communication for 
Principals (1990) showed a direct link between high performing schools and effective principals 
(as cited in Browne-Ferrigno & Shoho, 2002). Other studies pointed to a concept of leadership in 
which “the exercise of leadership accomplishes goals more effectively than usual management 
methods of trading reward for performance” (Camburn et al., 2003; Hallinger & Heck, 1991; 
Scheerens, 2000). School leaders face increasing responsibility for improving students’ academic 
performance, and this makes many potential applicants reluctant to take on the role of school 
principal (California Department of Education, 2006).  
Scheerens (2000) reviewed research on effective schools. He found what he calls the 
“Five-Factors Model of School Effectiveness.” The factors were: “(a) strong educational 
leadership, (b) emphasis on acquiring basic skills, (c) an orderly and secure environment, (d) high 
expectations of pupil attainment, and (e) frequent assessment of pupil progress” (p. 44). 
Additionally, he found that sometimes leaders will be known for their outstanding professional 
leadership that enhances school effectiveness. Some researchers tried to justify the relationship 
between school principals and either school improvement or student achievement. Most agree 
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that good leadership has positive effects on school improvement or effectiveness, either directly 
or indirectly (Hallinger & Heck, 1991; Leithwood & Jantzi, 1999; Marks & Printy, 2003; 
Scheerens, 2000).  
 
Increased Roles and Responsibilities for Principals 
Because of the recognition of the principal’s role in making schools succeed, the school 
principal’s roles and responsibilities have shifted to a greater emphasis on leadership, including 
areas such as improving relationships between all levels of staff, as well as students and parents 
(Camburn et al., 2003; Bulach, Boothe, & Pickett, 2006; Davidovich et al., 2010). Lunenburg and 
Ornstein (2008) discussed the leadership role of the principal, who is ultimately considered 
responsible for all school functions and operations. In recent decades, there has been a greater 
emphasis on school leaders who promote a postive school culture. This kind of leadership is 
communicated effectively both inside and outside the school community. The principal acts as a 
general manager and curriculum instructional leader, and is expected to be cooperative, learning-
oriented, ethical, and focused on building school-community partnerships.  
Bulach et al. (2006) developed an instrument that can be used to observe and document 
leadership behavior. The instrument, which has been found to be highly reliable, contains 49 
positive and negative leadership behaviors, divided into five main elements: human relations, 
trust, decision making, instructional leadership control, and conflict. In a study using this 
instrument, the researchers discovered the following: (a) teachers reported that they want 
principals to listen to them and communicate well, (b) teachers who felt their principals treated 
them well responded positively, (c) principals who are knowledgeable about the classroom elicit a 
positive response from the teachers, and (d) there was a strong relationship between the 
principals’ and teachers’ opinions about the school's climate and culture.  
Trail (2000) defined the role of school principal within the context of school reform, 
describing the most important leadership characteristics of effective principals. A principal as 
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school leader should be a psychologist, teacher, philosopher, police officer, facilities manager, 
diplomat, social worker, public relations director, cheerleader, mentor, and coach. Principals can 
achieve success in this wide multiplicity of roles by delegating responsibilities and sharing the 
load. 
The School Leadership for the Twenty-first Century Initiative (The Institute for 
Educational Leadership [IEL], 2000), which was reported by the Task Force on the Principalship, 
explains changes to the expectations for school leaders from the traditional emphasis on 
administering school facilities, to an increasing focus on improving teaching and learning. As a 
result of changing school culture, diverse learners, social problems, and new technology have a 
greater impact on the role of school leaders in the 21
st
 century. The report identifies the following 
factors as crucial for school principals: 
1. Instructional leadership that focuses on strengthening teaching and learning, 
professional development, data-driven decision-making and accountability; 
2. Community leadership manifested in a big-picture awareness of the school’s role in 
society; shared leadership among educators, community partners and residents; close 
relations with parents and others; and advocacy for school capacity building and 
resources; and 
3. Visionary leadership that demonstrates energy, commitment, entrepreneurial spirit, 
values and conviction that all children will learn at high levels, as well as inspiring 
others with this vision both inside and outside the school building. (p. 8) 
Another article emphasized the importance of helping principals to meet these expectations 
through collaborative efforts from the state and local school systems, as well as higher education, 
local businesses, and other working principals (The Institute for Educational Leadership [IEL], 
2000).  
 
The Impact of Professional Training on Principals 
Because the principal is understood to be crucial to school effectiveness, there has been 
increased focus on his or her expanding roles. As more than simply managers, principals are 
expected to be leaders who are able to rally support around a school vision, strategize and design, 
motivate and equip, and engage the larger community in reform and improvement. Preparation 
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programs in leadership are important to all kinds of organizations, and increasingly to educational 
institutions (Crow, Lumby, & Pashiardis, 2008; Davis et al., 2005; Rhodes & Brundrett, 2009). 
Moorosi and Bush (2011) indicated a significant growth in the recognition of the effect of school 
leadership on school improvement, which has led to an emphasis on the importance of training 
programs designed to prepare school principals for their responsibilities, which include planning, 
recruitment, selection, evaluation, and relationships in the work place (Crawford & Early, 2011; 
Lashway, 2002; Marks & Printy, 2003). 
Numerous studies report the positive impact of professional training on principal 
performance. A study by Stanford University (2003), called Preparing School Leaders for a 
Changing World: Lessons From Exemplary Leadership Development Programs, identifies 
effective ways of developing strong schools. It examined the development of effective learning 
environments, and specifically focuses on eight important pre- and in-service training programs 
that promote excellent leadership. The study addressed three main questions: (a) What are the 
qualities of successful programs that provide effective initial preparation and ongoing 
professional development for the principals’ programs? (b) What are the outcomes of these 
programs? and (c) What role do state, district, and institutional policies play in developing 
principal development programs? It used case studies of select preparation programs as well as a 
survey of the national comparison sample of school principals, finding that pre- and in-service 
preparation programs have a positive effect on principals. Some individual programs result in 
significant school outcomes, such as those with strong internship designs (Davis, Darling-
Hammond, LaPointe, & Meyers, 2005; Orr, 2010).  
Isik (2003) compared principals who received administration training with those who did 
not. Two hundred and forty teachers from 30 elementary schools were interviewed, indicating 
positive change in school climates where principals had received administration training. This 
was because these principals brought new ideas to the school and were more motivated to share 
them. 
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Simkins, Coldwell, Close, and Morgan (2009) evaluated three programs of the National 
College for School Leadership (NCSL) in the United Kingdom. These programs focus on the 
professional qualification of school leaders and the relationship to school outcomes. The impact 
of any program on leadership is not easy to measure for several reasons. First, the complexity of 
the outcomes makes it difficult to measure all that was at stake in leadership. Second, there were 
many direct and indirect influences on leadership behaviors. However, despite this, the three 
programs appeared to have a positive influence on leaders and on school outcomes. The 
evaluation model used to measure program outcomes utilized the National Professional 
Qualification for Headship (NPQH) and the Leadership Programme for Serving Headteachers 
(LPSH). The results of the surveys indicated that there was a highly positive impact on the three 
leadership programs in the broad outcomes of leadership and school outcomes. A second finding 
indicated that the National College for School Leadership (NCSL) had a positive impact on the 
schools, but at the same time, there were differences between the outcomes of each program on 
the school improvement and individual leadership skills and capabilities. 
Bulach (2009) examined the effects of training programs, pointing out the importance of 
developing an experiential curriculum that includes human relations and interpersonal 
communication, and investigating the effect of the training on select leadership skills involved in 
the curriculum. Fifty-one educational leaders who had completed the PDI training programs—
consisting of eight seminars—were studied. The most important discoveries of the study were the 
impact of the training program on an individual’s skills and that 50% of the individuals who 
would become leaders had some weakness in leadership skills. 
Other studies have featured university graduate programs that include effective 
preparation programs. Most of the studies evaluating particular graduate degrees, such as the EdD 
or PhD, emphasize the importance of certain core elements. Marsh and Dembo (2009) aimed to 
rethink EdD school programs, suggesting that they should include leadership courses that allow 
self-assessment by students through exposing them to leadership theories. These courses would 
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include an accountability course that exposes the student to different concepts in education, a 
diversity course to help students “clarify their own thinking about diversity issues, and identify 
problems” (p. 77), and a learning course on management or research designed to give principals 
skills that could help them as school leaders.  
Joseph Murphy (2002) is one of the most prolific American writers on educational 
leadership profession and preparation. His analysis of the future of education administration 
creates a detailed portrait of the complexity of school leadership. He then presents three ways to 
re-conceptualize the work of school leaders.  Given the hundreds of skills and tasks, educational 
and administrative knowledge, and beliefs they must master and lead out in, he suggests maybe 
the only effective way would be to conceptualize leadership in three ways: moral steward, 
educator, and community builder. In his analysis, he concludes that 
traditional ways of defining the profession were inadequate to the task of reculturing [the 
profession]. I also believe that the work of many colleagues across the full spectrum of 
the profession exposes the presence of a powerful synthesizing paradigm that can carry 
us into the future, one that fuses together the three powerful constructs of school 
improvement, social justice, and democratic community. (p. 189)  
 
His analysis contributed two major guiding ideas to this study. First, it framed just how 
complex educational leadership is. His detailed documentation of needed skills and knowledge 
was overwhelming. Second, he helped to create a way of grouping leadership activity to help 
tame the challenge of leadership into more focused areas. Although he did this through metaphor, 
I do it in this study through focus on standards or areas of competency. 
 
The Growth of Standards  
Various researchers have indicated that standards play an important role in both 
organizational and individual professional improvement. Ravitch (1995) and Brunsson and 
Jacobsson (2005) pointed out the importance of standards to quality of life and make a strong 
argument that life without them may be impossible. Standards serve a variety of functions based 
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on the nature of the organization or task. UNIDO (2006) categorizes and summarizes standards 
in the following way: 
1. For manufacturers’ standards: 
Rationalize the manufacturing process. 
Eliminate or reduce wasteful material or labor. 
Reduce inventories of both raw material and finished products. 
Reduce the cost of manufacture. 
2. For customers’ standards: 
Assure the quality of goods purchased and services received. 
Provide better value for money. 
Are convenient for settling disputes, if any, with suppliers. 
3. For traders’ standards: 
Provide a workable basis for acceptance or rejection of goods or consequential 
disputes, if any. 
Minimize delays, correspondence, etc., resulting from inaccurate or incomplete 
specification of materials or products. 
4. For technologists’ standards: 
Provide starting points for research and development for further improvement of 
goods and services (p. 5). 
One of the responsibilities of educators and policy makers is establishing criteria for 
programs. According to Brunsson and Jacobsson (2005): 
Standards generate a strong element of global order in the modern world, such as would 
be impossible without them. . . . Standards constitute rules about what those who adopt 
them should do, even if this only involves saying something or designating something in 
a particular way. More specifically, three types of standards can be distinguished: 
standards about being something, about doing something, or about having something. 
(pp. 1, 4) 
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According to Ravitch (1995), the idea of standards is not new, and can be found in many 
religious references in which God is seen to be creating standards for the people. One example 
comes from the Old Testament book of Genesis, when God commands Noah, “Make thee an ark 
from resinous wood sealing it with pitch” (p. 8). Standards have also long been used for units of 
measurement such as length, volume, and weight—developed between 7th century B.C. and 17th 
century A.D., in different parts of the world. Standards have been commonly used in production 
and manufacturing, but from the 19
th
 to the 20
th
 centuries standardization became more 
recognized, and many industrialized countries started to develop better standards in order to 
improve performance, production, and service (United Nations Industrial Development 
Organization [UNIDO], 2006).  
Historically, the U.S. began establishing several widely used standards in the early 20
th
 
century in business, education, health, and professional development programs. These include 
the National Institute of Standards and Technology (NIST), the National Design Standard for 
Design of Metal–Plate–Connected Wood Truss Construction, and other national and non-profit 
institutions, which have all established, maintained, and enforced standards. 
 
Educational Standards  
 Educational standards serve to meet high academic standards in education, as well as 
provide adequate opportunities for researchers to achieve these high standards (McInerney, Van 
Etten, & Dowson, 2007). The impact of standards in education has been evident in many 
countries around the world, which have each developed different kinds of standards. For 
example, while the U.S. allows each state to identify and define its own educational standards, 
other countries such as France use national curriculum standards (Ravitch, 1995). Countries 
emphasize the importance of different aspects of education in order to reform their educational 
systems. 
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Curricular standards most directly interact with and affect student learning. The 
development of educational standards in the U.S. came about as a response to the publication of 
A Nation at Risk (Ravitch, 1995), which showed the need for improvement in mathematics and 
science achievement. As a result, educators created national standards for K–12 in different 
subjects. A Nation at Risk suggested giving attention to five major factors for improvement: 
content, standards and expectations of educational outcomes, teaching, leadership, and fiscal 
support (McInerney et al., 2007; Ravitch, 1995; State Board of Education, 2007). In 2000, the 
federal Elementary and Secondary Education Act (ESEA), called No Child Left Behind, was 
signed into law by President George W. Bush. This act depended heavily on achieving state 
educational standards (U.S. Department of Education, 2004). 
Teacher standards are related to curricular standards and are also important factors in 
raising student achievement. Teachers are recognized as instrumental in influencing student 
learning. In order for an individual to become a qualified teacher in the U.S., he or she must 
meet certain established teaching standards articulated by the National Board for Professional 
Teaching. These standards were established to improve teaching and student learning, and must 
be met in order for teachers to be certified by the National Board of Certified Teachers (The 
National Board for Professional Teaching Standards, 2011) . 
 
The Development of U.S. Standards of Educational Administration 
Normore (2010) mentioned the work of Josef Murphy who documented the development 
of educational leadership preparation in the United States. This development can be divided into 
four stages. The first stage is called The Era of Ideology and it lasted until 1900. During this 
period, professional development of school administrators was not recognized. The program used 
less written work about the school administration, no formal pre-service, pre-operational training 
other than the basic functions and ideal education. This was the result of the Civil War era and the 
type of schools that were typical of the period. The second stage is called The Prescriptive Era 
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(1900—1945), and it achieved a great deal of growth in school administration, and identified 
important areas in the field of education. Universities hired staff members who were specialists in 
school administration, and many state departments began recognizing the importance of formal 
pre-operational training. As a result, other educational departments began changing the hiring 
roles of the school principals and required formal preparation in order to qualify for the position. 
The third stage, The Era of Professionalization, came after World War II and the human relations 
movement. In this period, more changes were made with school administrators, allowing a more 
specialized field and eliminating problems such as a lack of qualified and trained leaders. Greater 
emphasis was placed on establishing graduate programs, specialized certificate license, and 
developing educational standards for preparing school administrators. The final stage, called The 
Dialectic Era, involved a shift in emphasis from scientific to post-scientific (Normore, 2010, p. 
13). During this period, educators devoted greater attention toward preparation for these programs 
and delivery methods for different institutions. Additionally, they developed a better 
understanding of program design and the factors that affect program outcomes.  
Currently, school principals in the United States can take part in a variety of preparation 
programs—some offered by universities and leading to degrees and others obtained through other 
institutions which grant certificates. Universities offer pre- and in-service training programs 
providing graduate degrees such as the MA.Ed, the EdD or the PhD (Education-Portal.com, 
2010). Marsh and Dembo (2009), on rethinking the EdD in Education leadership, outlined the 
differences and similarities between these degrees. The MA.Ed degree is designed to support 
learning and helps students apply knowledge to their practice. Basic research is taught by doing a 
research project. The graduate student may gain experience in the field through an internship. 
Some universities require a comprehensive knowledge assessment, such as a portfolio. The EdD 
degree is similar to the MA.Ed degree in terms of some requirements, but its aim is to provide 
more “preparation of professional leaders competent in identifying and solving complex problems 
in education. Emphasis is on developing thoughtful and reflective practitioners” (M. D. Young, 
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2006). Furthermore, the EdD student will conduct a dissertation, and their comprehensive 
knowledge assessment will consist of a portfolio and a written and oral assessment. A PhD degree 
will combine all the requirements of the MA.Ed and EdD, with a greater emphasis on research, 
and typically focuses on a more rigorous dissertation (Normore, 2010; M. D. Young, 2006). 
Principals can also obtain graduate certificates in educational administration, usually 
through government institutions such as individual state Departments of Education. It is 
necessary for school principals to obtain this certification because of state requirements for these 
positions. These can typically be obtained in 1 year, depending on the program, as well as the 
state requirements (Education-Portal.com, 2010). The Department of Education works with a 
school leadership executive institution to educate the school leader by either participating in a 
certain school leadership program at the university, or working with an association or private 
institution that provides training programs (Laboratory for Student Succes and the Institute for 
Educational Leadership, 2010). 
Other preparation programs are provided through private institutions or national 
associations. Examples include the National Associations of the Secondary School Principals 
(NASSP), Leadership Preparation Performance Coaching (LPPC), the National Institute for 
School Leadership, Inc. (NISL), National Center on Education and the Economy (NCEE), and 
numerous other private institutions that provide a variety of executive education, association 
degrees, professional training, customized training for the school district, conferences that offer 
specialized workshops, lectures, and leadership skills assessment (Education-Portal.com, 2010; 
GLISI Leadership Performance Coaching, 2010; Laboratory for Student Success and the Institute 
for Educational Leadership, 2010; National Council of Higher Education Loan Programs, 2010). 
These private institutions often offer educational services in collaboration with universities and 
other educational experts. 
There was a great effort made to ensure the quality of principal preparation programs 
between 1980 and 2010, specifically in the third and fourth stages, but the changing 
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responsibilities of principals have meant that programs have also more recently changed to 
include instructional leadership skills, communication skills, building manager, and interaction 
with the students (Thompson & Legler, 2003).  
 
Professional Organizations and Standards  
Educational administrator standards in the U.S. were developed as a response to poor 
school principal performance and the lack of positive program preparation outcomes (Normore, 
2010). Participation in the development of standards is a voluntary effort that is achieved by 
practical people who improve or find a solution to a problem (Brunsson & Jacobsson, 2005). A 
variety of professional organizations have developed standards for principal preparation. 
According to Orr (2010), principals should be prepared for their job responsibilities because 
school quality is so directly affected by their leadership. Standards-based assessments should be 
considered for training programs in order to ensure quality, because continuous improvement and 
feedback are tied to the program. Likewise, Lauder (2000) confirmed that school principal 
preparation programs were incorporating clear performance-based standards, which benefit both 
structure and the curriculum. Bogotch (2002) defended the development of standards as a positive 
movement, arguing that educators who are specialized are responsible “to find ways to expand 
active participation in reform that work [develop standards] contextually and locally. We need 
continuing interaction with newly created standards, not a one-time implementation” (p. 523). 
The National Associations of Elementary School Principals has set professional 
proficiencies which are designed for school leaders. In addition, the Council of Chief State 
School Officers, in collaboration with the National Policy Board on Educational Administration 
(NPBEA), has established the Interstate School Leaders Licensure Consortium (ISLLC) standards 
for the purpose of improving the school principal’s leadership and management skills (Jackson & 
Kelley, 2002 ). In 1994, educators from Arkansas, California, Connecticut, Delaware, Georgia, 
Illinois, Indiana, Kansas, Kentucky, Maryland, Massachusetts, Michigan, Mississippi, Missouri, 
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New Jersey, North Carolina, Ohio, Pennsylvania, Rhode Island, South Carolina, Texas, Virginia, 
Washington, and Wisconsin and other assisting states came together to discuss and create the 
ISLLC standards for effective school leaders. They felt that standards represented an important 
step toward reforming educational administration. These standards can be seen as a powerful 
leveraging tool to be used by leading stakeholders and policy makers to improve educational 
leadership. The Council of Chief State School Officers sponsored the ISLLC, which developed 
six standards as listed below:  
Standard 1: A school administrator is an educational leader who promotes the 
success of all students, by facilitating the development, articulation, 
implementation, and stewardship of a vision of learning that is 
shared and supported by the school community. . . . 
 
Standard 2: A school administrator is an educational leader who promotes the 
success of all students, by advocating, nurturing, and sustaining a 
school culture and instructional programs, conducive to student 
learning and staff professional growth. . . . 
 
Standard 3: A school administrator is an educational leader who promotes the 
success of all students by ensuring management of organizations, 
operations, and resources for a safe, efficient, and effective learning 
environment. . . . 
 
Standard 4: A school administrator is an educational leader who promotes the 
success of all students by collaborating with families and community 
members, responding to diverse community interests and needs, and 
mobilizing community resources. . . . 
 
Standard 5: A school administrator is an educational leader who promotes the 
success of all students by acting with integrity, fairness, and in an 
ethical manner. . . . 
 
Standard 6: A school administrator is an educational leader who promotes the 
success of all students by understanding, responding to, and 
influencing the larger political, social, economic, legal, and cultural 
context. (Council of Chief State School Officers, 1996, pp. 1-21). 
 
These standards focus on the school vision, culture, and management at the school 
building level. In 1995, another set of standards that provided guidelines for school leaders was 
developed by the Educational Leadership Constituents Council (ELCC) for Advanced Programs 
in Educational Leadership. As a result, many states adopted these standards for certification 
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purposes. In addition, most of the studies that aim to evaluate certain graduate programs, such as 
the EdD or PhD, emphasize the importance of these standards in their program (Lashway, 2002). 
ELCC standards include the following seven themes. 
Standard 1: Candidates who complete the program are educational leaders who 
have the knowledge and ability to promote the success of all students 
by facilitating the development, articulation, implementation, and 
stewardship of a district vision of learning, supported by the school 
community. . . . 
 
Standard 2: Candidates who complete the program are educational leaders who 
have the knowledge and ability to promote the success of all students 
by promoting a positive school culture, providing an effective 
instructional program, applying best practices to student learning, 
and designing comprehensive professional growth plans for staff. . . . 
 
Standard 3: Candidates who complete the program are educational leaders who 
have the knowledge and ability to promote the success of all students 
by managing the organization, operations, and resources in a way that 
promotes a safe, efficient, and effective learning environment. . . . 
 
Standard 4: Candidates who complete the program are educational leaders who 
have the knowledge and ability to promote the success of all students 
by collaborating with families and other community members, 
responding to diverse community interests and needs, and mobilizing 
community resources. . . . 
 
Standard 5: Candidates who complete the program are educational leaders who 
have the knowledge and ability to promote the success of all students 
by acting with integrity, fairly, and in an ethical manner. . . . 
 
Standard 6: Candidates who complete the program are educational leaders who 
have the knowledge and ability to promote the success of all students 
by understanding, responding to, and influencing the larger political, 
social, economic, legal, and cultural context. . . . 
 
Standard 7: Internship. The internship provides significant opportunities for 
candidates to synthesize and apply the knowledge and practice and 
develop the skills identified in Standards 1–6, through substantial, 
sustained, standards-based work in real settings, planned and guided 
cooperatively by the institution and school district personnel for 
graduate credit. (Shipman et al., 2007, pp. 1, 27, 55, 87, 119, 137, 
155)  
 
The “ISLLC/ELCC standards have become the ‘coin of the realm,’ for defining 
expectations of educational leadership programs across the United States. Most recently, the 
ISLLC/ELCC standards were wholly adopted or served as source documents for 43 states 
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approving educational leadership programs through a state approved accreditation process” 
(Berry, 2009). In addition, studies indicate that the ISLLC/ELCC standards create effectiveness 
and have a positive impact on preparation programs and school principals. Derrington and 
Sharratt (2008) analyzed the internship program of Bradley University in Illinois, focusing on 11 
graduate students’ performance, class papers, and effort during two terms in the program. The 
study found that students accomplished the internship program’s goals during their internships, 
and strengthened their professional capabilities through the experience and implementation of 
their leadership projects. Hines (2006) found that the ELCC worked side by side with adult 
learning theory and practical functions to build the independent learner's self-concept and 
understanding of administrator roles and duties. 
 
Kuwaiti Research on Educational Administration 
 Research on school principals and administrators in Kuwait focuses primarily on 
identifying potential problems and weaknesses facing teachers, students, and school 
administration systems. Other research focuses on school climate in Kuwaiti public schools. Both 
areas of research suggest the importance of training for school principals and the need for training 
programs that will help to improve their skills. These studies indicate deficiencies in the 
performance of school principals, and propose leadership skills developed through participation 
in training programs as needed for improvement. 
Aldoege (1994) evaluated the performance of school administrators in Kuwait’s general 
(public) education schools. The study found significant gender differences. Males were found to 
(a) encourage workers’ creativity and innovation more than females; (b) motivate the staff, (c) 
provide sufficient authority to workers in order to do their work, (d) respect the personal opinions 
of workers, (e) support the social relationships among workers, and (f) use evaluative measures or 
scientific research to focus work. Another finding of importance was a significant difference in 
school districts: (a) when the school administration encouraged workers to be creative and 
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innovate, and (b) when the school administration strengthened or supported the social and human 
relationships among workers.  
The study recommended the following: (a) provide sufficient opportunity for female 
teachers to be innovative and creative, as well as support continual professional growth, (b) 
provide sufficient opportunities for female teachers to participate in the decision-making process, 
(c) enhance the motivation system in its two forms, physical and emotional, (d) use various 
means to support professional development of the school staff, (e) understand the necessity of 
using scientific research methods to solve the problems that face school administrators, and (f) 
look at ways to improve the performance of male and female principals through evaluation. 
Alhodhod (1996) looked at the kinds of decisions made by school principals and teachers 
at different levels and districts in public education, seeking to understand the differences in this 
process between teachers and principals. The study also investigated the interaction between 
teachers’ responses at different school levels, and the obstacles to decision-making in public 
schools. This study found that teachers participate in decision-making less frequently than 
predicted, and that the school principal is usually responsible for making decisions. There was a 
statistical difference between teacher responses in the school districts in favor of the teachers of 
Alfarwanya. There was also a statistical difference between teacher responses in favor of the 
elementary level, but the study did not show any interaction between the teacher responses of 
different levels. The study did not show statistical differences between the responses of school 
managers at different districts and levels. The study recorded some obstacles that stand in the way 
of achieving the effectiveness of the decision-making process. It recommended the following: 
1. Help teachers feel comfortable with making decisions. 
2. The decision-making process must be collective and executed in two steps. The first 
step included a large number of participants (in a general session), and the second step presented 
to the school administration all matters and suggestions that were discussed at the general 
sessions. This process gives all teachers the chance to participate in the decision-making process. 
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3. Enlighten school teachers and managers that their decisions should not necessarily 
agree with their opinions, but with the majority. 
4. Give training to school managers who participate in the decision-making process at 
the district level through their participation in committees over development, renewal, and 
evaluation. 
5. Prepare special training programs for school managers that include modern 
management, data collection, and analysis in decision-making, and the skills needed to perform 
these processes. 
6. Present training programs that train teachers to participate in decision-making related 
to curriculum and follow through on the decisions made. 
Another study (Alhendy et al., 1997) compared new school administration with 
conventional school administration in order to determine the effect of administrational 
achievement on educational objectives. It also looked at the performance level of workers in 
terms of creativity, innovation, and development of student abilities that are reflected in the 
school’s performance and the scholastic achievement of students. The study included two parts: 
one theoretical and the other practical. The study found statistical differences between males and 
females in the favor of males in the school administration providing the opportunity for teachers 
to participate in the school’s decision-making process. The authors recommended supporting 
successful schools and developing teacher preparation programs to help teachers develop and 
implement creative activities.  
Albostan (1999) investigated the degree of dissimilarity in leadership behavior in 
different public school levels, including the effect that school district, gender, and experience 
have on this behavior. The study found that: (a) there was no statistical difference in the 
leadership behavior based upon the actual level of the experience of the leader, (b) there was a 
statistical difference in leadership behavior between the coordinators of the teachers and the 
school principals, (c) there was a statistical difference in leadership behavior between the school 
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districts, and (d) there was no statistical difference concerning the leadership behavior of either 
gender. The following were recommended: (a) prepare special training programs for school 
principals to learn leadership skills, (b) create collaboration between the institutions that are 
responsible for preparing the teachers, (c) avoid the conventional system and rules that encourage 
a bureaucratic climate between teachers and principals, but rather encourage more involvement in 
making decisions, and (d) expand the range of decision-making to include parents and the 
community to solve the school’s problems.  
Alrashidi and Alsalhi (2001) identified the secondary school teachers’ opinions about 
school climate and determined the impact of research variables (gender, nationality, age, and 
district) on school climate. Teachers showed a difference of opinion about the school climate. 
However, school climate plays an important role in the promotion and development of the 
educational process. A negative climate plays a clear role in some of the frustration affecting 
students and leading them to drop out of school. This was understandable given that the average 
student in Kuwait spends more than 12,000 hours in school, from elementary through high 
school. The study recommended the following:  
1. Improve the way school departments deal with the faculty, such that the relationship 
with teachers is dominated by friendship, appreciation, mutual respect, and confidence in the 
performance of these teachers, not a relationship based on suspicion and mistrust.  
2. Involve teachers in decisions related to certain aspects of school management such as 
the organization of the school timetable, methods of teaching in the classroom, and distribution of 
the school cafeteria funds, all of which will make teachers feel a part of the school and enhance 
motivation.  
3. Conduct further studies to examine trends in dealing with students and parents, and 
attempt to link the school climate and output of knowledge in secondary schools of Kuwait. 
Finally, Alansari (2007) examined the application of total quality management standards 
in school administration in Kuwait. This study looked at school principals, school principals’ 
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assistants, teachers, and parental board members across the six school districts. The study found 
variance in the results of total quality management standards in school administration based on 
gender, job experience, school district, teachers, and parents. Leadership has positive, direct 
effects on internal and external cooperation in process, management, and customer satisfaction. It 
also has a positive indirect effect on process management and customer satisfaction through 
internal and external cooperation. The study recommends providing intensive training courses in 
leadership for school leaders as part of the concept of total quality management. This aims to 
create school leaders who are visionary and capable of managing finances and human resources, 
as well as using effective communication skills and teamwork while building trusting school 
environments. Training would also include courses in statistical methods for educational 
applications to better help principals work effectively in their field as scholars. 
 
Summary 
This chapter reviewed literature on educational leadership and professional preparation 
standards in the U.S. and in Kuwait. I began with a review of the research showing the positive 
impact of successful school principals on school effectiveness and reform. As their roles increase, 
the importance of the principal on many aspects of education—beyond the traditional managerial 
role—has become even more important. I highlighted research suggesting the importance of 
training for school principals, particularly the need for more training programs that will help to 
improve principals’ skills. In addition, this chapter illustrated the growing movement of standards 
in three main areas: professions, organizations, and education, with an emphasis on education and 
educational leadership. I traced the historical development of administration preparation program 
standards in the United States, and outlined the main features of the standards movement, 
including the need to recognize how standards are established, and what they accomplished in 
influencing administration preparation programs.  
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CHAPTER 3 
 
 
METHODOLOGY 
 
 
Introduction 
The aim of this study was to identify professional educational program standards for 
public school principals in Kuwait from the point of view of Kuwaiti educators. The data were 
collected by using a survey instrument. This chapter presents the research design, the total 
population and samples, the instrumentation, the procedure for data collection, and data analysis.  
 
Research Design 
This study sought to investigate the perception and beliefs of a group of Kuwaiti 
educators about educational program standards. Thus, this study used survey research 
methodology as the framework to gather information about “people’s attitudes, beliefs, values, 
demographics, behaviors, opinions, habits, ideas, and other types of information” (McMillan & 
Schumacher, 2006, p. 215). Survey research allows for data collection over representatives of a 
large population as well as cross-sections of that population. Questionnaires used in survey 
research provide a standardized instrument in that a large number of participants can respond to 
identical instruction and items. The use of questionnaires is one of the most efficient ways of 
collecting information in that data can be gathered from a large number of people in a relatively 
short period of time. A disadvantage of survey research is its notoriety for poor response rate. 
However, given appropriate conditions (e.g., appropriate length of questionnaire, incentives, etc.), 
adequate response rate can be achieved (McMillan & Schumacher, 2006).  
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Population and Sample 
The population of this study is Kuwati educators who are administratively under the 
Ministries of Education and Higher Education. Kuwait has six large school districts: Alasma, 
Alahmady, Alghara, Hawale, Alfarwniya, and Mobark Alkabeer. Each school district has a 
superintendent and each one has four supervisors in charge of the four levels of schools: 
kindergarten, elementary, middle, and secondary. According to the Ministry of Education 
(2011a), there were 583 schools in 2011. This study included principals, teachers from all school 
levels (except kindergarten), and districts as well as personnel from the Ministry of Education and 
public universities (see Table 1). 
A summary of the population and sample for this study is shown in Table 1. All 
principals, superintendents, district supervisors, and educators from two public institutions were 
requested to participate in this survey. In addition, a random sample of teachers from the three 
levels of schools (elementary, middle, and secondary) in all six school districts was included. 
Teachers were selected using stratified random sampling procedures. For each of the school 
districts, one elementary, one middle, and one secondary school were randomly chosen resulting 
in 18 schools (6 elementary, 6 middle, and 6 secondary). Once selected, all teachers in that school 
were asked to complete the questionnaire used in this study. In all, there were 1,583 teachers from 
the 18 schools selected for this study. For the purpose of this study, principals and teachers from 
kindergarten schools were excluded.  
Educators from two public institutions of higher education were also invited to participate 
in this study. From the four departments of the Kuwait University School of Education 
(Curriculum and Instruction, Educational Psychology, Educational Planning and Administration, 
Educational Foundations), there were 108 educators (Kuwait University, 2010-2011). From the 
Public Authority for Applied Education and Training, which consisted of three main departments 
(Curriculum and Instruction, Educational Psychology, Educational Foundation and 
Administration), there were 499 faculty members (Public Authority for Applied Education and 
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Training, 2011b). All educators from the two public institutions of higher education were sent 
questionnaires. As Table 1 indicates, the intended sample size for this study was 2,781. 
 
 
Table 1 
 
Population and Sample 
Participants  Population Sample Explanation 
Superintendents 6 6 All 
Supervisor of the school level  18 18 All 
School principals 
 
567 567 All principals from 
elementary, middle, and 
secondary schools. 
Teachers  
(from 583 schools) 
39,127 1,583 Stratified by school level, 
teachers from one elementary, 
middle, & secondary 
school per each district. My 
target was 600 teachers. 
Kuwait University, School of 
Education  
108 108 All 
Public Authority for Applied 
Education and Training, School of 
Basic Education  
499 499 All 
Total  40,325 2,781  
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Instrumentation  
 
Development of the Instrument 
Four phases were taken to develop the survey instrument for this study. This section 
documents those phases. 
 
Phase 1 
First, the literature and Kuwaiti documents were used to generate a list of standards for 
administrators. The tables in Appendix B and C show the alignment of these items to key 
educational administration research and Kuwaiti education documents. The study used the draft 
of ELCC 2010 and the current ELCC of 2011 standards to make up most of these items (National 
Policy Board for Educational Administration, 2010, 2011). This was an essential place to start, 
given the centrality of these two sources in defining administrator standards in the United States 
over several decades. During this process we discovered well-cited material in research literature 
undergirding these standards. 
This phase also included reviewing Kuwaiti educational documents as well as research 
reports. The documents reviewed included: 
1. The general education goals and strategic plans of the Kuwaiti education system (see 
Chapter 1). 
2.   The job description of school principals, which consists of five major functions with 
36 specific responsibilities. According to the Ministry of Education (1999b), the main job 
description of school principals are: 
a. The school curriculum: Implement requirements of the educational process 
specifically with respect to the curriculum.  
b. Student affairs: Oversee students’ academic, psychological, social, and physical 
development; monitor and implement student discipline policy.  
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c. Stakeholders: Report educational progress to school board, committees, and 
parent councils; improve school learning and enhance decision-making processes.  
d. School-community relationship: Coordinate relationship with school districts, 
community, partners, and parent councils.  
3. General duties: Develop and implement school schedules, oversee school facilities, 
monitor student behavior; coordinate with school districts.  
4. Evaluation cards for the school principal’s performance in four main areas (Ministry 
of Education, 2009): 
a. General performance: General productivity, including attendance, school-
community relations, implementation of rules and administrative regulations, stewardship of 
public property, work ethics, and school improvement reports. Teamwork: The ability to 
cooperate and work with colleagues; willingness to share experiences with others, and 
knowledge of the school educational goals.  
b. Personal behavior: Care for personal appearances; commitment to good behavior; 
accepts constructive criticism; and goals for self-improvement.  
c. Supervision of school personnel: The ability of the principal to lead his/her 
subordinates; division and distribution of work roles. 
5. Materials of the set of eight workshops, each running for 3 hours. The workshop is 
conducted by the Ministry of Education to prepare teachers to become principals and principals to 
take leadership roles (see Chapter 1).  
6. A review of the literature focusing on leadership skills and school administration in 
Kuwait: Aldoege (1994), Alhadhod (1996), Alhendy et al. (1997), Albostan (1999), Alrashidi and 
Alsalhi (2001), and Alansari (2007). In general, these authors recommended that principals:  
a. Facilitate a supportive school environment for the teachers and students.  
b. Use various methods to provide professional development of the school staff. 
c. Conduct research methods to solve problems that face the school administration. 
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d.  Understand the decision-making process and shared leadership. 
e. Collaborate with teachers and parents to improve the school.  
f. Use effective communication with students, teachers, and the school community.  
g.  Build a trusting relationship with the school community. 
7. The process of narrowing the number of standards was conducted by modifying the 
ELCC standards. Then, a table of comparative analysis was created between all the factors that 
helped to build a questionnaire in its initial study. (See Appendix B.) Lastly, I reviewed and 
created survey items including several items that would be reviewed by educational experts from 
the Ministry of Education and higher education institutions. 
 
Phase 2 
Second, I worked with my committee to expand and then later reduce this list of themes 
(items) and create generalized wording for about 50 items. During this process, I translated items 
into Arabic, which were then reviewed by experts from the Ministry of Education and higher 
education institutions. This process helped in the re-wording of the items so that they are context-
appropriate. (See Appendix C.)  
 
Phases 3 and 4 
A re-drafted preliminary list of items was then translated and sent out again to Kuwaiti 
educational experts to finalize the actual wording used for the instrument (see Appendix C). 
Fourth, these polished items were then structured into a paper instrument and that instrument was 
piloted among a few Kuwaiti educators from the Ministry of Education and higher education 
institutions. This phase of instrumentation was used to improve the structure, organization, and 
listing of the items. 
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Description of the Instrument 
The questionnaire was divided into two sections. The first section consisted of 
demographic variables which included gender, occupational area, school level, school districts, 
level of education, years of experience in current position, and years of educational experience 
overall. The second section was composed of three main questions, each question consisting of 54 
statements designed to measure 10 professional educational leadership standards (see Appendix 
C). The 10 standards are conceptually defined in Table 2, which also shows the item-to-standard 
specification. In the first question, respondents were asked to indicate the extent to which they 
agree/disagree with the standard being included in a professional leadership program. Each 
statement was scaled along a 5-point Likert Scale ranging from 1=Strongly Disagree, to 
5=Strongly Agree. In Question 2, respondents were asked to rate the importance of that item in 
programming provided to educational leaders. Each item was scaled along a 4-point Likert Scale 
from 1=Not Important, to 4=Very Important. In the last question, respondents were asked to 
indicate which among four entities (Ministry of Education, higher education institutions, public 
educational associations, and private professional development training companies) would best 
provide training to school principals using the 10 standards.  
 
Validity 
This instrument was developed using literature on ELCC standards and general 
educational administration research and statements in documents on educational administration 
from Kuwait (see Appendix B). The strongest evidence for the content validity for the items in 
this instrument comes from documentation developed by the National Policy Board for 
Educational Administration (2010). They created extensive MS Word and Excel documents 
listing the research that supported each of the items they included in their standards. This 
included links to hundreds of articles supporting their inclusion of specific items.  
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Table 2  
 
The 10 Educational Leadership Program Standards  
Standards  Items of 
the survey  
Standards definitions  
Vision  1-6 
This standard provides “the school leader with knowledge of 
how to promote the success of students by understanding 
principles for the development, articulation, implementation, 
and stewardship of a school vision of learning” (National Policy 
Board for Educational Administration, 2011, p. 33). 
 
School Culture 
and Instructional 
Learning  
7-16 
This standard provides “the school leader with knowledge of 
principles for advocating, nurturing and sustaining a school 
culture and instructional programs conducive to student learning 
and staff professional growth” (National Policy Board for 
Educational Administration, 2011, p. 37). 
 
Management 
and Operation  
17-23 
This standard provides “the school leader with knowledge of 
best practices regarding management of a school organization, 
operations, and resources for a safe, efficient, and effective 
learning environment” (National Policy Board for Educational 
Administration, 2011, p. 40). 
 
Community 
Relations  
24-30 
This standard provides “the school leader with knowledge of 
best practices regarding management of a school organization, 
operations, and resources for a safe, efficient, and effective 
learning environment” (National Policy Board for Educational 
Administration, 2011, p. 43). 
 
Ethics 31-39 
This standard provides “the school leader with knowledge of 
how to act with integrity, fairness, and engage in ethical 
practice. Ethnical practice refers to the concept that the 
implementation of leadership actions must not only conform to 
adherence to the laws of the state and regulations concerning 
fidelity to the spirit of such laws, but must also rest on moral 
principles of justice and fairness. Ethical practice rests on the 
moral principles of building goodness and community grounded 
in a collective commitment to the pursuit of truth and 
truthfulness in operations and personal interactions with others” 
(National Policy Board for Educational Administration, 2011, p. 
47). 
 
Politics and Law 
 
  
40-42 
 
 
This standard provides “the school leader with knowledge of 
how to respond to and influence the political, social, economic, 
legal, and cultural context within a school and district” (National 
Policy Board for Educational Administration, 2011, p. 50). 
 
 
 
48 
 
Table 2—Continued. 
 
 
Standards  
Items of 
the survey  Standards definitions  
Technology  43-47 
This standard provides “the school leader an educational leader 
who understands and comprehensively applies technology to 
advance student achievement” (Michigan State Board of 
Education, 2004, p. 3). 
 
Research  48-52 
This standard provides understanding and comprehensively 
applies “research and evaluation for effective decision-making” 
(Department of Leadership, 2011, p. 16).  
 
Internship and 
Mentoring  
53 
This standard provides a “substantial and sustained educational 
leadership internship experience that has school-based field 
experiences and clinical internship practice within a school 
setting, monitored by a qualified onsite mentor” (National 
Policy Board for Educational Administration, 2011). 
 
Worldview  54 
This standard addresses “appreciation of the perspectives of 
others and development of a personal philosophy from which 
action and service arise” (Department of Leadership, 2011, p. 9).  
 
 
 
 
 
Other items were added to the instrument based on criticism of the original ISLCC and 
ELCC standards. For example, two professors evaluated the early ISLCC standards and found a 
poorly structured itemization. This and other concerns led to the ELCC 2002 and ELCC 2010 and 
2011 modification of standards (see Appendix B). For example, technology was not an item in 
the original ISLCC standards and only partially mentioned in the ELCC 2002, but by the early 
2000s many researchers had created them as a separate item. The Michigan Department of 
Education and Andrews University, from where this study was conducted, added technology 
standards as separate items to their own educational leadership standards. I have done that in this 
instrument as well. 
This study added worldview/religion and research items to the original list of items sent 
to Kuwaiti educational experts. The Andrews University faculty has added both to their 
curriculum and program standards as they believe the literature supported the role of 
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religion/spirituality in leading as well as the centrality of research. Other researchers in 
educational administration have also stressed this view. According to Peters (2010), when he 
studied the influence of religion and spirituality on public school leaders and their schools, he 
found that 
the religious spirituality of a school leader can impact the school by allowing for 
religiously spiritual opportunities and growth. It was determined that this in turn has the 
possibility of enhancing the lives of students, allowing for opportunities for growth in 
young people in the area of their own religious spirituality and shows the real impact of 
how the religious spirituality of a school leader can impact the school. (p. iv) 
 
Administrators must be able to collect, analyze and report data. For that reason, research 
items were added. Religious items were added based on Kuwaiti documents, like the Kuwaiti 
educational goals and worldview concerns emphasized at Andrews University. There has also 
been an increase in scholarship on the importance of religion and spiritual aspects of school 
leadership. Spiritual leaders are “those who help other people find meaning in their own lives” 
(Whitehead, 1991, as cited in Bhindi & Duignan, 1997, p. 126). These are individuals who 
manifest spirituality by “living out a set of deeply held personal values, of honoring forces or a 
presence greater than ourselves” (Block, 1993, as cited in Bhindi & Duignan, 1997,  p. 126).  
In addition to this thorough the process of creating items for this instrument, I also sent 
original lists of potential items to experts. In two rounds, I received feedback on this list. I added 
or deleted items based on feedback from a total of about 20 Kuwait University professors and 
school principals, managers’ assistants, and teachers. 
The original questionnaire was written in English and I translated it into Arabic. To 
increase the validity of the survey questionnaire, I used the following procedures to ensure the 
quality of the translated copy: 
1. Used the most well-known dictionaries commonly used in Kuwait such as The 
Educational Dictionary, which was issued by the Kuwait University by the Committee of 
Authorship Translation and Publication (Aldabos, 2003), the Dictionary of Education by Dr. 
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Mohammed Hamden (2007), and Almowrid Dictionary, which is a modern Arabic-English 
dictionary (Baalbaki, 1990). 
2.  Reviewed official documents from the Ministry of Education, such as the 2005-2025 
strategy for public education in Kuwait, national reports, and conferences, in order to identify 
commonly used terminologies that were developed by educational committees from the Ministry 
of Education and higher education institutions.  
3. Requested English and Arabic experts to verify that the English to Arabic and Arabic 
to English translations were accurate.  
4. Used the feedback from Kuwaiti educators during the instrument development phase 
process and the pilot study results in order to ensure the most accurate translation that would be 
acceptable and understandable by the participants of this study. 
 
Reliability 
The Cronbach alpha coefficient was used as a measure of the degree of homogeneity of 
the items within each scale. This will help to understand the “internal consistency” of the 
instrument (Creswell, 2008). Table 3 shows scale reliability estimates for the 10 standards. For 
both ‘agreement’ and ‘importance’ standards, the reliability coefficients are well above 0.70, 
which is generally considered the cut-off for adequate reliability estimate for scales measuring 
attitudes (McMillan & Schumacher, 2006). 
 
                                                        Pilot Study 
 
I conducted a pilot study in order to be sure that the respondents understood the items of 
the survey and the instructions for completing the survey. Additionally, Creswell (2008) 
mentioned that the pilot study would be helpful to estimate the amount of time that respondents 
would take to complete the survey as well as identify any ambiguous items so the research could 
be improved for readability and clarity (see Appendix E). The pilot study was conducted between 
June 19, 2011, and July 18, 2011. Participants in the pilot study were five educators from Kuwait   
51 
 
Table 3 
 
The Cronbach’s Alpha Coefficient for Each Standard and Survey Item  
Standards  Items of the survey  Agreement Importance  
    
Vision  1-6 0.89 0.89 
School Culture and 
Instructional Learning  
7-16 0.94 0.94 
Management and Operation  17-23  0.90  0.90 
Community Relations  24-30 0.93 0.93 
Ethics 31-39 0.93 0.93 
Politics and Law  40-42 0.87 0.87 
Technology  43-47 0.93 0.93 
Research  48-52 0.92 0.92 
Internship and Mentoring  53 - - 
Worldview  54 - - 
 
 
 
 
University’s School of Education, five from the Public Authority for Applied Education and 
Training’s College of Basic Education, and 10 from the Ministry of Education. Most of them had 
more than 16 years of experience. I handed a hard copy to the participants who volunteered. Most 
of the participants understood the survey questions. Five professors asked me to meet with them 
after they answered the questions to discuss with me some comments they had about improving 
the survey or to clarify some items. The meetings took between 20 minutes to an hour. Their 
advice on the use of words and terminologies that are commonly used by Kuwaiti educators was 
very helpful. These are the revisions based on the pilot study results: 
1. Kuwaiti educators suggested having two cover pages, one for the educators from the 
Ministry of Education and another for higher educational universities to eliminate any confusion 
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with section one, which was about background information.  
2. For the question on importance of the standards, the response scale was changed 
from a 5-point Likert scale to at 4-point Likert scale.  
3. Added the words ‘work with other educators’ to items 10, 11, 12, 13, 1, and 16 in 
order to be more specific as to the nature of the work of the principal.  
4. Used other Arabic verbs for items 8, 9, 23, 28, 33, 34, 35, 46, and 51 so that the 
statements are more easily understood by the various groups of participants in this study.  
5. Checked the grammar and sentence structure for items 18, 19, and 42. 
 
Procedures 
This study was conducted between August 22, 2011, and October 7, 2011. In order to 
conduct the study survey, I followed some formal and informal processes: 
1. Obtained an approval letter from Kuwait University (sponsor) to allow me to collect 
the data in Kuwait (see Appendix A). 
2. Obtained an approval letter from the Institutional Review Board, Andrews University 
(see Appendix A).  
3. Obtained permission and approval from the Ministry of Education to collect data 
from schools, which required visiting the school districts (see Appendix A). I used the secure 
school districts’ mail system to send and collect the data from principals and teachers. For school 
district leaders, I delivered and collected them myself.  
4. Obtained an approval letter from Kuwait University, School of Education, to collect 
the data (see Appendix A). I delivered and collected them myself.  
5. Obtained an approval letter from the Public Authority for Applied Education and 
Training School of Basic Education to collect the data. I delivered and collected them myself (see 
Appendix A).  
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6. I created a timetable to help organize the procedures to collect the data and, at the 
same time, help track the whole process. In order to collect the data, I photocopied the instrument 
and labeled them according to the school district, the name of the school, and the due date with 
my contact information. In addition, the survey was placed in an envelope, and I created labels 
that showed the information of the name of the schools, school district, school level, the 
participant, and the date the survey was collected. 
7. I distributed the survey to the school principals and teachers by using the secure 
school district mail system. As a researcher, I did not have control over how these surveys were 
distributed to the participants in the school. The school system does not allow researchers to 
personally distribute material to the teachers. From my experience as a teacher in this system, the 
school principal will assign his assistant or some staff members to distribute the survey to the 
teachers. This is the customary process and I believe it was followed with my survey. The 
teachers then complete the survey and return it to the person in charge of collecting the survey. 
Then, they will return it through the secure school district mail system, at which time the 
researcher is to check every week with the mail system to collect the surveys. This is what I did. I 
feel very confident that the distributed surveys were handled in this way. I received a lot of calls 
from school principals and teachers with individual questions, and that confirmed my belief that 
the process went as planned. Also, some educators wrote their names, compliments, and their 
email address to send the results of this study. 
8. I handed a hard copy of the study to higher education faculty and the superintendents 
and their assistants. I then collected from them on the due date that I listed on the envelopes.  
 
Research Questions  
This study aimed to answer four research questions:  
1. What educational leadership program standards should public school principals 
expect to meet according to Kuwaiti educators? 
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2. How important do Kuwaiti educators believe each of the educational leadership 
program standards is for public school principals in Kuwait?  
3. Are expectation and importance for inclusion of the standards related to gender, 
occupational area, school districts, and the type of school levels (elementary, middle, and 
secondary), level of education, years of experience in current position, and years of educational 
experience?  
4. What do Kuwaiti educators suggest are the best institutions for delivering those 
standards?  
 
Data Analysis 
After collecting data from the participants of this study, the SPSS statistical software 
program was used for statistical analysis. The instrument was scored by the researcher and 
recorded onto a spreadsheet built into SPSS 18.0 for Windows. Question 1 asked Kuwaiti 
educators what standards they believe should be included in a professional development program 
for training school principals. Question 2 asked them how important these standards are for 
inclusion in a training program. Question 4 asked respondents to indicate what entity was best in 
delivering training programs for school principals. To answer these questions, descriptive 
statistics such as means, standard deviations, and percentages were used. Question 3 examines 
differences in expectations and importance based on selected demographic characteristics. Since 
there are 10 standards (dependent variables), multivariate analysis of variance (MANOVA) was 
used. Follow-up analysis included t-test and one-way analysis of variance (ANOVA). Pairwise 
comparison with Bonferroni adjustment was used for all significant F tests in ANOVA. 
Multivariate analysis of variance (MANOVA) is often used to examine the variances of more 
than two dependent variables in relation to independent variables (Warner, 2008). Significant 
MANOVA tests are normally followed by statistical tests such as t-test for comparing two means, 
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and analysis of variance (ANOVA) to compare two or more group means (McMillan & 
Schumacher, 2006). 
 
Summary 
This chapter presented the research methodology. It described the type of study, 
population and samples, research instrument, procedure, research questions, data analysis, and 
statistical techniques to answer the study questions. The next chapter presents the results of the 
data analyses. 
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CHAPTER 4 
 
 
RESULTS OF THE STUDY 
 
 
Introduction 
The purpose of this study was to identify educational professional program standards for 
public school principals in Kuwait from the point of view of Kuwaiti educators. The study sample 
included the Ministry of Education and public higher universities. The data were collected by 
using a survey instrument in order to answer the following four questions: 
1. What educational leadership program standards should public school principals 
expect to meet according to Kuwaiti educators? 
2. How important do Kuwaiti educators believe each of the educational leadership 
program standards is for public school principals in Kuwait?  
3. Are expectation and importance for inclusion of the standards related to gender, 
occupational area, school districts, and the type of school levels (elementary, middle, and 
secondary), level of education, years of experience in current position, and years of educational 
experience?  
4. What do Kuwaiti educators suggest are the best institutions for delivering those 
standards?  
 
Demographics Descriptive of Survey Respondents 
The demographic characteristics of the 997 respondents in this study are shown in Table 
4. They are mostly teachers (69.1%) and school principals (25.6%). Approximately 63% of the 
participants were male and 78.6% held a bachelor’s degree. A majority of educators (42%) were 
from secondary schools. Secondary schools typically have a larger population of teachers.  
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Table 4 
 
Description of the Respondents 
 
Variable n % 
Gender   
 Male 626 62.8 
 Female 371 37.2 
   
Occupational Area   
 Superintendent 6 .6 
 Supervisor of the School Level 13 1.3 
 School Principal 255 25.6 
 Teacher 689 69.1 
 Faculty of the School of Education 18 1.8 
 Faculty of the College of Basic Education 16 1.6 
   
School District   
 Alasma 189 19.6 
 Alhmady 142 14.7 
 Algahraa 182 18.9 
 Hawali 136 14.1 
 Alfarwniwa 152 15.8 
 Mobark Alkapeer 162 16.8 
   
Type of School Level   
 Elementary 212 22.0 
 Middle  345 35.8 
 Secondary  406 42.2 
   
Level of Education   
 Teacher training diploma 130 13.0 
 Bachelor’s degree 784 78.6 
 Master’s degree 46 4.6 
 Doctorate degree 37 3.7 
 Other  - - 
Years of Experience in Current Position 
  
 5 years or less 398 39.9 
 6-10 years 252 25.3 
 11-15 years 146 14.6 
 16-20 years 95 9.5 
 21-25 years 46 4.6 
 26 and above 60 6.0 
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Table 4—Continued. 
 
  
Variable n % 
Years of Educational Experience   
 5 years or less 256 25.7 
 6-10 years 196 19.7 
 11-15 years 148 14.8 
 16-20 years 141 14.1 
 21-25 years 95 9.5 
 26 and above 161 16.1 
   
Note. n= 977. 
 
 
 
Of the total respondents, 39.9% had 5 years or less of educational experience, and only 
4.6% had between 21 to 25 years’ educational experience in the current positions. For total years 
of educational experiences, 25.7% reported having 5 years or less. About 16% had 26 or more 
years of total educational experience. 
 
Presentation of the Quantitative Data by Research Question 
Research Question 1 
The first research question asked, “What are the educational leadership program 
standards for public school principals that Kuwaiti educators believe they should be expected to 
meet?” The survey was designed to gather data for 54 questions, which addressed 10 educational 
leadership program standards. The responses were selected along a 5-point Likert scale: Strongly 
Disagree =1, Disagree = 2, Neither = 3, Agree = 4, and Strongly Agree = 5 (see Appendix C). 
Table 5 shows scale means and the standard deviations for the 10 educational leadership 
program standards reviewed in this study. Of all the standards, Internships and Mentoring had the 
highest mean at 4.36 (SD=0.87). Community Relations received the lowest means at 4.23 
(SD=0.75). As such, the respondents agreed that all 10 standards be included in educational 
leadership programs for training school principals. Although most studies list findings in order of 
means, I left these in their original order, given the fact that all scored with similar high means. I 
did this to preserve the essential point that these are all equally expected standards for educational 
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administration programming. A 4 indicates ‘Agree,’ while 5 indicates ‘Strongly Agree’. This 
shows that all 10 standards scored between these two very supportive statements about 
expectations. Below I review each standard, providing means on the items that made up each 
scale.  
 
 
Table 5 
Scale Means and Standard Deviations for the 10 Educational 
Leadership Program Standards for Question1  
 
Standards  n M SD 
Vision  992 4.27 .69 
School Culture and Instructional Learning 992 4.26 .74 
Management and Operation  993 4.26 .72 
Community Relations  984 4.23 .75 
Ethics 985 4.29 .70 
Politics and Law  978 4.30 .77 
Technology  979 4.30 .78 
Research  978 4.25 .78 
Internship and Mentoring  977 4.36 .87 
Worldview  976 4.33 .88 
 
 
 
The first standard addressed was Vision. The item means and standard deviations for 
Vision are shown in Table 6. The overall rating for this standard was 4.27 (SD=0.69), indicating 
general agreement that vision is a standard that should be met in Kuwaiti educational leadership 
programs. Specifically, the participants agree that educational leadership programs should 
communicate such visions to school personnel (M=4.35, SD=0.81), promote continuous and 
suitable school improvement (M=4.31, SD=0.83), implement the vision (M=4.23, SD=0.88), and 
monitor and evaluate the vision (M=4.30, SD=0.86). As shown in Table 6, 80% or more of the 
participants agreed or strongly agreed that various elements of vision should be included in an 
educational leadership program. 
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Table 6 
 
Descriptive Statistics of Vision for Question 1 
 
 
Survey 
item 
No. 
Standards Statement n M SD % A/SA 
2 Communicate vision with the school board staff, 
parents, and students. 
991 4.35 .81 89.1 
5 Promote continuous and suitable school 
improvement. 
991 4.31 .83 87.6 
6 Monitor and evaluate progress and revise plans. 990 4.30 .86 87.1 
1 Develop school vision and plans. 990 4.27 .87 83.8 
4 Implement vision through the participation of all 
who are linked to the school community. 
989 4.23 .88 81.9 
3 Use data-based research to support the school 
vision. 
989 4.13 .91 81.9 
      
 Scale 992 4.27 0.69  
Note. % A/SA refers to the percentage of Agreement/Strong Agreement. 
 
 
 
Table 7 shows the descriptive statistics for school culture and instructional learning. The 
overall rating for this standard is 4.26 (SD=0.74), indicating the general agreement that school 
culture and instructional learning is a standard that should be met in Kuwaiti educational 
leadership programs. Most of the participants agree that educational leadership programs should 
build a trust relationship between staff, students, parents, and community partners (M=4.39, 
SD=0.86), promote positive school culture (M=4.37, SD=0.82), and build a collaborative school 
environment conducive to learning (M=4.34, SD=0.85). As shown in Table 7, over 80% of the 
participants agreed or strongly agreed that various elements of school culture and instructional 
learning should be included in an educational leadership program. 
Table 8 presents the descriptive statistics for Management and Operation Learning. In 
general, the results show the rating for this standard is 4.26 (SD=0.72), demonstrating the general 
agreement that Management and Operation Learning is one of the standards that should be met in  
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Table 7 
 
Descriptive Statistics of School Culture and Instructional Learning for Question 1 
 Survey 
item 
No. 
Items of the survey n M SD % A/SA 
8 Build a trust relationship between staff, students, parents, 
and community partners. 
988 4.39 .86 87.6 
7 Promote a positive school culture. 991 4.37 .82 88.0 
9 Build a collaborative school environment to learn. 990 4.34 .85 84.5 
15 Supervise the instruction and leadership capacity of the 
staff. 
990 4.26 .90 84.6 
10 Work with other educators to provide an effective 
instructional program. 
991 4.26 .89 84.7 
16 Work with other educators to design comprehensive 
professional growth plans for staff. 
990 4.24 .92  82.9 
14 Work with other educators to develop the leadership 
capacity of the staff. 
992 4.24 .97 82.5 
13 Work with other educators to develop the instructional 
skills of staff. 
989 4.20 .96 82.2 
12 Work with other educators to develop assessment and 
accountability systems to monitor students’ progress. 
992 4.17 .98 80.1 
11 Work with other educators to design curriculum to 
accommodate diverse learner needs. 
990 4.14 .99 78.7 
      
 Scale 992 4.26 .74  
 
Note. % A/SA refers to the percentage of Agreement/Strong Agreement.  
 
 
 
Kuwaiti educational leadership programs. The participants mostly agree that educational 
leadership programs should guarantee that teacher and organizational time is focused on quality 
instruction (M=4.31, SD=0.85), the principals develop the capacity for distributed leadership 
(M=4.28, SD=0.88), and ensure that teacher and organizational time is focused on decision-
making and problem-solving (M=4.27, SD=0.87). As shown in Table 8, we can conclude that 
over 80% of the participants agreed or strongly agreed that various elements of management and 
operation learning should be included in an educational leadership program. 
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Table 8 
 
Descriptive Statistics of Management and Operation Learning for Question 1 
 
 
Survey 
item 
No. 
Items of the survey n M SD % A/SA 
22 Ensure teacher and organizational time is focused on 
quality instruction. 
981 4.31 .85 86.2 
21 Develop the capacity for distributed leadership of 
school community such as staff, students, and 
parents. 
982 4.28 .88 85.4 
23 Ensure teacher and organizational time is focused on 
decision making and problem solving. 
983 4.27 .87 83.7 
17 Manage the school facility by applying appropriate 
models and principles of organization. 
992 4.27 .91 83.4 
18 Manage the fiscal, human, and material resources for 
student learning. 
989 4.26 .92 83.3 
19 Manage the fiscal, human, and material resources for 
student safety. 
983 4.23 .96 83.6 
20 Manage the fiscal, human, and material resources for 
curriculum and instruction. 
985 4.21 .93 81.6 
      
 Scale 993 4.26 .72  
Note. % A/SA refers to the percentage of Agreement/Strong Agreement. 
 
 
 
Table 9 shows the descriptive statistics for the standard Community Relations. In general, 
the results show that the rating for this standard is 4.23 (SD=0.75), demonstrating general 
agreement that Community Relations is one of the standards that should be met in Kuwaiti 
educational leadership programs. The participants mostly agree that educational leadership 
programs must promote open communication with families and caregivers (M=4.29, SD=0.86), 
build and sustain productive relationships with community partners (M=4.27, SD=0.89), and 
promote understanding and appreciation for the community’s diverse culture (M=4.25, SD=0.89). 
As shown in Table 9, it can be seen that over 80% of the participants agreed or strongly agreed  
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Table 9 
 
Descriptive Statistics of Community Relations for Question 1 
 
 
Survey 
item 
No. 
Items of the survey n M SD % A/SA 
27 Promote open communication with families and 
caregivers. 
984 4.29 .86 85.3 
30 Build and sustain productive relationships with 
community partners. 
981 4.27 .89 85.0 
28 Promote the understanding and appreciation for the 
community’s diverse culture. 
981 4.25 .89 83.4 
29 Promote the cultural, social, and intellectual assets 
of the school community. 
981 4.23 .91 83.4 
26 Identify and use diverse community resources to 
improve school programs and meet the needs of 
all students. 
984 4.23 .90 83.0 
25 Collect and analyze data and information pertinent 
to the educational community. 
983 4.19 .93 81.2 
24 Bring together the support of family members and 
the community to positively affect student 
learning. 
983 4.14 .99 79.6 
      
 Scale 984 4.23 .75  
Note. % A/SA refers to the percentage of Agreement/Strong Agreement. 
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that various elements of community relations should be included in an educational leadership 
program. 
The descriptive statistics for the standard Ethics are shown in Table 10. The overall rating 
for this standard is M= 4.29 (SD=0.70), indicating general agreement that Ethics is a standard that 
should be part of Kuwaiti educational leadership programs. The participants highly agree that 
educational leadership programs should promote social justice development and evaluate school 
policies and programs, and verify that individual student needs dictate all aspects of schooling 
(M=4.38, SD=0.82), ensure that all aspects of schooling meet students’ needs (M=4.34, SD=0.86), 
as well as understand the value and role of religion in the community and the democratic system 
in schools (M=4.33, SD=0.82). As shown in Table 10, more than 80% agreed or strongly agreed 
that various elements of ethics should be included in an educational leadership program.  
It should be noted that the ethics item 33 was an added item not in the original United 
States listing of ELCC standards. It was added during the pilot stage as an issue experts felt 
would be a useful addition in the Kuwaiti context. 
The item means and standard deviations for the next standard Politics and Law are shown 
in Table 11. The overall rating for this standard is M= 4.30 (SD=0.77), indicating the general 
agreement that Politics and Law is a standard that should be met in Kuwaiti educational 
leadership programs. The participants agree that educational leadership programs should 
understand and explain how the policies, laws, and regulations enacted by the Ministry of 
Education affect schools (M=4.33, SD=0.87), analyze decisions in terms of established ethical 
work standards (M=4.30, SD=0.85), and analyze the complex issues that affect students, families, 
communities, and learning (M=4.28, SD=0.88). As shown in Table 11, 80% or more of the 
participants agreed or strongly agreed that various elements of politics and law should be 
included in an educational leadership program. 
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Table 10 
 
Descriptive Statistics of Ethics for Question 1 
 
 
Survey 
item 
No. 
Items of the survey n M SD % A/SA 
35 Promote social justice development and evaluate 
school policies and programs, and ensure that 
individual student needs dictate all aspects of 
schooling.  
983 4.39 .82 87.1 
36 Ensure that all aspects of schooling meet students’ 
needs. 
982 4.34 .86 85.4 
33 Understand the value and role of religion in the 
community and democratic system in schools. 
983 4.34 .82 86.2 
32 Understand the basic tenets of ethical behavior and 
culture on student achievement. 
983 4.30 .87 85.9 
39 Formulate a building-level leadership platform 
grounded in ethical standards and practices. 
978 4.29 .90 85.1 
34 Be able to consider and evaluate the potential moral 
and legal consequences of decision-making. 
983 4.29 .86 84.0 
31 Ensure a system of accountability for every 
student’s academic and social success. 
981 4.25 .88 84.1 
37 Demonstrate principles of self-awareness among 
the school staff. 
977 4.24 .95 84.0 
38 Demonstrate reflective practice among the school 
staff. 
976 4.20 .91 82.1 
      
 Scale 985 4.29 .70  
Note. % A/SA refers to the percentage of Agreement/Strong Agreement. 
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Table 11 
 
Descriptive Statistics of Politics and Law for Question 1 
 
 
Survey 
item 
No. 
Items of the survey n M SD % A/SA 
41 Understand and explain how the policies, laws, 
and regulations enacted by the country and 
Ministry of Education affect schools. 
977 4.33 .87 87.00 
40 Analyze decisions in terms of established ethical 
work standards. 
976 4.30 .85 84.7 
42 Analyze the complex issues that affect students, 
families, communities, and learning. 
978 4.28 .88 84.7 
      
 Scale 978 4.30 .77  
Note. % A/SA refers to the percentage of Agreement/Strong Agreement. 
 
 
 
Table 12 reports the means and standard deviations for the Technology standard. The 
results show that most respondents (M=4.30, SD=0.77) demonstrated the general agreement that 
Technology is a standard that should be met in Kuwaiti educational leadership programs. The 
participants agree that educational leadership programs should include the integration of 
technology in supporting productive systems for learning and administration (M=4.33, SD=0.87), 
apply technology to enhance parent and staff professional practice and productivity (M=4.30, 
SD=0.88), and use technology to promote and implement school vision (M=4.30, SD=0.88). As 
shown in Table 12, 80% or more of the participants agreed or strongly agreed that various 
elements of technology should be included in an educational leadership program. 
Table 13 displays the means and standard deviations for the Research standard. It shows 
that most respondents rated this standard (M=4.25, SD=0.78), indicating the general agreement 
that Research is a standard that should be met in Kuwaiti educational leadership programs. The 
participants agreed that educational leadership programs should write reports based on school 
data (M=4.34, SD=0.84), be competent to critique research findings and claims that can improve 
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Table 12 
 
Descriptive Statistics of Technology for Question 1 
 
 
Survey 
item 
No. 
Items of the survey n M SD % A/SA 
46 Ensure the integration of technology to support 
productive systems for learning and 
administration.  
976 4.31 .87 86.4 
44 Apply technology to enhance parents’ and staff 
professional practice and productivity. 
976 4.30 .88 85.5 
43 Use technology to promote and implement school 
vision.  
977 4.30 .88 85.3 
47 Use technology to plan and implement 
comprehensive systems of effective assessment 
and evaluation. 
977 4.29 .86 84.6 
45 Ensure that curricular design, instructional 
strategies, and learning environments integrate 
appropriate technologies to maximize learning 
and teaching.  
976 4.28 .90 84.8 
      
 Scale 979 4.30 .78  
Note. % A/SA refers to the percentage of Agreement/Strong Agreement. 
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the school (M=4.24, SD=0.89), and understand educational research practices that can support 
school improvement (M=4.24, SD=0.90). As shown in Table 13, 80% or more of the participants 
agreed or strongly agreed that various elements of research should be included in an educational 
leadership program. 
Table 14 presents the item means and standard deviations for Internship, Mentoring, and 
Worldview. The overall rating for the Internship and Mentoring standard is 4.36 (SD=0.69), 
indicating the general agreement that Internship and Mentoring is a standard that should be met in 
Kuwaiti educational leadership programs. Eighty percent or more of the participants agreed or 
strongly agreed that educational leadership programs should provide internship experience for the 
 
 
Table 13 
 
Descriptive Statistics of Research for Question 1 
 
 
Survey 
item 
No. 
Items of the survey n M SD % A/SA 
52 Write reports based on school data. 975 4.34 .84 85.8 
51 Be competent to critique research findings and 
claims that can improve the school. 
975 4.24 .89 82.5 
49 Understand educational research practices that can 
support school improvement.  
975 4.24 .90 82.3 
48 Understand and promote research-based decisions.  975 4.22 .92 82.4 
50 Conduct educational research that can improve the 
school. 
975 4.22 .92 81.2 
      
 Scale 978 4.25 .78  
Note. % A/SA refers to the percentage of Agreement/Strong Agreement. 
 
 
 
principal. Furthermore, the overall rating for Worldview standard is 4.33 (SD=0.88), indicating 
general agreement that Worldview is a standard that should be met in Kuwaiti educational 
leadership programs. Eighty percent or more of the participants agreed or strongly agreed that 
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educational leadership programs should understand the pillars of worldview and its influence on 
leadership, learning, and the school. 
 
 
Table 14 
 
Items Descriptive Statistics of Internship, Mentoring, and Worldview for Question 1 
 
 
Survey 
item 
No. 
Items of the survey n M SD % A/SA 
53 Provide internship experience for principal. 
 
977 4.36 .87 84.9 
54 Understand the pillars of worldview and its 
influence on leadership, learning, and the 
school. 
976 4.33 .88 85.0 
      
Note. % A/SA refers to the percentage of Agreement/Strong Agreement. 
 
 
 
Research Question 2 
The second research question asked, “How important do participants believe each of the 
educational leadership program standards is for public school principals of Kuwait State?” For 
this question, the response option was a 4-point Likert scale: Not Important = 1, Low Important = 
2, Moderately Important = 3, and Very Important = 4. (See Appendix C.)  
Table 15 shows scale means and standard deviations for the importance of including the 
10 educational leadership program standards in leadership programs for training school 
principals. The table indicates that Internships and Mentoring has the highest mean at 3.60 
(SD=0.68). Community Relations (M=3.51, SD=0.60) and Research (M=3.51, SD=0.64) had the 
lowest rating. Given the close means among all 10 standards scored, all are clearly seen as 
important components of an educational leadership program. While most studies list findings in 
order of means, I list these in their original order given the similarities in means. Given a 
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response scale of 1=Not Important to 4=Very Important, it is quite clear that Kuwaiti educators 
consider all 10 standards as very important in leadership programs for training principals.  
 
 
Table 15 
 
Scale Means and Standard Deviations for the 10 Educational 
Leadership Program Standards for Question 2 
 
Standards  n M SD 
Vision  944 3.59 .56 
School Culture and Instructional Learning  946 3.57 .56 
Management and Operation  948 3.54 .58 
Community Relations  938 3.51 .60 
Ethics 945 3.54 .59 
Politics and Law  937 3.55 .64 
Technology  938 3.58 .62 
Research  938 3.51 .64 
Internship and Mentoring  936 3.60 .68 
Worldview  936 3.57 .71 
 
 
 
The item means and standard deviations for Vision are shown in Table 16. The overall 
rating for this standard was 3.59 (SD=0.55), indicating the importance of Vision as a standard for 
public school principals in any Kuwaiti educational leadership program. Specifically, the 
participants understood the most important standard of educational leadership programs is to 
communicate the school vision to personnel (M=3.63, SD=0.64), monitor and evaluate the vision 
(M=3.63, SD=0.64), and develop school vision and plans (M=3.59, SD=0.70). As shown in Table 
16, 90% or more of the participants rated moderately important and very important the various 
elements of vision that should be included in an educational leadership program. 
Table 17 lists the item means and standard deviations of School Culture and Instructional 
Learning. The overall rating for this standard is 3.57 (SD=0.56) indicating the general importance 
of the School Culture and Instructional Learning as a standard for public school principals in 
Kuwaiti educational leadership programs. Most of the participants believe in the importance of 
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Table 16 
 
Descriptive Statistics of Vision for Question 2 
 
 
Survey 
item 
No. 
Items of the survey n M SD % I/MI 
2 Communicate vision with the school board staff, parents, 
and students. 
938 3.63 .64 94.5 
6 Monitor and evaluate progress and revise plans. 943 3.63 .64 94.4 
1 Develop school vision and plans. 943 3.59 .70 92.9 
4 Implement vision through the participation of all who are 
linked to the school community. 
941 3.59 .68 93.4 
5 Promote continuous and suitable school improvement. 944 3.58 .68 93.6 
3 Use data-based research to support the school vision.  944 3.51 .72 91.4 
 Scale 944 3.59 .55  
Note. % I/MI refers to the percentage of Important/Moderately Important. 
 
 
 
educational leadership programs to prepare the school principal to build a trust relationship 
between staff, students, parents, and community partners (M=3.63, SD=0.67), promote a positive 
school culture (M=3.62, SD=0.67), and build a collaborative school environment that supports 
learning (M=3.59, SD=0.70). As shown in Table 17, over 90% of the participants rated as 
moderately important and very important the various elements of the school culture and 
instructional learning that should be included in an educational leadership program. 
Table 18 presents the descriptive statistics for the standard of Management and Operation 
Learning. In general, the results show the rating for this standard is 3.54 (SD=0.58), 
demonstrating the importance of Management and Operation Learning as one of the standards 
that school principals should be prepared for in Kuwaiti educational leadership programs. The 
participants mostly agree that educational leadership programs should include managing the 
school facility by applying appropriate models and principles of organization (M=3.57, SD=0.69), 
managing the fiscal, human, and material resources for student learning (M=3.57, SD=0.70), and   
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Table 17 
 
Descriptive Statistics of School Culture and Instructional Learning for Question 2 
 
 
Survey 
item 
No. 
Items of the survey n M SD % I/MI 
8 Build a trust relationship between staff, students, 
parents, and community partners. 
945 3.63 .67 93.2 
7 Promote a positive school culture. 944 3.62 .67 93.0 
9 Build a collaborative school environment to learn. 945 3.59 .70 92.2 
15 Supervise the instruction and leadership capacity of the 
staff. 
942 3.58 .70 92.5 
10 Work with other educators to provide an effective 
instructional program. 
945 3.57 .69 92.8 
16 Work with other educators to design comprehensive 
professional growth plans for the staff. 
944 3.56 .70 92.8 
13 Work with other educators to develop the instructional 
skills of staff. 
944 3.56 .70 92.1 
14 Work with other educators to develop the leadership 
capacity of the staff. 
943 3.56 .69 92.6 
11 Work with other educators to design curriculum to 
accommodate diversity learner needs. 
946 3.54 .71 91.5 
12 Work with other educators to develop assessment and 
accountability systems to monitor students’ 
progress. 
 
945 3.53 .70 91.9 
 Scale 946 3.57 .56  
 
Note: % I/MI refers to the percentage of Important/Moderately Important. 
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ensuring teacher and organizational time is focused on decision-making and problem-solving 
(M=3.56, SD=0.70). As shown in Table 18, we can conclude that over 90% of the participants 
rated as moderately important and very important that various elements of management and 
operation learning should be included in an educational leadership program. 
 
 
Table 18 
 
Descriptive Statistics of Management and Operation Learning for Question 2 
 
 
Survey 
item 
No. 
Items of the survey n M SD % I/MI 
17 Manage the school facility by applying appropriate 
models and principles of organization. 
944 3.57 .69 93.0 
18 Manage the fiscal, human, and material resources 
for student learning.  
942 3.57 .70 92.6 
22 Ensure teacher and organizational time is focused on 
quality instruction. 
936 3.56 .70 91.2 
21 Develop the capacity for distributed leadership of 
school community such as staff, students, and 
parents. 
935 3.53 .71 91.1 
20 Manage the fiscal, human, and material resources 
for curriculum and instruction. 
936 3.52 .73 91.1 
23 Ensure teacher and organizational time is focused on 
decision-making and problem-solving. 
938 3.52 .70 91.7 
19 Manage the fiscal, human, and material resources 
for student safety. 
935 3.49 .74 90.2 
      
 Scale 948 3.54 .58  
Note. % I/MI refers to the percentage of Important/Moderately Important. 
 
 
 
Table 19 displays the descriptive statistics of the standard Community Relations. In 
general, the results show the rating for this standard is 3.51 (SD=0.61), demonstrating the 
importance of Community Relations as one of the standards that should be in Kuwaiti educational 
leadership programs. The participants mostly agree that educational leadership programs should 
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prepare principals to identify and use diverse community resources to improve school programs 
and meet the needs of all students (M=3.57, SD=0.69), promote open communication with 
families and caregivers (M=3.57, SD=0.71), and build and sustain productive relationships with  
 
 
Table 19 
 
Items Descriptive Statistics of Community Relations for Question 2 
 
 
Survey 
item 
No. 
Items of the survey n M SD % I/MI 
26 Identify and use diverse community resources to 
improve school programs and meet the needs of 
all students.  
937 3.53 .71 91.1 
27 Promote open communication with families and 
caregivers.  
937 3.53 .71 91.4 
30 Build and sustain productive relationships with 
community partners. 
935 3.51 .74 90.1 
28 Promote the understanding and appreciation for the 
community’s diverse culture.  
937 3.51 .72 91.1 
29 Promote the cultural, social, and intellectual assets of 
the school community. 
937 3.51 .72 91.3 
25 Collect and analyze data and information pertinent to 
the educational community. 
938 3.51 .74 90.4 
24 Bring together the support of family members and the 
community to positively affect student learning. 
937 3.45 .78 88.7 
      
 Scale 938 3.51 .61  
Note: % I/MI refers to the percentage of Important/Moderately Important. 
 
 
 
community partners (M=3.56, SD=0.74). As shown in Table 19, it can be seen that over 90% of 
the participants rated as moderately important and very important the various elements of 
community relations that should be included in an educational leadership program. 
The descriptive statistics for Ethics are shown in Table 20. The overall rating for this 
standard is M= 3.54 (SD=0.59), indicating the general importance of including Ethics as a  
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Table 20 
 
Items Descriptive Statistics of Ethics for Question 2 
 
 
Survey 
item 
No. 
Items of the survey n M SD % I/MI 
35 Promote social justice development and evaluate 
school policies and programs, and ensure that 
individual student needs dictate all aspects of 
education.  
936 3.60 .71 91.6 
36 Ensure that all aspects of education meet students’ 
needs. 
936 3.60 .70 91.2 
33 Understand the value and role of religion in the 
community and democratic system in schools. 
936 3.57 .72 92.2 
32 Understand the basic tenets of ethical behavior and 
culture on student achievement. 
935 3.56 .72 91.0 
39 Formulate a building-level leadership platform 
grounded in ethical standards and practices. 
936 3.55 .71 91.1 
34 Consider and evaluate the potential moral and legal 
consequences of decision-making. 
935 3.54 .72 91.2 
31 Be able to consider and evaluate the potential moral 
and legal consequences of decision-making. 
935 3.53 .74 91.0 
37 Demonstrate principles of self-awareness among the 
school staff. 
933 3.49 .73 91.1 
38 Demonstrate reflective practice among the school 
staff. 
934 3.47 .74 89.7 
      
 Scale 945 3.54 .59  
Note. % I/MI refers to the percentage of Important/Moderately Important. 
 
 
 
standard that should be in Kuwaiti educational leadership programs. The participants considered 
it important that educational leaders promote social justice, develop and evaluate school policies 
and programs, and guarantee that individual student needs direct all aspects of education 
(M=3.60, SD=0.71), ensure that all aspects of schooling meet students’ needs (M=3.60, SD=0.70), 
as well as understand the value and role of religion in the community and the democratic system 
in schools (M=3.57, SD=0.72). As shown in Table 20, more than 90% of participants rated as 
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moderately important and very important the various elements of ethics should be included in 
educational leadership programs.  
Item means and standard deviations for politics and law are shown in Table 21. The 
overall rating for this standard is M= 3.55 (SD=0.64), indicating the general importance of 
Politics and Law as a standard that should be in Kuwaiti educational leadership programs. The 
participants considered it important that school leaders understand and explain how the policies, 
laws, and regulations enacted by the country and Ministry of Education affect schools (M=3.57,  
 
 
Table 21 
 
Items Descriptive Statistics of Politics and Law for Question 2 
 
 
Survey 
item 
No. 
Items of the survey n M SD % I/MI 
41 Understand and explain how the policies, laws, and 
regulations enacted by the country and Ministry 
of Education affect schools. 
936 3.57 .69 92.7 
42 Analyze the complex issues that affect students, 
families, communities, and learning. 
937 3.55 .73 91.3 
40 Analyze decisions in terms of established ethical 
work standards. 
934 3.53 .73 90.0 
      
 Scale 937 3.55 .64  
Note. % I/MI refers to the percentage of Important/Moderately Important. 
 
 
 
SD=0.69), analyze the complex issues that affect students, families, communities, and learning 
(M=3.53, SD=0.73), and analyze decisions in terms of established ethical work standards 
(M=3.55, SD=0.73). As shown in Table 21, 90% or more of the participants rated as moderately 
important and very important that the various elements of politics and law should be included in 
educational leadership programs. 
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Table 22 presents the descriptive statistics of the means and standard deviations for the 
standard Technology. The results show that most respondents were rating this standard M=3.58 
(SD=0.62), indicating the general importance that Technology is a standard that should be in 
Kuwaiti educational leadership programs. The participants assume that it is important for 
educational leaders to use technology to promote and implement school vision (M=3.59,  
 
 
Table 22 
 
Items Descriptive Statistics of Technology for Question 2 
 
 
Survey 
item 
No. 
Items of the survey n M SD % I/MI 
43 Use technology to promote and implement school 
vision. 
938 3.59 .71 91.7 
44 Ensure that curricular design, instructional strategies, 
and learning environments integrate appropriate 
technologies to maximize learning and teaching. 
938 3.58 .71 92.4 
47 Use technology to plan and implement 
comprehensive systems of effective assessment 
and evaluation. 
937 3.58 .70 92.7 
46 Ensure the integration of technology to support 
productive systems for learning and 
administration.  
937 3.57 .70 92.2 
45 Apply technology to enhance parent and staff 
professional practice and productivity. 
938 3.57 .71 92.5 
      
 Scale 938 3.58 .62  
Note. % I/MI refers to the percentage of Important/Moderately Important. 
 
 
 
SD=0.71), ensure that curricular design, instructional strategies, and learning environments 
integrate appropriate technologies to maximize learning and teaching (M=3.58 SD=0.71), and use 
technology to plan and implement comprehensive systems of effective assessment and evaluation 
(M=3.58, SD=0.70). As shown in Table 22, 90% or more of the participants rated as moderately 
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important and very important that the various elements of technology should be included in 
educational leadership programs. 
Table 23 illustrates the descriptive statistics of the means and standard deviations for 
Research standard. The results provide that most respondents rated this standard M=3.51 
(SD=0.64), demonstrating the importance of Research as a standard that should be included in 
Kuwaiti educational leadership programs. The participants agree on the importance that 
educational leadership programs should prepare principals to write reports based on school data 
(M=3.54, SD=0.72), understand educational research practices that can support school 
 
 
Table 23  
Items Descriptive Statistics of Research for Question 2 
 
Survey 
item 
No. 
Items of the survey n M SD % I/MI 
52 Write reports based on school data. 935 3.54 .72 91.5 
48 Understand and promote research-based decisions.  938 3.52 .73 91.7 
50 Conduct educational research that can improve the 
school.  
936 3.50 .73 90.9 
51 Be competent to critique research findings and claims 
that can improve the school. 
935 3.50 .73 91.0 
49 Understand educational research practices that can 
support school improvement.  
937 3.49 .74 90.4 
      
 Scale 938 3.51 .64  
Note. % I/MI refers to the percentage of Important/Moderately Important. 
 
 
 
improvement (M=3.52., SD=0.73), and conduct educational research that can improve the school 
(M=3.50, SD=0.73). As shown in Table 23, 90% or more of the participants rated as moderately 
important and very important the various elements of research that should be included in 
educational leadership programs. 
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Table 24 presents the item means and standard deviations for Internship, Mentoring, and 
Worldview. The overall rating for the Internship and Mentoring standard is 3.60 (SD=0.68), 
demonstrating the general importance of Internship and Mentoring as a standard that should be 
included in any Kuwaiti educational leadership program. Ninety percent or more of the 
participants rated as moderately important and very important that the educational leadership 
programs should provide internship experience for principals. Furthermore, the overall rating for 
Worldview standard is 3.57 (SD=0.71), demonstrating the general importance of Worldview as a 
standard that should be included in Kuwaiti educational leadership programs. Ninety percent or 
more of the participants rated as moderately important and very important that the educational 
leadership programs should provide understanding pillars of the worldview and its influence on 
leadership, learning, and the school. 
 
 
Table 24  
 
Items Descriptive Statistics of Internship and Mentoring, and Worldview for Question 2 
 
 
Survey 
item 
No. 
 
Items of the survey n M SD % I/MI 
53 Provide internship experience for principal. 936 3.60 .68 93.5 
54 Understand the pillars of worldview and its 
influence on leadership, learning, and the 
school. 
936 3.57 .71 91.8 
      
Note. % I/MI refers to the percentage of Important/Moderately Important. 
 
 
 
Research Question 3 
The third research question asked, “Are there any significant differences in the 
expectation and in the importance of the educational leadership program standards based on 
gender, occupational area, school districts, the type of school levels (elementary, middle, and 
secondary), levels of education, years of experience in current position, and total years of 
80 
 
educational experience?” Multivariate analysis of variance (MANOVA) was used to answer 
these questions followed by univariate analysis such as t-test for independent samples and one-
way analysis of variance. Due to possible Type I error inflation, Bonferroni correction was used 
such that alpha=0.005 for all univariate analysis following significant MANOVA results.  
 
Gender 
Multivariate analysis of variance (MANOVA) was conducted to investigate the gender 
differences on the 10 educational leadership program standards for public school principals that 
Kuwaiti educators believe they should be expected to meet (see Table 25). Test of assumption for 
equality of population variance-covariance matrices was violated (Box’s M=209.72, F=3.77, 
p=0.000). Thus, Pillai’s trace was used to test gender differences of the linear combination of the 
10 program standards. A statistically significant MANOVA effect was obtained for gender, 
Pillai’s trace = .033, F (10,963) = .248, p = .000, partial η2 = .033, observed power = .99. Only 
about 3% of the variance in the linear combination of program standards can be explained by 
gender differences. 
To examine the nature of gender differences, a follow-up univariate analysis using t-test 
for independent samples was employed. The results of the independent sample t-test are shown in 
Table 25. At alpha=0.005, males rate nine of the 10 standards significantly higher than do 
females. No gender difference was found for Technology. Although there were statistically 
significant gender differences, the magnitude of these differences is quite small with effect sizes 
ranging from 0.008 to 0.022. Overall, both male and female respondents strongly agreed that all 
10 standards should be included in educational leadership programs. 
Multivariate analysis of variance (MANOVA) was conducted to investigate gender 
differences in the importance that the participants believe each educational leadership program 
standard has for public school principals in Kuwait (see Table 26). Test of assumption for 
equality of population variance-covariance matrices was violated (Box’s M=117.350, F=2.108,  
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Table 25  
 
Means and Standard Deviations by Gender and t-test Results 
 
  
Standards  Gender M SD n t df p  η2 
Vision  Male 4.34  .62 607  
639.9 
  
.016 Female 4.15  .77 367 3.98 .00  
Total 4.27  .69 974    
School Culture and 
Instructional Learning  
Male 4.32  .69 607  
683.6 
   
Female 4.15  .80 367 3.15 .00  .012 
Total 4.26  .74 974     
Management and 
Operation 
Male 4.33  .67 607  
690.1 
   
Female 4.13  .77 367 4.29 .00  .018 
Total 4.26  .72 974     
Community Relations 
Male 4.31  .69 607  
661.9 
   
Female 4.08  .83 367 4.49 .00  .022 
Total 4.23  .76 974     
Ethics 
Male 4.36  .65 607  
662.2 
   
Female 4.17  .78 367 3.88 .00  .017 
Total 4.29  .71 974     
Politics and Law 
Male 4.35  .72 607  
671.0 
   
Female 4.21  .85 367 2.70 .00  .008 
Total 4.30  .77 974     
Technology 
Male 4.34  .71 607  
647.9 
  
.007 Female 4.21  .89 367 2.57 .01  
Total 4.30  .78 974    
Research 
Male 4.30  .71 607  
652.1 
   
Female 4.15  .87 367 2.87 .00  .009 
Total 4.25  .78 974     
Internship and Mentoring 
Male 4.43  .77 607  
623.1 
   
Female 4.22  1.00 367 3.55 .00  .014 
Total 4.36  .87 974     
Worldview 
Male 4.41  .80 607 
3.60 655.6 
   
Female 4.19  .98 367 .00  .014 
Total 4.33  .88 974    
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Table 26 
 
Gender Related to Importance of 10 Educational Leadership Standards, t-test, and MANOVA 
Results of Research 
 
  
Standards  Gender M SD n t df p η2 
Vision  Male 3.64 .49 565  
619.3 
 
.016 Female 3.50 .66 358 3.48 .00 
Total 3.59 .56 923   
School culture and 
Instructional learning  
Male 3.64 .49 565  
633.3 
  
Female 3.49 .65 358 3.53 .00 .018 
Total 3.57 .56 923    
Management and operation Male 3.61 .50 565  
633.8 
  
Female 3.44 .65 358 4.12 .00 .021 
Total 3.54 .57 923    
Community relations Male 3.57 .55 565  
670.0 
  
Female 3.42 .65 358 3.53 .00 .016 
Total 3.51 .59 923    
Context ethics Male 3.61 .52 565  
678.5 
  
Female 3.46 .64 358 3.29 .00 .017 
Total 3.54 .58 923    
Context: politics and law Male 3.63 .50 565  
651.3 
  
Female 3.46 .65 358 3.26 .00 .017 
Total 3.55 .57 923    
Technology Male 3.64 .55 565  
663.5 
 
.010 Female 3.51 .65 358 2.53 .00 
Total 3.58 .59 923   
Research Male 3.60 .52 565  
680.1 
  
Female 3.45 .64 358 2.29 .00 .008 
Total 3.51 .58 923    
Internship and mentoring Male 3.67 .56 565  
679.0 
  
Female 3.51 .71 358 2.97 .00 .013 
Total 3.60 .63 923    
Worldview Male 3.64 .64 565 
2.96 690.6 
  
Female 3.48 .75 358 .00 .012 
Total 3.57 .69 923   
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p=0.000). Thus, Pillai’s trace was used to test gender differences of the linear combination of the 
10 program standards. A statistically significant MANOVA effect was obtained for gender, 
Pillai’s trace =.029, F (10,000) =2.677, p=.003, partial η2=.029, observed power =.97. Only about 
3% of the variance in the linear combination of program standards can be explained by gender 
differences.  
To examine the nature of gender differences, a follow-up univariate analysis using t-test 
for independent samples was employed.. The results of the independent sample t-test are shown 
in Table 26. At alpha=0.005, males rate all 10 standards significantly higher than do females. 
Although there were statistically significant gender differences, the magnitude of these 
differences is quite small with effect sizes ranging from 0.008 to 0.021. Overall, both male and 
female respondents strongly agreed on the importance of the 10 educational leadership programs 
standards for school principals.  
 
Occupational Area  
 
Table 27 presents the descriptive statistics of Kuwaiti educators based on occupational 
area. Note that superintendents and supervisors of the various school levels were combined and 
were coded as school district leaders. As the table indicates, there are 18 school district leaders, 
255 principals, 667 teachers, and 34 higher education educators. Agreements for including the 10 
standards in educational leadership programs appear to be high, ranging from M=3.89 to M=4.57. 
This analysis sought to find whether there were any differences in a linear combination of 
the 10 program standards based on occupational areas. The assumption for equality of variance-
covariance matrices was violated (Box’s M= 540.56, F=2.87, p=0.00). Thus, Pillai’s trace was 
used to interpret the results of the MANOVA. The result indicated that there is a statistically 
significant difference on the linear combination of the 10 program standards based on 
occupational area (Pillai’s trace=0.086, F=2.83, p=0.00, η2 =. 029). Only about 3% of the 
variation in the linear combination of the program standards can be explained by differences in  
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Table 27 
 
Descriptive Statistics for Occupation Area Related to Expectation on 10 Educational Leadership 
Program Standards  
 
Dependent Variables Occupation M SD n 
Vision 
School district leaders 3.98 .90 18 
Principals 4.49 .63 255 
Teacher 4.19 .68 667 
Higher Education 4.47 .76 34 
Total 4.27 .69 974 
School Culture and Instructional 
Learning  
School district leaders 3.89 .99 18 
Principals 4.47 .68 255 
Teacher 4.18 .74 667 
Higher Education 4.46 .65 34 
Total 4.26 .74 974 
Management and Operation 
school district leaders 4.14 .84 18 
Principals 4.46 .65 255 
Teacher 4.18 .73 667 
Higher Education 4.50 .61 34 
Total 4.26 .72 974 
Community Relations 
School district leaders 4.06 .98 18 
Principals 4.37 .71 255 
Teacher 4.16 .77 667 
Higher Education 4.57 .55 34 
Total 4.23 .76 974 
Ethics 
School district leaders 4.14 1.02 18 
Principals 4.47 .66 255 
Teacher 4.22 .71 667 
Higher Education 4.57 .45 34 
Total 4.29 .71 974 
Politics and Law 
School district leaders 4.24 .96 18 
Principals 4.48 .70 255 
Teacher 4.23 .79 667 
Higher Education 4.55 .56 34 
Total 4.30 .77 974 
Technology 
School district leaders 4.26 .92 18 
Principals 4.50 .74 255 
Teacher 4.21 .79 667 
Higher Education 4.63 .43 34 
Total 4.30 .78 974 
Research 
 
 
 
School district leaders 4.16 .96 18 
Principals 4.41 .76 255 
Teacher 4.18 .78 667 
Higher Education 4.60 .45 34 
Total 
 
 
 
4.25 .78 
 
 
 
974 
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Table 27—Continued.  
 
    
Dependent Variables Occupation M SD n 
Internship and Mentoring  
School district leaders 3.78 1.48 18 
Principals 4.56 .82 255 
Teacher 4.27 .87 667 
Higher Education 4.76 .43 34 
Total 4.36 .87 974 
Worldview 
School district leaders 3.94 1.11 18 
Principals 4.47 .89 255 
Teacher 4.27 .87 667 
Higher Education 4.70 .46 34 
Total 4.33 .88 974 
 
 
 
occupation. Follow-up analyses using univariate analysis of variance were conducted. The results 
of these analyses are shown in Table 28. At alpha=0.005, the results indicate that there are 
significant differences among the occupational areas on all 10 program standards. Pair-wise 
comparison using Bonferroni adjustments indicate that principals agreed more strongly than the 
teachers that these 10 educational leadership program standards should be met by principals. 
Principals agree more strongly than school district leaders that Vision and Internship and 
Mentoring be included in leadership programs for training principals. In addition, higher 
education faculty agreed more strongly than teachers that Ethics, Research, and Internship and 
Mentoring be included in training programs for school principals. Overall, all respondents, 
regardless of occupational area, agreed quite strongly that all 10 standards should be included in 
educational leadership programs. 
Table 29 presents the descriptive statistics of Kuwaiti educators based on occupational 
area. Note that superintendents and supervisors of the various school levels were combined and 
were coded as school district leaders. As the table indicates, there were 17 school district leaders, 
247 principals, 625 teachers, and 34 higher education educators. Agreements for the importance 
of the 10 standards in educational leadership programs appear to be high, ranging from M=3.51 to 
M=3.61. 
86 
 
Table 28 
 
Multivariate Analysis of Variance (MANOVA) of Occupation Area Related to Expectation on the 
10 Educational Leadership Program Standards  
 
Source Dependent Variable SS df MS F p η2 
Occupational 
area  
Vision 19.849 3 6.616 14.601 .00 .043 
School Culture and 
Instructional Learning  
18.866 3 6.289 11.950 .00 .036 
Management and Operation 16.677 3 5.559 11.158 .00 .033 
Community Relations 12.419 3 4.140 7.398 .00 .022 
Ethics 14.494 3 4.831 9.956 .00 .030 
Politics and Law 14.176 3 4.725 8.076 .00 .024 
Technology 19.923 3 6.641 11.166 .00 .033 
Research 14.465 3 4.822 8.149 .00 .025 
Internship and Mentoring 26.595 3 8.865 12.069 .00 .036 
Worldview 15.053 3 5.018 6.645 .00 .020 
Error 
Vision 439.543 970 .453    
School Culture and 
Instructional Learning  
510.438 970 .526    
Management and Operation 483.249 970 .498    
Community Relations 542.774 970 .560    
Ethics 470.683 970 .485    
Politics and Law 567.555 970 .585    
Technology 576.918 970 .595    
Research 573.918 970 .592    
Internship and Mentoring 712.493 970 .735    
Worldview 732.495 970 .755    
Corrected 
Total 
Vision 459.392 973     
School Culture and 
Instructional Learning  
529.304 973     
Management and Operation 499.926 973     
Community Relations 555.192 973     
Ethics 485.176 973     
Politics and Law 581.731 973     
Technology 596.840 973     
Research 588.383 973     
Internship and Mentoring 739.088 973     
Worldview 747.548 973     
Note. R Squared = .043 (Adjusted R Squared = .040); Computed using alpha = .05.   
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Table 29 
 
Descriptive Statistics for Occupation Area Related to Importance on 10 Educational Leadership 
Program Standards 
 
Dependent Variables Occupation area M SD n 
 
Vision 
School district leaders 3.75 .40 17  
Principals 3.76 .47 247  
Teacher 3.51 .59 625  
Higher Education 3.75 .28 34  
Total 3.59 .56 923  
School Culture and Instructional 
Learning  
School district leaders 3.74 .41 17  
Principals 3.72 .45 247  
Teacher 3.50 .59 625  
Higher Education 3.78 .31 34  
Total 3.58 .56 923  
Management and Operation 
School district leaders 3.72 .47 17  
Principals 3.68 .50 247  
Teacher 3.47 .59 625  
Higher Education 3.74 .38 34  
Total 3.54 .57 923  
Community Relations 
School district leaders 3.68 .42 17  
Principals 3.63 .51 247  
Teacher 3.45 .62 625  
Higher Education 3.73 .40 34  
Total 3.51 .59 923  
Ethics 
School district leaders 3.60 .66 17  
Principals 3.72 .46 247  
Teacher 3.47 .61 625  
Higher Education 3.77 .28 34  
Total 3.55 .58 923  
Politics and Law  
School district leaders 3.53 .73 17  
Principals 3.72 .50 247  
Teacher 3.49 .66 625  
Higher Education 3.75 .43 34  
Total 3.56 .63 923  
Technology 
School district leaders 3.70 .62 17  
Principals 3.78 .47 247  
Teacher 3.50 .65 625  
Higher Education 3.80 .36 34  
Total 3.59 .61 923  
Research 
School district leaders 3.51 .62 17  
Principals 3.69 .51 247  
Teacher 3.44 .66 625  
Higher Education 3.78 .35 34  
Total 3.52 .63 923  
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Table 29—Continued. 
 
 
  
 
 
Dependent Variables Occupation area M SD n  
Internship and Mentoring School district leaders 3.76 .56 17  
Principals 3.80 .51 247  
Teacher 3.52 .72 625  
Higher Education 3.79 .41 34  
Total 3.61 .67 923  
Worldview School district leaders 3.82 .39 17  
Principals 3.74 .55 247  
Teacher 3.49 .74 625  
Higher Education 3.88 .33 34  
Total 3.58 .69 923  
      
 
 
 
This analysis sought to find whether there were any differences in a linear combination of 
the 10 program standards based on occupational areas. The assumption for equality of variance-
covariance matrices was violated (Box’s M= 823.100, F=4.346.87, p=.00). Thus, Pillai’s trace 
was used to interpret the results of the MANOVA. The result indicated that there is a statistically 
significant difference on the linear combination of the 10 program standards based on 
occupational area (Pillai’s trace=0.086, F=2.608, p=.00, η2 =. 028). Only about 3% of the 
variation in the linear combination of the program standards can be explained by differences in 
occupation. Follow-up analyses using univariate analysis of variance were conducted. The results 
of these analyses are shown in Table 30. At alpha=0.005, the results indicate that there are 
significant differences among the occupational areas on all 10 program standards. Pair-wise 
comparison using Bonferroni adjustments indicates that there were significant differences 
between school principals and teachers. Principals believed in the importance of each educational 
leadership program standards more than teachers did. There were significant differences between 
higher educational faculty and school teachers on School Culture and Instructional Learning, 
Management and Operation, Community, Ethics, Technology, Community Relations, Research, 
Internship and Mentoring, and Worldview Standards. Higher education faculty believed more 
strongly than teachers in the importance of each of the 10 educational leadership program  
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Table 30  
 
Multivariate Analysis of Variance (MANOVA) of Occupation Related to Importance of 10 
Educational Leadership Standards 
 
Source Dependent Variable SS df MS F P η2 
Occupational 
area  
Vision 13.110 3 4.37 14.591 .00 .045 
School Culture and 
Instructional Learning 10.601 3 3.53 11.797 .00 .037 
Management and Operation 9.981 3 3.33 10.563 .00 .033 
Community Relations 7.788 3 2.60 7.510 .00 .024 
Ethics 12.347 3 4.11 12.888 .00 .040 
Politics and Law 10.367 3 3.46 9.036 .00 .029 
Technology 15.279 3 5.09 14.365 .00 .045 
Research 13.541 3 4.51 11.841 .00 .037 
Internship and Mentoring 15.134 3 5.04 11.753 .00 .037 
Worldview 15.788 3 5.26 11.311 .00 .036 
Error 
Vision 275.253 919 .300    
School Culture and 
Instructional Learning 275.283 919 .300 
   
Management and Operation 289.465 919 .315    
Community Relations 317.699 919 .346    
Ethics 293.470 919 .319    
Politics and Law 351.490 919 .382    
Technology 325.823 919 .355    
Research 350.311 919 .381    
Internship and Mentoring 394.455 919 .429    
Worldview 427.577 919 .465    
Corrected 
Total 
Vision 288.363 922     
School Culture and 
Instructional Learning 285.884 922 
    
Management and Operation 299.446 922     
Community Relations 325.488 922     
Ethics 305.817 922     
Politics and Law 361.857 922     
Technology 341.102 922     
Research 363.852 922     
Internship and Mentoring 409.588 922     
Worldview 443.365 922     
Note. R Squared = .043 (Adjusted R Squared = .040); Computed using alpha = .05. 
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standards. Overall, all respondents, regardless of occupational area agreed quite strongly on the 
importance of the 10 standards in any educational leadership program. 
 
School Districts  
 
Table 31 shows the descriptive statistics of Kuwaiti educators based on school district. As 
the table indicates, there are 182 from Alasma, 141 from Alhmady, 178 from Algahraa, 130 from 
Hawali, 149 from Alfarwniwa, and lastly 160 from Mobark Alkapeer. Agreements for including 
the 10 standards in educational leadership programs appear to be high, ranging from M=4.34 to 
M=4.21. 
This analysis sought to find whether there were any differences in a linear combination of 
the 10 program standards based on school district. The assumption for equality of variance-
covariance matrices was violated (Box’s M= 927.377, F=3.282, p=0.00). Thus, Pillai’s trace was 
used to interpret the results of the MANOVA. The result indicated that there is a statistically 
significant difference on the linear combination of the 10 program standards based on school 
district (Pillai’s trace=.152, F=2.910, p=.00, η2 =. 030). Only about 3% of the variation in the 
linear combination of the program standards can be explained by differences in school district. 
Follow-up analyses using univariate analysis of variance were conducted. The results of these 
analyses are shown in Table 32. At alpha=0.005, the results indicate that there are significant 
differences among the school districts on all 10 program standards. Pair-wise comparison using 
Bonferroni adjustments indicate that there were significant differences between Algahara and 
Hawali school districts. Educators from the Hawali school district agreed more strongly than 
Algahara that the 10 educational leadership program standards should be met by principals. 
Overall, all respondents, regardless of school district, agreed quite strongly that all 10 standards 
should be included in educational leadership programs. 
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Table 31 
 
Descriptive Statistics for School District 10 Related to Expectation on Educational Leadership 
Program Standards 
 
Standards  School district   M SD   n 
Vision 
Alasma 4.40 .56 182 
Alhmady 4.24 .74 141 
Algahraa 4.16 .67 178 
Hawali 4.42 .62 130 
Alfarwniwa 4.21 .74 149 
Mobark Alkapeer 4.17 .73 160 
Total 4.26 .68 940 
School Culture and 
Instructional Learning  
Alasma 4.35 .64 182 
Alhmady 4.21 .82 141 
Algahraa 4.21 .72 178 
Hawali 4.57 .56 130 
Alfarwniwa 4.12 .78 149 
Mobark Alkapeer 4.08 .80 160 
Total 4.25 .74 940 
Management and 
Operation 
Alasma 4.32 .66 182 
Alhmady 4.26 .80 141 
Algahraa 4.17 .68 178 
Hawali 4.55 .60 130 
Alfarwniwa 4.19 .74 149 
Mobark Alkapeer 4.08 .75 160 
Total 4.25 .72 940 
Community Relations 
Alasma 4.30 .66 182 
Alhmady 4.15 .87 141 
Algahraa 4.07 .79 178 
Hawali 4.54 .61 130 
Alfarwniwa 4.14 .78 149 
Mobark Alkapeer 4.12 .73 160 
Total 4.21 .76 940 
Ethics 
Alasma 4.31 .66 182 
Alhmady 4.26 .81 141 
Algahraa 4.16 .77 178 
Hawali 4.62 .50 130 
Alfarwniwa 4.23 .71 149 
Mobark Alkapeer 4.18 .68 160 
Total 4.28 .71 940 
Politics and Law 
Alasma 4.37 .66 182 
Alhmady 4.37 .78 141 
Algahraa 4.09 .86 178 
Hawali 4.55 .64 130 
Alfarwniwa 4.28 .80 149 
Mobark Alkapeer 4.19 .81 160 
Total 
 
4.29 .78 940 
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Table 31—Continued. 
 
    
Standards  School district M SD n 
Technology 
Alasma 4.39 .64 182 
Alhmady 4.31 .95 141 
Algahraa 4.11 .86 178 
Hawali 4.50 .69 130 
Alfarwniwa 4.21 .82 149 
Mobark Alkapeer 4.21 .72 160 
Total 4.29 .79 940 
Research 
Alasma 4.30 .64 182 
Alhmady 4.29 .88 141 
Algahraa 4.09 .84 178 
Hawali 4.54 .66 130 
Alfarwniwa 4.10 .84 149 
Mobark Alkapeer 4.17 .74 160 
Total 4.24 .78 940 
Internship and 
Mentoring 
Alasma 4.47 .72 182 
Alhmady 4.40 .99 141 
Algahraa 4.10 .94 178 
Hawali 4.62 .76 130 
Alfarwniwa 4.30 .90 149 
Mobark Alkapeer 4.21 .86 160 
Total 4.34 .88 940 
Worldview 
Alasma 4.38 .78 182 
Alhmady 4.42 .94 141 
Algahraa 4.11 .93 178 
Hawali 4.63 .77 130 
Alfarwniwa 4.15 .96 149 
Mobark Alkapeer 4.28 .83 160 
Total 4.32 .89 940 
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Table 32 
 
Multivariate Analysis of Variance (MANOVA) of School Districts Related to Expectation of 10 
Educational Leadership Program Standards 
 
Source Dependent Variable SS df MS F p η2 
School 
Districts 
Vision 10.935 5 2.187 4.773 .00 .025 
School Culture and 
Instructional Learning 
22.036 5 4.407 8.368 .00 .043 
Management and 
Operation 
18.324 5 3.665 7.322 .00 .038 
Community Relations 21.265 5 4.253 7.639 .00 .039 
Ethics 19.574 5 3.915 8.014 .00 .041 
Politics and Law 19.615 5 3.923 6.667 .00 .034 
Technology 14.866 5 2.973 4.855 .00 .025 
Research 20.824 5 4.165 6.989 .00 .036 
Internship and Mentoring 26.658 5 5.332 7.110 .00 .037 
Worldview 26.552 5 5.310 6.996 .00 .036 
Error 
Vision 427.926 934 .458    
School Culture and 
Instructional Learning 
491.891 934 .527    
Management and 
Operation 
467.467 934 .501    
Community Relations 520.034 934 .557    
Ethics 456.234 934 .488    
Politics and Law 549.587 934 .588    
Technology 571.943 934 .612    
Research 556.575 934 .596    
Internship and Mentoring 700.406 934 .750    
Worldview 708.976 934 .759    
Corrected 
Total 
Vision 438.861 939     
School Culture and 
Instructional Learning 
513.927 939     
Management and 
Operation 
485.791 939     
Community Relations 541.299 939     
Ethics 475.808 939     
Politics and Law 569.202 939     
Technology 586.810 939     
Research 577.399 939     
Internship and Mentoring 727.064 939     
Worldview 735.528 939     
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Table 33 presents the descriptive statistics of Kuwaiti educators according to their school 
districts. As the table indicates, there are 168 from Alasma, 135 from Alhmady, 169 from 
Algahraa, 127 from Hawali, 133 from Alfarwniwa, and lastly 157 from Mobark Alkapeer. 
Importance for including the 10 standards in educational leadership programs appears to be high, 
ranging from M= 3.60 to M= 3.51. 
This analysis sought to find whether there were any differences in a linear combination of 
the 10 program standards based on school districts. The assumption for equality of variance-
covariance matrices was violated (Box’s M= 740.963, F=2.619, p=0.00). Thus, Pillai’s trace was 
used to interpret the results of the MANOVA. The result indicated that there is a statistically 
significant difference on the linear combination of the 10 program standards based on school 
district (Pillai’s trace=.140, F=2.536, p=.00, η2 = . 028). Only about 3% of the variation in the 
linear combination of the program standards can be explained by differences in school district. 
Follow-up analyses using univariate analysis of variance were conducted. The results of these 
analyses are shown in Table 34. At alpha=0.005, the results indicate that there were no significant 
differences among school districts on nine of the 10 educational program standards. There were 
significant differences among the school districts for Internship and Mentoring, with Alasma 
significantly higher than Algahraa. Overall, however, all respondents, regardless of school 
district, agreed quite strongly of the importance of the 10 standards in any educational leadership 
program. 
 
Type of School Level 
 
Table 35 presents the descriptive statistics of Kuwaiti educators based on their school 
level. As the table indicates, there are 205 elementary schools, 342 middle schools, and 393 
secondary schools. Agreements for including the 10 standards in educational leadership programs 
appear to be high, ranging from M=4.30 to M=4.21. 
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Table 33 
 
Descriptive Statistics for School District Related to Importance on 10 Educational Leadership 
Program Standards 
 
Standard School district  M SD n 
Vision 
Alasma 3.65 .45 168 
Alhmady 3.61 .49 135 
Algahraa 3.50 .67 169 
Hawali 3.49 .58 127 
Alfarwniwa 3.64 .54 133 
Mobark Alkapeer 3.57 .59 157 
Total 3.58 .57 889 
School Culture and 
Instructional Learning 
Alasma 3.65 .45 168 
Alhmady 3.53 .57 135 
Algahraa 3.52 .66 169 
Hawali 3.67 .47 127 
Alfarwniwa 3.54 .58 133 
Mobark Alkapeer 3.55 .591 157 
Total 3.57 .56 889 
Management and Operation 
Alasma 3.62 .46 168 
Alhmady 3.53 .51 135 
Algahraa 3.44 .69 169 
Hawali 3.57 .51 127 
Alfarwniwa 3.56 .61 133 
Mobark Alkapeer 3.50 .60 157 
Total 3.53 .57 889 
Community Relations 
Alasma 3.57 .50 168 
Alhmady 3.47 .57 135 
Algahraa 3.43 .68 169 
Hawali 3.60 .52 127 
Alfarwniwa 3.51 .61 133 
Mobark Alkapeer 3.46 .66 157 
Total 3.50 .60 889 
Ethics 
Alasma 3.57 .51 168 
Alhmady 3.53 .54 135 
Algahraa 3.46 .68 169 
Hawali 3.64 .48 127 
Alfarwniwa 3.61 .60 133 
Mobark Alkapeer 3.47 .61 157 
Total 3.54 .58 889 
Politics and Law 
 
Alasma 3.64 .53 168 
Alhmady 3.55 .63 135 
Algahraa 3.44 .75 169 
Hawali 3.60 .57 127 
Alfarwniwa 3.59 .63 133 
Mobark Alkapeer 3.51 .63 157 
Total 
 
3.55 .63 889 
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Table 33—Continued. 
 
    
Standard School district  M SD n 
Technology 
Alasma 3.65 .54 168 
Alhmady 3.60 .57 135 
Algahraa 3.50 .71 169 
Hawali 3.67 .52 127 
Alfarwniwa 3.58 .61 133 
Mobark Alkapeer 3.50 .68 157 
Total 3.58 .61 889 
Research 
Alasma 3.58 .55 168 
Alhmady 3.56 .57 135 
Algahraa 3.45 .72 169 
Hawali 3.61 .56 127 
Alfarwniwa 3.43 .70 133 
Mobark Alkapeer 3.43 .66 157 
Total 3.51 .63 889 
Internship and Mentoring 
Alasma 3.74 .54 168 
Alhmady 3.63 .64 135 
Algahraa 3.51 .76 169 
Hawali 3.67 .62 127 
Alfarwniwa 3.62 .69 133 
Mobark Alkapeer 3.46 .73 157 
Total 3.60 .67 889 
Worldview 
Alasma 3.67 .58 168 
Alhmady 3.54 .68 135 
Algahraa 3.52 .77 169 
Hawali 3.67 .63 127 
Alfarwniwa 3.48 .82 133 
Mobark Alkapeer 3.50 .69 157 
Total 
 
3.56 .70 889 
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Table 34 
 
Multivariate Analysis of Variance (MANOVA) of School Districts Related to Importance of 10 
Educational Leadership Standards 
Note. R Squared = .043 (Adjusted R Squared = .040); Computed using alpha = .05. 
 
Source Dependent Variable SS df MS F p η2 
School district  
Vision 2.708 5 .542 1.694 .13 .010 
School Culture and 
Instructional 
Learning  
2.292 5 .458 1.452 .20 .008 
Management and 
Operation 
2.924 5 .585 1.778 .12 .010 
Community Relations 3.311 5 .662 1.854 .10 .010 
Ethics  4.105 5 .821 2.437 .03 .014 
Politics and Law 4.308 5 .862 2.172 .06 .012 
Technology 3.876 5 .775 2.066 .08 .012 
Research 4.879 5 .976 2.445 .03 .014 
Internship and 
Mentoring  
8.267 5 1.653 3.700 .00 .021 
Worldview 5.272 5 1.054 2.159 .06 .012 
Error 
Vision 282.213 883 .320    
School Culture and 
Instructional 
Learning  
278.865 883 .316    
Management and 
Operation 
290.310 883 .329    
Community Relations 315.404 883 .357    
Ethics  297.416 883 .337    
Politics and Law 350.293 883 .397    
Technology 331.361 883 .375    
Research 352.413 883 .399    
Internship and 
Mentoring  
394.565 883 .447    
Worldview 431.259 883 .488    
Corrected 
Total 
Vision 284.920 888     
School Culture and 
Instructional 
Learning  
281.157 888     
Management and 
Operation 
293.233 888     
Community Relations 318.715 888     
Ethics  301.521 888     
Politics and Law 354.601 888     
Technology 335.237 888     
Research 357.292 888     
Internship and 
Mentoring  
402.832 888     
Worldview 436.531 888     
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Table 35 
 
Descriptive Statistics for School Level Related to Expectation on 10 Educational Leadership 
Program Standards 
 
Standards  School level M SD n 
Vision 
Elementary 4.42 .57 205 
Middle 4.15 .78 342 
Secondary 4.28 .63 393 
Total 4.26 .68 940 
School Culture and Instructional 
Learning 
Elementary 4.41 .59 205 
Middle 4.16 .81 342 
Secondary 4.25 .74 393 
Total 4.25 .74 940 
Management and Operation 
Elementary 4.38 .61 205 
Middle 4.15 .78 342 
Secondary 4.27 .70 393 
Total 4.25 .72 940 
Community Relations 
Elementary 4.30 .62 205 
Middle 4.09 .86 342 
Secondary 4.28 .72 393 
Total 4.21 .76 940 
Context Ethics 
Elementary 4.33 .66 205 
Middle 4.22 .78 342 
Secondary 4.32 .68 393 
Total 4.28 .71 940 
Context: Politics and Law 
Elementary 4.37 .68 205 
Middle 4.22 .86 342 
Secondary 4.32 .75 393 
Total 4.30 .78 940 
Technology 
Elementary 4.40 .70 205 
Middle 4.20 .90 342 
Secondary 4.31 .73 393 
Total 4.29 .80 940 
Research 
Elementary 4.29 .65 205 
Middle 4.18 .89 342 
Secondary 4.27 .76 393 
Total 4.24 .78 940 
Internship and Mentoring 
Elementary 4.38 .82 205 
Middle 4.24 1.02 342 
Secondary 4.41 .77 393 
Total 4.34 .88 940 
Worldview 
Elementary 4.36 .82 205 
Middle 4.17 1.02 342 
Secondary 4.42 .77 393 
Total 
 
4.32 .89 940 
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This analysis sought to find whether there were any differences in a linear combination of 
the 10 program standards based on type of school level. The assumption for equality of variance-
covariance matrices was violated (Box’s M= 387.038, F= 3.461, p=0.00). Thus, Pillai’s trace was 
used to interpret the results. The results indicated that there is a statistically significant difference 
on the linear combination of the 10 program standards based on the school level (Pillai’s 
trace=.067, F=3.203 p=.00, η2 = 033). Only about 3% of the variation in the linear combination 
of the program standards can be explained by differences in school level. Follow-up analyses 
using univariate analysis of variance were conducted. The results of these analyses are shown in 
Table 36. At alpha=0.005, the results indicate that there are significant differences among the 
school levels on five of the 10 program standards. Pair-wise comparison using Bonferroni 
adjustments indicate that there were significant differences between elementary schools and 
middle schools. The educators from elementary schools agreed more strongly than did middle 
schools on Vision, School Culture, and Instructional Learning, Management and Operation, 
Community Relations, and Worldview. Overall, all respondents, regardless of type of school 
level, agreed quite strongly that all 10 standards should be included in educational leadership 
programs. 
Table 37 presents the descriptive statistics of Kuwaiti educators according to their type of 
school level. As the table indicates, there are 889, including 192 elementary schools, 337 middle 
schools, and 360 secondary schools. Importance for including the 10 standards in educational 
leadership programs appears to be high, ranging from M=3.50 to M=3.60. 
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Table 36 
 
Multivariate Analysis of Variance (MANOVA) of School Level Related to Importance of 10 
Educational Leadership Program Standards 
 
Note. R Squared = .043 (Adjusted R Squared = .040); Computed using alpha = .05. 
 
  
Source Dependent Variable SS Df MS F p η2 
School level 
Vision 9.219 2 4.610 10.053 .00 .021 
School Culture and 
Instructional Learning  
8.116 2 4.058 7.517 .00 .016 
Management and Operation 7.140 2 3.570 6.988 .00 .015 
Community Relations 8.465 2 4.233 7.443 .00 .016 
Ethics  2.284 2 1.142 2.260 .11 .005 
Politics and Law 3.164 2 1.582 2.618 .07 .006 
Technology 5.490 2 2.745 4.425 .01 .009 
Research 1.980 2 .990 1.612 .20 .003 
Internship and Mentoring  5.269 2 2.635 3.420 .03 .007 
Worldview 11.693 2 5.847 7.568 .00 .016 
Error 
Vision 429.642 937 .459    
School Culture and 
Instructional Learning  
505.811 937 .540    
Management and Operation 478.651 937 .511    
Community Relations 532.834 937 .569    
Ethics  473.524 937 .505    
Politics and Law 566.039 937 .604    
Technology 581.319 937 .620    
Research 575.420 937 .614    
Internship and Mentoring  721.795 937 .770    
Worldview 723.835 937 .773    
Corrected 
Total 
Vision 438.861 939     
School Culture and 
Instructional Learning  
513.927 939     
Management and Operation 485.791 939     
Community Relations 541.299 939     
Ethics  475.808 939     
Politics and Law 569.202 939     
Technology 586.810 939     
Research 577.399 939     
Internship and Mentoring  727.064 939     
Worldview 735.528 939     
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Table 37 
 
Descriptive Statistics for School Level Related to Expectation on 10 Educational Leadership 
Program Standards 
 
Standards  School level M SD N 
Vision 
Elementary 3.69 .43 192 
Middle 3.47 .65 337 
Secondary 3.63 .53 360 
Total 3.58 .57 889 
School Culture and 
Instructional Learning 
Elementary 3.66 .44 192 
Middle 3.45 .64 337 
Secondary 3.63 .53 360 
Total 3.57 .56 889 
Management and Operation 
Elementary 3.63 .47 192 
Middle 3.42 .65 337 
Secondary 3.59 .53 360 
Total 3.53 .57 889 
Community Relations 
Elementary 3.58 .51 192 
Middle 3.42 .65 337 
Secondary 3.54 .58 360 
Total 3.50 .60 889 
Ethics 
Elementary 3.60 .53 192 
Middle 3.45 .63 337 
Secondary 3.59 .56 360 
Total 3.54 .58 889 
Politics and Law 
Elementary 3.61 .54 192 
Middle 3.46 .71 337 
Secondary 3.61 .59 360 
Total 3.55 .63 889 
Technology 
Elementary 3.65 .51 192 
Middle 3.49 .68 337 
Secondary 3.61 .59 360 
Total 3.58 .61 889 
Research 
Elementary 3.58 .56 192 
Middle 3.43 .69 337 
Secondary 3.55 .61 360 
Total 3.50 .63 889 
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Table 37—Continued. 
 
    
Standards  School level M SD n 
Internship and Mentoring 
Elementary 3.71 .59 192 
Middle 3.49 .74 337 
Secondary 3.65 .64 360 
Total 3.60 .67 889 
Worldview 
 
Elementary 3.65 .58 192 
Middle 3.42 .80 337 
Secondary 3.66 .64 360 
Total 
 
3.56 .70 889 
 
 
 
This analysis sought to find whether there were any differences in a linear combination of 
the 10 program standards based on school level. The assumption for equality of variance-
covariance matrices was violated (Box’s M= 307.00, F=2.743 p=0.00). Thus, Pillai’s trace was 
used to interpret the results of the MANOVA. The result indicated that there is a statistically 
significant difference on the linear combination of the 10 program standards based on school 
level (Pillai’s trace=054, F=2.455, p=0.00, η2 = . 027). Only about 3% of the variation in the 
linear combination of the program standards can be explained by differences in school level. 
Follow-up analyses using univariate analysis of variance were conducted. The results of these 
analyses are shown on Table 38. At alpha=0.005, the results indicate that there are significant 
differences among the school level on eight of the 10 program standards. Differences are 
primarily between elementary and middle schools, with elementary school ratings slightly higher 
than those middle schools. Overall, educators from all school levels reported that all 10 standards 
are important for school principals to meet in leadership training programs. 
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Table 38 
 
Multivariate Analysis of Variance (MANOVA) of School level Related to Importance of 10 
Educational Leadership Standards 
 
Source Dependent Variable SS df MS F p η2 
School Level 
Vision 7.584 2 3.792 12.114 .00 .027 
School Culture and 
Instructional Learning 
7.445 2 3.723 12.050 .00 .026 
Management and 
Operation 
7.125 2 3.563 11.032 .00 .024 
Community Relations 3.979 2 1.990 5.601 .00 .012 
Context Ethics 4.190 2 2.095 6.242 .00 .014 
Context: Politics and Law 4.750 2 2.375 6.015 .00 .013 
Technology 4.013 2 2.007 5.368 .01 .012 
Research 3.599 2 1.800 4.508 .01 .010 
Internship and Mentoring 6.725 2 3.363 7.521 .00 .017 
Worldview 11.159 2 5.580 11.622 .00 .026 
Error 
Vision 277.336 886 .313    
School Culture and 
Instructional Learning 
273.712 886 .309    
Management and 
Operation 
286.108 886 .323    
Community Relations 314.735 886 .355    
Context Ethics 297.331 886 .336    
Context: Politics and Law 349.851 886 .395    
Technology 331.224 886 .374    
Research 353.693 886 .399    
Internship and Mentoring 396.107 886 .447    
Worldview 425.372 886 .480    
Corrected 
Total 
Vision 284.920 888     
School Culture and 
Instructional Learning 
281.157 888     
Management and 
Operation 
293.233 888     
Community Relations 318.715 888     
Context Ethics 301.521 888     
Context: Politics and Law 354.601 888     
Technology 335.237 888     
Research 357.292 888     
Internship and Mentoring 402.832 888     
Worldview 436.531 888     
        
Note. R Squared = .043 (Adjusted R Squared = .040); Computed using alpha = .05. 
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Table 39 
 
Descriptive Statistics of Level of Education Related to Expectation on 10 Educational Leadership 
Program Standards 
 
Standards Level of education M SD   n  
Vision 
Teacher training diploma 4.47 .63 126  
Bachelor’s degree 4.22 .69 765  
Master’s degree 4.41 .46 46  
Doctorate degree 4.40 .82 37  
Total 4.27 .69 974  
School Culture and 
Instructional Learning 
Teacher training diploma 4.50 .59 126  
Bachelor’s degree 4.20 .76 765  
Master’s degree 4.43 .55 46  
Doctorate degree 4.35 .76 37  
Total 4.26 .74 974  
Management and Operation 
Teacher training diploma 4.47 .60 126  
Bachelor’s degree 4.21 .73 765  
Master’s degree 4.40 .67 46  
Doctorate degree 4.44 .61 37  
Total 4.26 .72 974  
Community Relations 
Teacher training diploma 4.35 .70 126  
Bachelor’s degree 4.19 .77 765  
Master’s degree 4.33 .70 46  
Doctorate degree 4.46 .59 37  
Total 4.22 .76 974  
Ethics 
Teacher training diploma 4.46 .63 126  
Bachelor’s degree 4.25 .72 765  
Master’s degree 4.37 .73 46  
Doctorate degree 4.50 .49 37  
Total 4.29 .70 974  
Politics and Law 
Teacher training diploma 4.50 .62 126  
Bachelor’s degree 4.26 .79 765  
Master’s degree 4.31 .89 46  
Doctorate degree 4.52 .56 37  
Total 4.30 .77 974  
Technology 
Teacher training diploma 4.52 .66 126  
Bachelor’s degree 4.24 .81 765  
Master’s degree 4.43 .77 46  
Doctorate degree 4.55 .44 37  
Total 4.30 .78 974  
Research 
 
 
 
 
Teacher training diploma 4.41 .71 126  
Bachelor’s degree 4.21 .80 765  
Master’s degree 4.31 .68 46  
Doctorate degree 4.51 .48 37  
Total 
 
 
4.25 .78 974  
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Table 39—Continued. 
 
     
Standards  Level of education M SD    n  
Internship and Mentoring 
Teacher training diploma 4.56 .74 126  
Bachelor’s degree 4.30 .90 765  
Master’s degree 4.43 .78 46  
Doctorate degree 4.64 .48 37  
Total 4.36 .87 974  
Worldview 
Teacher training diploma 4.51 .80 126  
Bachelor’s degree 4.27 .91 765  
Master’s degree 4.59 .62 46  
Doctorate degree 4.59 .50 37  
Total 4.33 .88 974  
      
 
 
 
Level of Education  
Table 39 presents the descriptive statistics of Kuwaiti educators based on their level of 
education. As the table indicates, there are 126 participants with teacher training diplomas, 765 
with bachelor’s degrees, 46 with master’s degrees, and 34 with doctoral degrees. Agreements for 
including the 10 standards in educational leadership programs appear to be high, ranging from 
M=4.36 to M=4.22. 
This analysis sought to find whether there were any differences in a linear combination of 
the 10 program standards based on level of education. The assumption for equality of variance-
covariance matrices was violated (Box’s M=417.674, F=2.352, p=0.00). Thus, Pillai’s trace was 
used to interpret the results of the MANOVA, The results indicated that there is a statistically 
significant difference on the linear combination of the 10 program standards based on level of 
education (Pillai’s trace=.049, F=1.614, p=0.00, η2 =. 016). Only about 2% of the variation in the 
linear combination of the program standards can be explained by differences in level of 
education. Follow-up analyses using univariate analysis of variance were conducted. The results 
of these analyses are shown in Table 40. At alpha=0.005, the results indicate that there are 
significant differences among the levels of education on eight of the 10 program standards. Pair-
wise comparison using Bonferroni adjustments indicate that those with teacher training diplomas  
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Table 40 
 
Multivariate Analysis of Variance (MANOVA) of Level of Education Related to Expectation of 10 
Educational Leadership Program Standards 
 
Source Dependent Variable SS df MS F p η2 
Level education 
Vision 8.416 3 2.805 6.034 .00 .018 
School Culture and 
Instructional Learning  
11.803 3 3.934 7.374 .00 .022 
Management and Operation 9.708 3 3.236 6.403 .00 .019 
Community Relations 5.250 3 1.750 3.086 .04 .009 
Ethics  6.782 3 2.261 4.584 .00 .014 
Politics and Law 8.221 3 2.740 4.635 .00 .014 
Technology 11.581 3 3.860 6.398 .00 .019 
Research 7.186 3 2.395 3.998 .01 .012 
Internship and Mentoring  11.112 3 3.704 4.936 .00 .015 
Worldview 12.563 3 4.188 5.527 .00 .017 
Error 
Vision 450.976 970 .465    
School Culture and 
Instructional Learning  
517.501 970 .534    
Management and Operation 490.218 970 .505    
Community Relations 549.943 970 .567    
Ethics  478.394 970 .493    
Politics and Law 573.510 970 .591    
Technology 585.259 970 .603    
Research 581.197 970 .599    
Internship and Mentoring  727.976 970 .750    
Worldview 734.985 970 .758    
Corrected Total 
Vision 459.392 973     
School Culture and 
Instructional Learning  
529.304 973     
Management and Operation 499.926 973     
Community Relations 555.192 973     
Ethics  485.176 973     
Politics and Law 581.731 973     
Technology 596.840 973     
Research 588.383 973     
Internship and Mentoring  739.088 973     
Worldview 747.548 973     
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agreed more strongly than those with bachelor’s degrees that eight of the 10 standards be 
included in leadership programs for training school principals. No group differences were found 
for Community Relations and Research. Overall, all respondents, regardless of level of education, 
agreed quite strongly that all 10 standards should be included in educational leadership programs.  
Table 41 presents the descriptive statistics of Kuwaiti educators according to their level 
of education. As the table indicates, there are 122 participants with teacher training diplomas, 721 
with bachelor’s degrees, 43 with master’s degrees, and 37 with doctoral degrees. Importance for 
including the 10 standards in educational leadership programs appears to be high, ranging from 
M=3.51 to M=3.61. 
This analysis sought to find whether there were any differences in a linear combination of 
the 10 program standards based on level of education. The assumption for equality of variance-
covariance matrices was violated (Box’s M= 402.920, F=2.263, p=0.00). Thus, Pillai’s trace was 
used to interpret the results of the MANOVA. The result indicated that there is no statistically 
significant difference on the linear combination of the 10 program standards based on level of 
education (Pillai’s =.026, F=.808, p=.76, η2 =. 01). However, with scale means ranging from 3.51 
to 3.81, it is evident that as a group, educators, regardless of their levels of education, considered 
it important that the 10 standards be included in leadership programs for training principals. 
 
Years of Experience in Current Position 
 
Table 42 presents the descriptive statistics of Kuwaiti educators according to the years of 
experience in their current position. As the table indicates, there are 393 educators who had 5 
years or less, 247 educators with 6-10 years, 140 educators with 11-15 years, 93 educators with 
16-20 years, 42 educators with 21-25 years, and 59 educators with 26 or more years of 
experience. Agreements for including the 10 standards in educational leadership programs appear 
to be high, ranging from M=4.36 to M=4.23. 
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Table 41 
 
Descriptive Statistics for Level of Education Related to Importance on 10 Educational Leadership 
Program Standards 
 
Standards Level of education  M SD   n  
Vision 
Teacher training diploma 3.60 .62 122  
Bachelor’s degree 3.58 .57 721  
Master’s degree 3.70 .38 43  
Doctorate degree 3.73 .30 37  
Total 3.59 .56 923  
School Culture and 
Instructional Learning 
Teacher training diploma 3.62 .59 122  
Bachelor’s degree 3.55 .57 721  
Master’s degree 3.71 .29 43  
Doctorate degree 3.74 .36 37  
Total 3.58 .56 923  
Management and Operation 
Teacher training diploma 3.57 .57 122  
Bachelor’s degree 3.52 .58 721  
Master’s degree 3.62 .49 43  
Doctorate degree 3.70 .39 37  
Total 3.54 .57 923  
Community Relations 
Teacher training diploma 3.55 .59 122  
Bachelor’s degree 3.50 .61 721  
Master’s degree 3.56 .51 43  
Doctorate degree 3.70 .39 37  
Total 3.51 .60 923  
Ethics 
Teacher training diploma 3.60 .55 122  
Bachelor’s degree 3.52 .59 721  
Master’s degree 3.58 .51 43  
Doctorate degree 3.73 .32 37  
Total 3.55 .58 923  
Politics and Law 
Teacher training diploma 3.61 .57 122  
Bachelor’s degree 3.54 .65 721  
Master’s degree 3.70 .48 43  
Doctorate degree 3.71 .47 37  
Total 3.57 .63 923  
Technology 
Teacher training diploma 3.63 .60 122  
Bachelor’s degree 3.56 .63 721  
Master’s degree 3.70 .39 43  
Doctorate degree 3.76 .38 37  
Total 3.59 .61 923  
Research 
 
Teacher training diploma 3.57 .60 122  
Bachelor’s degree 3.49 .65 721  
Master’s degree 3.60 .50 43  
Doctorate degree 3.75 .38 37  
Total 3.52 .63 923  
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Table 41—Continued. 
 
     
Standards Level of education  M SD   n  
Internship and Mentoring 
Teacher training diploma 3.70 .60 122  
Bachelor’s degree 3.58 .69 721  
Master’s degree 3.65 .57 43  
Doctorate degree 3.77 .43 37  
Total 3.61 .67 923  
Worldview 
Teacher training diploma 3.65 .63 122  
Bachelor’s degree 3.54 .72 721  
Master’s degree 3.72 .55 43  
Doctorate degree 3.81 .40 37  
Total 
 
3.58 .70 923  
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Table 42 
 
Descriptive Statistics of Their Current Position Related to Expectation on 10 Educational 
Leadership program standards 
 
Standards 
Years of experience in 
current position 
M SD n  
Vision 
5 years or less 4.18 .72 393  
6-10 years 4.39 .61 247  
11-15 years 4.29 .63 140  
16-20 years 4.26 .64 93  
21-25 years 4.25 .92 42  
26 and above 4.36 .72 59  
Total 4.27 .69 974  
School Culture and 
Instructional Learning 
5 years or less 4.14 .78 393  
6-10 years 4.40 .63 247  
11-15 years 4.27 .71 140  
16-20 years 4.24 .70 93  
21-25 years 4.26 .91 42  
26 and above 4.40 .75 59  
Total 4.26 .74 974  
Management and Operation 
5 years or less 4.18 .75 393  
6-10 years 4.39 .62 247  
11-15 years 4.28 .66 140  
16-20 years 4.24 .71 93  
21-25 years 4.12 .95 42  
26 and above 4.34 .74 59  
Total 4.26 .72 974  
Community Relations 
5 years or less 4.12 .82 393  
6-10 years 4.34 .67 247  
11-15 years 4.29 .68 140  
16-20 years 4.26 .71 93  
21-25 years 4.16 .91 42  
26 and above 4.34 .74 59  
Total 4.23 .76 974  
Ethics 
5 years or less 4.21 .77 393  
6-10 years 4.40 .61 247  
11-15 years 4.36 .60 140  
16-20 years 4.26 .69 93  
21-25 years 4.22 .95 42  
26 and above 4.40 .67 59  
Total 4.29 .71 974  
Politics and Law 
 
5 years or less 4.22 .81 393  
6-10 years 4.39 .69 247  
11-15 years 4.32 .73 140  
16-20 years 4.36 .76 93  
21-25 years 4.19 1.0 42  
26 and above 4.53 .71 59  
Total 
 
4.30 .77 974  
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Table 42—Continued. 
 
     
Standards Years of experience in 
current position 
M SD    n  
Technology 
5 years or less 4.22 .83 393  
6-10 years 4.37 .72 247  
11-15 years 4.31 .72 140  
16-20 years 4.29 .75 93  
21-25 years 4.29 .95 42  
26 and above 4.50 .76 59  
Total 4.30 .78 974  
Research 
5 years or less 4.20 .80 393  
6-10 years 4.32 .76 247  
11-15 years 4.24 .71 140  
16-20 years 4.25 .78 93  
21-25 years 4.13 .94 42  
26 and above 4.46 .73 59  
Total 4.25 .78 974  
Internship and Mentoring 
5 years or less 4.27 .91 393  
6-10 years 4.40 .83 247  
11-15 years 4.41 .79 140  
16-20 years 4.43 .84 93  
21-25 years 4.33 1.0 42  
26 and above 4.53 .86 59  
Total 4.36 .87 974  
Worldview 
 
5 years or less 4.23 .92 393  
6-10 years 4.42 .80 247  
11-15 years 4.35 .81 140  
16-20 years 4.41 .80 93  
21-25 years 4.31 1.0 42  
26 and above 4.47 1.0 59  
Total 
 
4.33 .88 974  
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This analysis sought to find whether there were any differences in a linear combination of 
the 10 program standards based on years of experience in current position. The assumption for 
equality of variance-covariance matrices was violated (Box’s M= 633.796, F=2.196, p=0.00). 
Thus, Pillai’s trace was used to interpret the results of the MANOVA. The results indicated that 
there is a statistically significant difference on the linear combination of the 10 program standards 
based on years of experience in current position (Pillai’s trace=.062, F=1.203, p=.00, η2 = . 012). 
Only about 1% of the variation in the linear combination of the program standards can be 
explained by differences in years of experience in current position. Follow-up analyses using 
univariate analysis of variance were conducted. The results of these analyses are shown on Table 
43. At alpha=0.005, differences based on years of experience resulted only on School Culture and 
Instructional Learning. Those with 6-10 and 26 or more years of experience agreed more strongly 
than other categories of experience that leadership programs for training school principals include 
the standard School Culture and Instructional Learning. Overall, all respondents, regardless of 
years of experience in current position, agreed quite strongly that all 10 standards should be 
included in educational leadership programs.  
Table 44 presents the descriptive statistics of Kuwaiti educators according to their years 
of experience in their current position. As the table indicates, there are 372 educators who had 5 
years or less, 234 educators with 6-10 years, 129 educators with 11-15 years, 89 educators with 
16-20 years, 41 educators with 21-25 years, and 58 educators with 26 years and above. 
Importance for including the 10 standards in educational leadership programs appears to be high, 
ranging from M=3.61 to M=3.51.  
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Table 43 
 
Multivariate Analysis of Variance (MANOVA) of Years of Experience in Current Position Related 
to Expectation of 10 Educational Leadership Program Standards 
 
Source Dependent Variable SS df MS F p η2 
Years’ 
experience 
in current 
position 
Vision 7.366 5 1.473 3.155 .01 .016 
School Culture and 
Instructional Learning  
11.247 5 2.249 4.203 .00 .021 
Management and Operation 8.030 5 1.606 3.160 .01 .016 
Community Relations 9.285 5 1.857 3.293 .01 .017 
Ethics  6.713 5 1.343 2.716 .02 .014 
Politics and Law 8.691 5 1.738 2.936 .01 .015 
Technology 6.062 5 1.212 1.986 .08 .010 
Research 5.428 5 1.086 1.803 .11 .009 
Internship and Mentoring  6.188 5 1.238 1.635 .15 .008 
Worldview 7.937 5 1.587 2.078 .07 .011 
Error 
Vision 452.026 968 .467    
School Culture and 
Instructional Learning  
518.057 968 .535 
   
Management and Operation 491.896 968 .508    
Community Relations 545.907 968 .564    
Ethics  478.463 968 .494    
Politics and Law 573.040 968 .592    
Technology 590.778 968 .610    
Research 582.955 968 .602    
Internship and Mentoring  732.900 968 .757    
Worldview 739.611 968 .764    
Corrected 
Total 
Vision 459.392 973     
School Culture and 
Instructional Learning  
529.304 973 
    
Management and Operation 499.926 973     
Community Relations 555.192 973     
Ethics  485.176 973     
Politics and Law 581.731 973     
Technology 596.840 973     
Research 588.383 973     
Internship and Mentoring  739.088 973     
Worldview 747.548 973     
 
Note. R Squared = .043 (Adjusted R Squared = .040); Computed using alpha = .05. 
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Table 44 
 
Descriptive Statistics for Current Position Related to Importance on 10 Educational Leadership 
Program Standards 
 
Standard  
Years of experience in 
current position  
M SD    n  
Vision 
5 years or less 3.57 .59 372  
6-10 years 3.66 .49 234  
11-15 years 3.49 .69 129  
16-20 years 3.54 .52 89  
21-25 years 3.67 .41 41  
26 and above 3.72 .41 58  
Total 3.59 .56 923  
School Culture and 
Instructional Learning 
5 years or less 3.53 .61 372  
6-10 years 3.61 .49 234  
11-15 years 3.55 .63 129  
16-20 years 3.57 .52 89  
21-25 years 3.67 .37 41  
26 and above 3.73 .34 58  
Total 3.58 .56 923  
Management and Operation 
5 years or less 3.51 .61 372  
6-10 years 3.60 .50 234  
11-15 years 3.50 .63 129  
16-20 years 3.50 .60 89  
21-25 years 3.61 .46 41  
26 and above 3.62 .50 58  
Total 3.54 .57 923  
Community Relations 
5 years or less 3.48 .66 372  
6-10 years 3.58 .52 234  
11-15 years 3.48 .64 129  
16-20 years 3.47 .62 89  
21-25 years 3.61 .46 41  
26 and above 3.56 .61 58  
Total 3.51 .60 923  
Ethics 
5 years or less 3.51 .61 372  
6-10 years 3.60 .53 234  
11-15 years 3.52 .62 129  
16-20 years 3.48 .58 89  
21-25 years 3.70 .47 41  
26 and above 3.67 .45 58  
Total 3.56 .58 923  
Politics and Law 
 
5 years or less 3.53 .64 372  
6-10 years 3.60 .57 234  
11-15 years 3.54 .73 129  
16-20 years 3.48 .66 89  
21-25 years 3.65 .51 41  
26 and above 3.67 .51 58  
Total 
 
3.56 .63 923  
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Table 44—Continued. 
 
     
Standard  
Years of experience in 
current position  
M SD    n  
Technology 
5 years or less 3.55 .63 372  
6-10 years 3.65 .53 234  
11-15 years 3.52 .71 129  
16-20 years 3.54 .66 89  
21-25 years 3.72 .43 41  
26 and above 3.71 .52 58  
Total 3.59 .61 923  
Research 
5 years or less 3.49 .65 372  
6-10 years 3.57 .56 234  
11-15 years 3.47 .70 129  
16-20 years 3.41 .73 89  
21-25 years 3.63 .49 41  
26 and above 3.65 .51 58  
Total 3.51 .63 923  
Internship and Mentoring 
5 years or less 3.56 .71 372  
6-10 years 3.66 .61 234  
11-15 years 3.57 .68 129  
16-20 years 3.58 .70 89  
21-25 years 3.76 .54 41  
26 and above 3.76 .54 58  
Total 3.61 .66 923  
Worldview 
5 years or less 3.52 .71 372  
6-10 years 3.62 .65 234  
11-15 years 3.52 .76 129  
16-20 years 3.58 .74 89  
21-25 years 3.76 .54 41  
26 and above 3.74 .58 58  
Total 3.58 .69 923  
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This analysis sought to find whether there were any differences in a linear combination of 
the 10 program standards based on years of experience in current position. The assumption for 
equality of variance-covariance matrices was violated (Box’s M= 593.199, F=2.052, p=0.00). 
Thus, Pillai’s trace was used to interpret the results, indicating that there is a statistically 
significant difference on the linear combination of the 10 program standards based on years of 
experience in current position (Pillai’s trace=.086, F=2.608, p=.00, η2 =. 028). Only about 3% of 
the variation in the linear combination of the program standards can be explained by differences 
in occupation. Follow-up analyses using univariate analysis of variance were conducted. The 
results of these analyses are shown in Table 45. At alpha=0.05, the results indicated that no group 
differences were found for any particular standard, suggesting that any differences based on years 
of experiences are due to variations on a linear combination of the 10 standards rather than on any 
particular standard per se. However, with scale means ranging from 3.48 to 3.76, it is quite clear 
that educators, regardless of years of experience in current position, considered it important that 
all 10 standards be included in leadership programs for training principals.  
 
Years of Educational Experience 
 
Table 46 presents the descriptive statistics of Kuwaiti educators according to their total 
years of educational experience. As the table indicates, there are 251 educators who had 5 years 
or less, 191 educators with 6-10 years, 143 educators with 11-15 years, 139 educators with 16-20 
years, 90 educators with 21-25 years, and 160 educators with 26 years and above. Agreements for 
including the 10 standards in educational leadership programs appear to be high, ranging from 
M=4.30 to M=4.21. 
This analysis sought to find whether there were any differences in a linear combination of 
the 10 program standards based on years of educational experience. The assumption for equality 
of variance-covariance matrices was violated (Box’s M= 698.64, F=2.469, p=.00). Thus, Pillai’s 
trace was used to interpret the results of the MANOVA. The results indicated that there is a   
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Table 45 
 
Multivariate Analysis of Variance (MANOVA) of Years of Experience in Current Position Related 
to Importance of 10 Educational Leadership Standards 
 
Source Dependent Variable SS df S F p η2  
Years of experience in 
current position  
Vision 3.669 5 .734 2.364 .04 .013  
School Culture and 
Instructional Learning  
3.083 5 .617 1.999 .08 .011  
Management and Operation 1.769 5 .354 1.090 .37 .006  
Community Relations 2.350 5 .470 1.334 .25 .007  
Ethics  3.233 5 .647 1.960 .08 .011  
Politics and Law 2.325 5 .465 1.186 .31 .006  
Technology 3.762 5 .752 2.045 .07 .011  
Research 3.529 5 .706 1.796 .11 .010  
Internship and Mentoring  4.095 5 .819 1.852 .10 .010  
Worldview 4.697 5 .939 1.964 .08 .011  
Error 
Vision 284.694 917 .310     
School Culture and 
Instructional Learning  
282.801 917 .308     
Management and Operation 297.677 917 .325     
Community Relations 323.138 917 .352     
Ethics  302.584 917 .330     
Politics and Law 359.532 917 .392     
Technology 337.340 917 .368     
Research 360.323 917 .393     
Internship and Mentoring  405.494 917 .442     
Worldview 438.668 917 .478     
Corrected Total 
Vision 288.363 922      
School Culture and 
Instructional Learning  
285.884 922      
Management and Operation 299.446 922      
Community Relations 325.488 922      
Ethics  305.817 922      
Politics and Law 361.857 922      
Technology 341.102 922      
Research 363.852 922      
Internship and Mentoring  409.588 922      
Worldview 443.365 922      
  
 
Note. R Squared = .043 (Adjusted R Squared = .040); Computed using alpha = .05. 
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Table 46  
 
Descriptive Statistics for Years of Educational Experience Related to Expectation on 10 
Educational Leadership Program Standards 
 
Standards  Years of educational experience  M SD   n  
Vision 
5 years or less 4.08 .74 251  
6-10 years 4.34 .64 191  
11-15 years 4.27 .62 143  
16-20 years 4.25 .66 139  
21-25 years 4.36 .74 90  
26 and above 4.47 .63 160  
Total 4.27 .69 974  
School Culture and 
Instructional Learning 
5 years or less 4.06 .81 251  
6-10 years 4.39 .61 191  
11-15 years 4.23 .69 143  
16-20 years 4.23 .76 139  
21-25 years 4.30 .82 90  
26 and above 4.45 .66 160  
Total 4.26 .74 974  
Management and Operation 
5 years or less 4.09 .79 251  
6-10 years 4.35 .63 191  
11-15 years 4.24 .67 143  
16-20 years 4.23 .71 139  
21-25 years 4.28 .79 90  
26 and above 4.46 .63 160  
Total 4.26 .72 974  
Community Relations 
5 years or less 4.04 .86 251  
6-10 years 4.34 .65 191  
11-15 years 4.24 .66 143  
16-20 years 4.24 .75 139  
21-25 years 4.17 .84 90  
26 and above 4.39 .66 160  
Total 4.23 .76 974  
Ethics 
5 years or less 4.12 .81 251  
6-10 years 4.38 .65 191  
11-15 years 4.28 .59 143  
16-20 years 4.29 .68 139  
21-25 years 4.30 .82 90  
26 and above 4.48 .59 160  
Total 4.29 .71 974  
Politics and Law 
5 years or less 4.15 .82 251  
6-10 years 4.36 .72 191  
11-15 years 4.24 .77 143  
16-20 years 4.28 .81 139  
21-25 years 4.29 .87 90  
26 and above 4.56 .61 160  
Total 4.31 .78 974  
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Table 46—Continued. 
 
     
Standards  Years of educational experience  M SD n  
Technology 
5 years or less 4.15 .86 251  
6-10 years 4.30 .73 191  
11-15 years 4.24 .73 143  
16-20 years 4.29 .76 139  
21-25 years 4.33 .88 90  
26 and above 4.57 .64 160  
Total 4.30 .78 974  
Research 
5 years or less 4.15 .80 251  
6-10 years 4.28 .79 191  
11-15 years 4.18 .75 143  
16-20 years 4.22 .79 139  
21-25 years 4.22 .85 90  
26 and above 4.49 .66 160  
Total 4.25 .78 974  
Internship and Mentoring 
5 years or less 4.22 .88 251  
6-10 years 4.36 .82 191  
11-15 years 4.34 .83 143  
16-20 years 4.34 .90 139  
21-25 years 4.32 .97 90  
26 and above 4.61 .83 160  
Total 4.36 .87 974  
Worldview 
5 years or less 4.21 .89 251  
6-10 years 4.41 .81 191  
11-15 years 4.27 .87 143  
16-20 years 4.29 .86 139  
21-25 years 4.29 1.00 90  
26 and above 4.54 .88 160  
Total 4.33 .88 974  
      
 
 
 
statistically significant difference on the linear combination of the 10 program standards based on 
years of educational experience (Pillai’s trace=.089, F=1.753, p=0.00, η2=.018). Only about 2% 
of the variation in the linear combination of the program standards can be explained by 
differences in years of educational experience. Follow-up analyses using univariate analysis of 
variance were conducted. The results of these analyses are shown on Table 47. At alpha=0.05, the 
results indicate that those with 26 or more total years of experience agreed more strongly than 
those with less years of experience that the 10 standards be included in leadership programs for 
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Table 47 
 
Multivariate Analysis of Variance (MANOVA) of Years of Educational Experience Related to 
Expectation of 10 Educational Leadership Program Standards 
Source Dependent Variable SS df MS F p η2 
Years Educational 
Experience 
Vision 17.483 5 3.497 7.659 .00 .038 
School Culture and 
Instructional Learning  
19.396 5 3.879 7.364 .00 .037 
Management and 
Operation 
15.531 5 3.106 6.207 .00 .031 
Community Relations 15.787 5 3.157 5.666 .00 .028 
Ethics  14.965 5 2.993 6.162 .00 .031 
Politics and Law 17.095 5 3.419 5.862 .00 .029 
Technology 17.219 5 3.444 5.751 .00 .029 
Research 12.444 5 2.489 4.183 .00 .021 
Internship and Mentoring  15.440 5 3.088 4.131 .00 .021 
Worldview 13.019 5 2.604 3.431 .00 .017 
Error 
Vision 441.909 968 .457    
School Culture and 
Instructional Learning  
509.908 968 .527    
Management and 
Operation 
484.395 968 .500    
Community Relations 539.405 968 .557    
Ethics  470.211 968 .486    
Politics and Law 564.636 968 .583    
Technology 579.621 968 .599    
Research 575.939 968 .595    
Internship and Mentoring  723.648 968 .748    
Worldview 734.529 968 .759    
Corrected Total 
Vision 459.392 973     
School Culture and 
Instructional Learning  
529.304 973     
Management and 
Operation 
499.926 973     
Community Relations 555.192 973     
Ethics  485.176 973     
Politics and Law 581.731 973     
Technology 596.840 973     
Research 588.383 973     
Internship and Mentoring  739.088 973     
Worldview 747.548 973     
 
Note. R Squared = .043 (Adjusted R Squared = .040); Computed using alpha = .05. 
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training principals. Overall, all respondents, regardless of years of educational experience, agreed 
quite strongly that all 10 standards should be included in educational leadership programs.  
Table 48 presents the descriptive statistics of Kuwaiti educators according to the years of 
educational experience. As the table indicates, there are 235 educators who had 5 years or less, 
181 educators with 6-10 years, 134 educators with 11-15 years, 132 educators with 16-20 years, 
86 educators with 21-25 years, and 155 educators with 26 years and above. Importance for 
including the 10 standards in educational leadership programs appears to be high, ranging from 
M=4.30 to M=4.21.  
This analysis sought to find whether there were any differences in a linear combination of 
the 10 program standards based on years of educational experience. The assumption for equality 
of variance-covariance matrices was violated (Box’s M= 830.809, F=2.932, p=0.000). Thus, 
Pillai’s trace was used to interpret the results of the MANOVA. The results indicated that there is 
a statistically significant difference on the linear combination of the 10 program standards based 
on years of educational experience (Pillai’s trace=.102, F=1.898, p=.000, η2 = . 020). Only about 
2% of the variation in the linear combination of the program standards can be explained by 
differences in years of educational experience. 
Follow-up analyses using univariate analysis of variance were conducted. The results of 
these analyses are shown on Table 49. At alpha=0.005, the results indicate that there are group 
differences for all 10 standards. Ratings from those with 21 or more total years of experience 
were significantly higher than those with less years of experience on all 10 standards. 
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Table 48 
 
Descriptive Statistics for Years of Educational Experience Related to Importance on 10 
Educational Leadership Program standards 
 
Standards  
Years of educational 
experience 
M SD   n  
Vision 
5 years or less 3.50 .60 235  
6-10 years 3.59 .57 181  
11-15 years 3.48 .64 134  
16-20 years 3.53 .61 132  
21-25 years 3.78 .33 86  
26 and above 3.77 .36 155  
Total 3.59 .56 923  
School Culture and 
Instructional Learning 
5 years or less 3.44 .64 235  
6-10 years 3.58 .55 181  
11-15 years 3.53 .60 134  
16-20 years 3.54 .61 132  
21-25 years 3.76 .32 86  
26 and above 3.74 .35 155  
Total 3.58 .56 923  
Management and Operation 
5 years or less 3.45 .61 235  
6-10 years 3.55 .57 181  
11-15 years 3.46 .60 134  
16-20 years 3.49 .65 132  
21-25 years 3.71 .37 86  
26 and above 3.70   .427 155  
Total 3.54 .57 923  
Community Relations 
5 years or less 3.42 .66 235  
6-10 years 3.56 .58 181  
11-15 years 3.42 .64 134  
16-20 years 3.46 .63 132  
21-25 years 3.66 .44 86  
26 and above 3.64 .47 155  
Total 3.51 .59 923  
Ethics 
5 years or less 3.41 .64 235  
6-10 years 3.57 .58 181  
11-15 years 3.45 .61 134  
16-20 years 3.51 .61 132  
21-25 years 3.78 .37 86  
26 and above 3.67 .43 155  
Total 3.55 .58 923  
Politics and Law 
 
5 years or less 3.44 .66 235  
6-10 years 3.54 .64 181  
11-15 years 3.51 .70 134  
16-20 years 3.54 .66 132  
21-25 years 3.78 .44 86  
26 and above 3.71 .49 155  
Total 
 
3.56 .63 923  
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Table 48—Continued.  
 
     
Standards  
Years of educational 
experience 
M SD   n  
Technology 
5 years or less 3.49 .65 235  
6-10 years 3.56 .60 181  
11-15 years 3.50 .68 134  
16-20 years 3.53 .67 132  
21-25 years 3.80 .38 86  
26 and above 3.78 .44 155  
Total 3.59 .61 923  
Research 
5 years or less 3.42 .66 235  
6-10 years 3.56 .61 181  
11-15 years 3.42 .69 134  
16-20 years 3.43 .73 132  
21-25 years 3.70 .47 86  
26 and above 3.69 .45 155  
Total 3.52 .63 923  
Internship and Mentoring 
5 years or less 3.48 .75 235  
6-10 years 3.62 .66 181  
11-15 years 3.53 .67 134  
16-20 years 3.53 .76 132  
21-25 years 3.81 .47 86  
26 and above 3.83 .42 155  
Total 3.61 .66 923  
Worldview 
5 years or less 3.47 .71 235  
6-10 years 3.57 .70 181  
11-15 years 3.45 .79 134  
16-20 years 3.52 .79 132  
21-25 years 3.78 .51 86  
26 and above 3.79 .48 155  
Total 3.58 .69 923  
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Table 49 
 
Multivariate Analysis of Variance (MANOVA) of Years of Educational Experience Related to 
Importance of 10 Educational Leadership Standards 
 
Source Dependent Variable SS df MS F p η2 
Years’ 
Educational 
Experience 
 
Vision 12.833 5 2.567 8.542 .00 .045 
School Culture and 
Instructional Learning  
11.960 5 2.392 8.008 .00 .042 
Management and Operation 9.981 5 1.996 6.324 .00 .033 
Community Relations 8.260 5 1.652 4.775 .00 .025 
Ethics  13.422 5 2.684 8.419 .00 .044 
Politics and Law 11.033 5 2.207 5.768 .00 .030 
Technology 14.078 5 2.816 7.895 .00 .041 
Research 12.516 5 2.503 6.533 .00 .034 
Internship and Mentoring  17.297 5 3.459 8.086 .00 .042 
Worldview 15.769 5 3.154 6.763 .00 .036 
Error 
Vision 275.530 917 .300    
School Culture and 
Instructional Learning  
273.924 917 .299    
Management and Operation 289.465 917 .316    
Community Relations 317.228 917 .346    
Ethics  292.395 917 .319    
Politics and Law 350.824 917 .383    
Technology 327.024 917 .357    
Research 351.336 917 .383    
Internship and Mentoring  392.292 917 .428    
Worldview 427.596 917 .466    
Corrected 
Total 
Vision 288.363 922     
School Culture and 
Instructional Learning  
285.884 922     
Management and Operation 299.446 922     
Community Relations 325.488 922     
Ethics  305.817 922     
Politics and Law 361.857 922     
Technology 341.102 922     
Research 363.852 922     
Internship and Mentoring  409.588 922     
Worldview 
 
443.365 922     
Note. R Squared = .043 (Adjusted R Squared = .040); Computed using alpha = .05. 
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Research Question 4 
The fourth research question asked, “What do Kuwaiti educators suggest is the best 
institution in delivering those standards?” This question was designed to allow respondents to use 
a check mark to select those institutions that could for deliver those standards to the principals 
(see Appendix C). Frequency descriptive statistics were used to analyze the data.  
Table 50 represents the percentage of educators indicating what entity is best to deliver 
training to principals using the 10 program standards. As seen in the table, 57% or more 
suggested that the Ministry of Education should deliver these 10 educational program standards. 
Approximately 30% thought that personnel from higher education institutions or public education 
associations should deliver this training to principals. Only about 20% indicated that private 
professional development training companies should deliver training to school principals using 
the ten standards. (See Appendix D for the frequency descriptive statistics of the 10 educational 
leadership program standards). These percentages do not add up to 100%, because individuals 
could select more than one institution. 
 
Summary of the Major Findings  
The primary purpose of this study was to identify professional program standards for 
school principals from the perspectives of Kuwaiti educators. Teachers, school principals, 
superintendents, supervisors, and higher education faculty were asked to respond to a 
questionnaire. Four major findings are found for this study: 
1. On a scale from 1 = Strongly Disagree to 5 = Strongly Agree, Kuwaiti educators 
believed the program standards should be included in professional leadership programs that train 
school principals. The range of mean scores for expectation was from 4.23 to 4.36. On a scale 
from 1 = Not Important to 4 = Very Important, Kuwaiti educators rated all 10 standards at about 
3.5 indicating that all were seen as important as part of educational leadership training (see Table 
15).  
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Table 50 
Percentage of the Best Institution in Delivering the 10 Educational Leadership Program 
Standards 
 
Standards  Ministry of 
Education  
Higher 
educational 
intuitions  
Public 
educational 
associations  
Private professional 
development training 
companies  
Vision 57.1 32.6 30.3 18.9 
School Culture and 
Instructional Learning 
57.6 33.1 30.6 20.2 
Management and Operation 58.2 29.8 29.4 19.5 
Community Relations 57.8 30.1 29.7 18.4 
Ethics 58.2 30.5 29.2 18.2 
Politics and Law 58.2 30.9 28.5 18.1 
Technology 58.1 31.3 28.0 28.0 
Research 57.1 31.6 28.4 19.3 
Internship and Mentoring  59.1 31.1 29.3 21.2 
Worldview 56.8 32.8 31.0 19.9 
 
 
 
2. At alpha=0.05, a linear combination of the 10 standards in terms of inclusion or 
importance is significantly related to demographic characteristics such as gender, occupational 
areas, school districts, levels of schools (elementary, middle, and secondary), educational level, 
years of experience in current position, and total years of educational experience. However, the 
magnitude of the group differences (average eta squared=0.02) is quite small.  
3. Fifty-seven percent or more of Kuwaiti educators reported that the Ministry of 
Education is the best entity to deliver training programs on the 10 professional standards to 
school principals.  
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CHAPTER 5 
 
 
SUMMARY, DISCUSSION, CONCLUSIONS, AND 
RECOMMENDATIONS 
 
This chapter presents an overview of the study, including a background of the research 
problem and purpose, the research methods, and a summary of the study’s findings. This chapter 
discusses and interprets the study’s findings in relation to the literature and research questions. It 
will conclude with recommendations for practitioners and policy, and further research. 
 
Introduction and Background 
School reform research recognizes the influence that principals have on school 
effectiveness. As such, research on school principals has become a key element in improving the 
school learning environment (Browne-Ferrigno, 2001; Isik, 2000; Marzano, 2000; Scheerens, 
2000). Numerous researchers believe that school leaders’ responsibilities have increased in the 
last 50 years, from an emphasis on management to a focus on leadership. There has also been an 
increase in the expectations of principals to improve student learning (Bogotch, 2002; Browne-
Ferrigno, 2001; Hurley, 2001; Rhodes & Brundrett, 2009; Shipman et al., 2007). Hurley (2001) 
and Scheerens (2000) argue that the lack of administrator excellence in education is due mainly to 
a lack of properly prepared and qualified principals.  
Several changes have been made to strengthen leadership development, of which the 
creation of leadership standards has been one of the most notable (Brunsson & Jacobsson, 2005; 
Hines, 2006; Normore, 2010; Reynolds, 2006; Shipman et al., 2007). In the U.S., educators, 
policy makers, and professional development experts have created standards for education 
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leadership programs, such as the Interstate School Leaders Licensure Consortium (ISLLC) and 
Educational Leadership Constituent Council (ELCC). These standards have been used by states, 
professional associations, and universities to guide the development of educational preparation 
programs for principals. The goal was to create a solid foundation upon which schools could 
focus their training resources (Davis et al., 2005; Hale & Moorman, 2003; Shipman et al., 2007).  
 
Statement of the Problem 
The need for educational reform can encourage many countries like Kuwait to use a 
national educational standard system (Almofreg et al., 1999; Almofreg et al., 1997). Although the 
Ministry of Education in Kuwait has undertaken the responsibility of reforming the education 
system, it has not focused on the development of school leaders through formal preparation. As of 
2012 there are no standards that guide school leadership development programs in Kuwait. This 
study will have a significant impact on helping the Ministry of Education of Kuwait integrate 
leadership development standards with all other strategic educational plans and goals.  
 
                                              Purpose of the Study 
The purpose of this study was to identify professional educational leadership program 
standards that Kuwaiti educators believed principals should be prepared to fulfill. In the long 
term, these standards are expected to help guide the curriculum content and goals needed for 
creating training programs for school leaders.  
 
Research Questions 
This study aimed to answer four research questions:  
1. What educational leadership program standards should public school principals 
expect to meet according to Kuwaiti educators? 
2. How important do Kuwaiti educators believe each of the educational leadership 
program standards is for public school principals in Kuwait?  
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3. Are expectation and importance for inclusion of the standards related to gender, 
occupational area, school districts, and the type of school levels (elementary, middle, and 
secondary), level of education, years of experience in current position, and years of educational 
experience?  
4. What do Kuwait educators suggest is the best institution for delivering those 
standards?  
 
Research Design 
This study was conducted with a quantitative survey research design. The study surveyed 
Kuwaiti educators from the Ministry of Education (18 schools across six school districts) and two 
public higher education institutions. The survey gathered data on 54 items that addressed 10 
educational leadership program standards. These were Vision, School Culture and Instructional 
Learning, Management and Operation, Community Relations, Ethics, Politics and Law, 
Technology, Research, Internship and Mentoring, and Worldview. The collected data were 
analyzed by using inferential statistics, such as comparing two means, t-test, and multivariate 
analysis of variance (MANOVA).  
The instrument was developed by using a draft copy of the ELCC 2010 and the current 
ELCC 2011 standards. These standards have extensive expert and content validation from the 
National Policy Board for Educational Administration (2011). Items of the survey were modified 
to fit the Kuwaiti/Arabic language and educational context. This study also used a review of 
literature to further confirm the comprehensiveness of items. Technology standard items were 
added using Kuwaiti educational goals, the Michigan Department of Education, and Andrews 
University standards. Worldview/religion and research items were also added based on both 
Kuwaiti educational expert advice and Andrews University faculty suggestions. These lists of 
items were sent to experts. In two rounds, feedback was received on this list. Items were added or 
deleted based on feedback from a total of 20 Kuwait University or school principals, assistant 
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principals, and teachers. English and Arabic experts were consulted to verify that the English-to-
Arabic and Arabic-to-English translations were accurate. Then, a pilot study was used to modify 
language in order to make more sense to respondents.  
The survey had several sections. The first section surveyed demographics of participants 
and their schools. The second section requested responses to items of the standards. It requested 
three forms of response. The first requested responses on a 5-point Likert scale: Strongly 
Disagree = 1, Disagree = 2, Neither = 3, Agree = 4, and Strongly Agree = 5 for question 1. The 
second requested responses on a 4-point Likert scale: Not Important = 1, Low Important = 2, 
Moderately Important = 3, and Very Important = 4 for question 2. The third request was to check 
which institutions would be best at providing training in that item (see Appendix C). 
A total of 997 educators (62.8% men, and 37.2% women) took part in this study. 
Occupations were distributed as: 69.1% teachers, 25.6% school principals, 1.8% faculty of the 
School of Education—Kuwait University, 1.6% faculty of the College of Basic Education—
Public Authority for Applied Education and Training, 1.3% supervisor at the school level, and 
.6% superintendent. Of these, 39.9% were educators who had 5 years’ or less educational 
experience; and only 4.6% had between 21 to 25 years’ educational experience. Also, the largest 
number of participants responding had 5 years or less of educational experience in their current 
position (25.7%). Only 9.5% of the participants had between 21 to 25 years of educational 
experience in their current position.  
 
Summary of the Findings 
There are four major findings in this study. First, Kuwaiti educators accepted all 10 
leadership program standards for school principals (see Table 5 in Chapter 4). All 10 educational 
leadership program standards for school principals scored very high. Although the Internships 
and Mentoring scored the highest mean of all standards—4.36, and Community Relations 
received the lowest mean—4.23, all 10 standards scored between 4.23 and 4.36 on the 5-point 
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scale. This means that all 10 standards for educational administration programming were equally 
accepted.  
Second, the Kuwaiti educators reported that all 10 standards were very important for 
educational leadership programming (see Table 15 in Chapter 4). They agreed on the importance 
of each of these standards. The means between all 10 standards were scored as very important 
components of an educational leadership program. Even though Internships and Mentoring had 
the highest mean—3.60, and Community Relations and Research had the lowest means—3.51, all 
10 standards were scored as important on the 4-point scale.  
Third, MANOVA, which was followed by t-test or ANOVA, indicated there were 
statistically significant differences between the participants of the study depending on 
demographic variables according to gender, occupational area, school districts, the school level 
(elementary, middle, and secondary), educator level of education, years of experience in current 
position, and years of educational experience. The study found that there were significant 
differences in the expectations and perceived importance of the educational leadership program 
standards between the participants of the study according to gender, occupational area, school 
districts, school levels (elementary, middle, and secondary), level of education, years of 
experience in current position, and years of educational experience. However, these small 
differences were likely related to the large population sample size and not considered practically 
significant for this study.  
Finally, the majority of the participants of this study suggested that the Ministry of 
Education should deliver these 10 educational program standards. About 30% believed higher 
education institutions could do this. Thirty percent suggested public educational associations 
could provide the educational training. About 20% of the respondents said the standards could be 
delivered by private professional development training companies. 
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Discussion 
The primary goal of this study was to identify educational professional program standards 
for school principals in Kuwait from the perspective of a variety of Kuwaiti educators. Overall, 
the results confirm the need for establishing educational leadership training based on these 
standards. All 10 areas were considered important in order to prepare principals to be proficient 
and qualified for their job responsibilities. The results were similar to those found in the United 
States (Council of Chief State School Officers, 1996; Derrington & Sharratt, 2008; Duncombe & 
Yinger, 1999; Lewis, 1995; Reynolds, 2006) and corroborate many studies from other nations 
(Moorosi & Bush, 2011). 
This finding supports a general movement toward the increased use of standards to 
improve all educational processes. For example, the Kuwaiti school system in the 21
st
 century is 
facing the challenges of providing, through quality education, skilled workers for the labor 
market, technology development to support economic growth, cultural improvement, and social 
changes (Ministry of Education, 2008b; The Institute for Educational Leadership [IEL], 2000). 
This pressure for reform and change is occurring in many different countries (Crow et al., 2008; 
Ministry of Education, 2008b; Moorosi & Bush, 2011). Due to rapid changes and reform efforts 
in the school system, there is increasing reliance on the use of standards in pre- or in-service 
preparation to better equip school administrators for their difficult work (Bogotch, 2002; Browne-
Ferrigno & Shoho, 2002; Derrington & Sharratt, 2008; Goldsmith, 2008; Michalak, 2008; 
Moorosi & Bush, 2011; Murphy, 2002). This study shows that Kuwaiti educators support the use 
of these standards for principal preparation.  
This appears to mirror the widespread global movement toward using standards to 
improve all types of performance related to education and leadership. Brunsson and Jacobsson 
(2005) describe this well: 
Standards generate a strong element of global order in the modern world, such as would 
be impossible without them. . . . Standards constitute rules about what those who adopt 
them should do, even if this only involves saying something or designating something in 
133 
 
a particular way. More specifically, three types of standards can be distinguished: 
standards about being something, about doing something, or about having something. 
(pp. 1, 4) 
 
The findings of this study clearly show that Kuwaiti educators believe these standards are 
useful for school principals in Kuwaiti public schools. Although these standards come from work 
done in other countries (Brunsson & Jacobsson, 2005; National Policy Board for Educational 
Administration, 2011; Ravitch, 1995; Shipman et al., 2007), Kuwaiti educators have strongly 
stated their need in Kuwaiti school leadership. This supports Reynolds’s (2006) observation that 
standards for professional programs provide needed clarity given the complexity of the 
principal’s functions. Standards also play a useful function in prompting individuals, employers, 
and professional programs to regularly focus on and pay attention to these areas. 
There was strong consensus among all types of Kuwaiti educators in these 10 standards. 
This consensus is a crucial finding in this study. It supports the idea that there may be widespread 
readiness to embrace these standards. There seems to be no good reason to dismiss this 
interpretation of the consensus. Some might suggest that consensus shows individuals may have 
only casually filled out the survey to get it done, or may have been overly positive. This doesn’t 
seem to be the case given that many surveys had extensive notes and comments suggesting the 
educators were engaged in trying to think about their responses. Others might argue that possibly 
the questions were too generic and easily allowed broad support to be captured and interpreted as 
specific support. However, the pilot study was designed to create precise and technically focused 
questions to allow the reader to differentiate between general and specific aspects of educational 
leadership. As such, I believe the consensus in this study is a significant finding and provides 
strong support for the need for developing formalized standards to guide Ministry of Education 
action in supporting the development of school principals.  
In the last 20 years, the Ministry of Education of Kuwait has pushed for reform in 
schools, especially for reforms that have an impact on school administration functions. As was 
pointed out in Chapter 1, school administration development in Kuwait from 1985 to 2001 was 
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gradually developing and improving the school administration structure, function, job 
descriptions, evaluations cards, and other educational efforts. In these years, the Ministry built the 
foundation of school administration. This created a culture for leadership and an awareness of 
what was involved in that leadership. The consensus in this study may actually show that focus 
on these reforms has been positively impacting educators’ thinking. From 2002 to 2004, the 
Ministry of Education cooperatively worked with educators within the school systems, using 
experts in different fields to establish long-term strategic educational goals for 2005 to 2025. It is 
very possible that educators are receiving that message and are now able to specifically articulate 
specific leadership components useful for their principals. It may also mean they are ready for 
principal leadership training. The Ministry of Education (2008b) stated that reform goals and 
leadership programs related to school administrators apply here: 
The development of education management and strengthening of administrative 
independence by enabling it to solve problems that impede its progress . . . through the 
development and modernization of educational workshops, development of practical 
studies workshops, development of development centers for development, and 
professional development program for educational, supervisory and administrative cards 
in the Ministry of Education. (pp. 28, 32) 
 
Furthermore, in recent years the Ministry of Education has been working to develop 
various educational projects and programs for pre-service teacher preparation, establishing a 
school reform project called “Future School.” This was designed to ensure the quality of 
knowledge and to improve the environment of schools, contributing to the long-term strategy plan 
for 2005-2025 (Ministry of Education, 2008a). They also created the School of the Year Award, 
in which one part of the Award involves the evaluation of the school principal’s performance 
(Ministry of Education, 2011b). All this has worked to emphasize professional competence of 
school principals in terms of total quality (Ministry of Education, 2010). All this effort from the 
Ministry of Education has simultaneously added pressure and increased responsibility to the 
school principal’s role. I believe that one of the strengths of this study was the strong consensus 
of all the educators for adopting and including the 10 professional development standards, 
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affirming both a readiness for, and a widespread need that has grown in Kuwaiti educators for 
improving school principals’ preparation and intended impact on school learning.  
Numerous research studies have emphasized the importance of Vision, School Culture 
and Instructional Learning, Management and Operation, Community Relations, Ethics, Politics 
and Law, Technology, Research, Internship and Mentoring, and Worldview (see Appendix B). 
Even though this study modified the ELCC standards to make them compatible with Kuwaiti 
educational goals, plans, research, and educators’ expert feedback, this study suggests there may 
be strong global appeal for principals to improve in these areas (Bogotch, 2002; Crow et al., 
2008; Hines, 2006; Moorosi & Bush, 2011; Shipman et al., 2007; The Institute for Educational 
Leadership [IEL], 2000; The Wallace Foundation, 2011). 
Another significant finding of this study was the importance of internships and 
mentoring. It was the highest rated area. This corresponds to many studies that have repeatedly 
shown widespread support and principal requests for internship and mentoring. Substantial and 
sustained educational leadership internship or mentoring experience would help principals to: (a) 
recognize their self-leadership and leadership identity, (b) experience a real-world example of 
day-to-day principalship, (c) grow their personal leadership and management skills, (d) guide in 
the development of effective communication skills that fit the school’s values and norms, (e) 
understand their role and job expectations, and (f) work side by side, principal to principal, to 
share leadership that fosters new solutions for school issues (Browne-Ferrigno & Muth, 2004; 
Kelehear, 2003; Lovely, 2004; Petzko, 2005; Prince, 2004; P. Young, Sheets, & Kesner, 2003; 
Zhang & Brundrett, 2012).  
Moreover, in the United States, many universities recognize the importance of providing 
a professional clinical field internship experience. Although these experiences vary in length of 
time and extensiveness, they support those new to the profession to gain their first experiences in 
leadership. Interns working with university advisors and school personnel plan activities that 
meet personal, educational, and school goals (Browne-Ferrigno & Muth, 2004; Leithwood & 
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Jantzi, 1999; Normore, 2010; Shipman et al., 2007). For this reason, the National Policy Board 
for the Educational Administration has created the seventh ELCC standard which in 2011 stated, 
“A building-level education leader applies knowledge that promotes the success of every student 
through a substantial and sustained educational leadership internship experience that has school-
based field and clinical internship practice within a school setting and is monitored by qualified, 
on-site mentor” (National Policy Board for Educational Administration, 2010, p. 23). The 
internship has been shown to enhance both the school’s effectiveness and to have positive results 
on the intern’s work experience (Browne-Ferrigno & Muth, 2004; Kelehear, 2003; Petzko, 2005; 
Prince, 2004). It is understandable that Kuwaiti educators also recognized the importance of this 
area.  
Several specific items (often called sub-elements, or indicators) emerged as crucial in 
Kuwaiti educators’ responses. They scored four very highly: positive communication, shared 
leadership, trust, and positive relationship with school board, staff, parents, and teachers. This 
seems to show a strong desire by Kuwaiti educators to have leaders who can focus on building 
positive relationships that unite individuals through better communication, shared leadership, and 
a stronger focus on trust. The strong responses in these areas suggest Kuwaiti educators want 
principals who can personalize their leadership of schools. This finding is consistent with several 
results of Kuwaiti studies (Alansari, 2007; Albostan, 1999; Alhodhod, 1996; Almofreg et al., 
1997; Alrashidi & Alsalhi, 2001) and the Ministry of Education goals and their national report 
recommendations. I believe this finding makes a strong case for policy makers in Kuwait to focus 
on these areas when creating programs of preparation as well as in evaluating principals. There 
seems to be a unified voice for this unique and special area of school leadership.  
The final area for discussion involves the delivery of these 10 standards. Most of the 
participants believed training for the standards should be delivered by the Ministry and secondly 
by other institutions such as universities, public educational associations, or private training 
institutions. This may be due to the nature of centralized operations in the educational system in 
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Kuwait. The Kuwait Ministry of Education is in charge of most all areas of the general education 
system and also funds them. Given this control, it is understandable that respondents would 
expect them to take responsibility for these standards. It is understandable that they would give 
supervision to the Ministry of Education regarding these training programs in collaboration with 
institutions of higher education institutions, as well as public or private specialized training 
because education is a collective responsibility and needs participation from all the school 
community members (Ministry of Education, 2008a; The Wallace Foundation, 2011).  
Movements in the United States and other Western countries have increased focus on the 
role of districts, professional organizations, and individuals in developing these standards. Some 
of these countries have extensive professional organizations that provide thousands of resources, 
conferences, courses, and training events. Understanding that professional organizations are not 
as developed in Kuwait as in some other countries, it is clear that educators are looking to the 
Ministry of Education to lead out in this reform. There are many ways that the Ministry of 
Education could support the acceptance and implementation of these standards.  
 
Significance of the Study 
The findings and discussions of this study make a significant contribution to both 
Kuwaiti educators and others interested in the use of standards for professional school 
administrators. It has provided support for the ELCC standards as having usefulness for other 
national contexts. Kuwaiti educators seem ready to provide a strong framework for improving 
educational services by improving educational leadership. This study could be used by the 
Ministry to further this work and support the Center of National Education Standards. It could 
also prove to make a valuable contribution to all efforts to use standards to improve performance. 
The study has also provided useful wording, philosophy, and background information that can 
help the Ministry of Education understand the main aspects of leadership that can be used in 
principal preparation standards. This should prove helpful when developing or evaluating school 
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leadership training programs. In addition, the results of this study should be able to guide future 
researchers to study or develop effective school principal training programs.  
 
Conclusions 
1. This study showed a strong consensus support by Kuwaiti educators for all 10 
standards: Vision, School Culture and Instructional Learning, Management and Operation, 
Community Relations, Context Ethics, Context Politics and Law, Technology, Research, 
Internship and Mentoring, and, lastly, Worldview. 
2. Kuwaiti educators reported strong support for internships and mentoring as a way to 
better prepare Kuwaiti school administrators.  
3. Kuwaiti educators emphasized the importance of positive relationship items such as 
positive communication, shared leadership, trust, and a positive relationship with school board, 
staff, parents, and teachers. 
4. Respondents indicated strong support for the delivery of learning on these standards 
that should be facilitated by the Ministry of Education with secondary support from other 
institutions (universities, public educational association, or private training institutions). 
 
Limitations of the Study 
Despite the strong organization of this study, the high rate of participation, and the 
usefulness of the findings, this study has several limitations. First the number of participants from 
the Schools of Education of two universities, a total of 34 participants, represented only 3.4% of 
total participants. Although the number of respondents represented approximately 19% of the 
total population of these two departments, more responses from higher education faculty would 
have been useful. Second, after I collected 1,522 surveys, there were 545 incomplete surveys, 
which decreased the sample to 977, which is a little less than two-thirds of the original number of 
surveys sent out. Third, this study did not ask students and parents about their views of the 
standards for education training of principals. While this was covered as part of the delimitations 
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of this study, these two groups are arguably the most important groups served by principals. As I 
will note in the next section, this as an opportunity for further research.  
 
Recommendations 
This study raises several possible recommendations for school administrators, national 
policymakers, higher educational institutions, and educational researchers.  
 
For Policy and Practice 
1. The Ministry of Education, through a collaborative committee, should adopt set 
standards to guide in the training and services it provides to school principals. Hopefully the 
items used in this study can be a guide as they collaborate with higher educational institutions. 
The items used in this study may be useful for both training and evaluation as well as higher 
education curriculum. The goal of the collaborative committee would be to pull together various 
institutions to develop a shared agreement and codify an official set of educational leadership 
standards for use by the whole nation. These standards would be useful in several other 
recommendations described below.  
2. These standards would also be used by Kuwaiti educators to develop materials and 
workshops for in-service training programs. The Ministry of Education would then use the 
established standards to evaluate these training materials and workshops.  
3. These standards could be used to re-evaluate the school principal pre- and in-service 
workshops offered by the Ministry of Education.  
4. Review of the current school principal recruitment process could be conducted to 
better align with the standards. The current system that bases most of its decisions on seniority 
may not be attracting individuals to the principalship that have developed necessary knowledge 
and skills in these standards.  
5. Once standards have been officially determined, higher educational institutions may 
wish to establish a formal educational leadership program based on the standards that were 
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systematically approved by the collaborative committee as described above. These programs 
could be designed to specifically fill the practical and educational needs of principals, giving 
them opportunities to advance their education from a certified program, with master’s or doctoral 
degrees.  
6. Effective ways to communicate these standards to school leaders and other educators 
(through posters, publication, internet, TV media, etc.) will need to be developed. 
7. Establishment of an educational accreditation organization that aims to develop and 
evaluate educational leadership programs in cooperation with the Ministry of Education in 
Kuwait needs to be encouraged. 
8. Assessment evaluations to facilitate the growth of leaders will need to be created. 
 
For Future Research 
Future research could: 
1. Focus on determining and designing the curriculum content needed to support 
Kuwaiti leadership development using educational leadership standards.  
2. Study the effectiveness of Ministry of Education training centers using the standards 
outlined in this study. 
3. Explore the place of religion and worldview as a leadership standard. This study 
included a standard on religion and worldview that was not in the ELCC standards. Further 
exploration of the usefulness of this standard is warranted not only in Muslim countries but also 
other countries of the world, including the United States.  
4. Expand the examination of these standards to see if they hold true for educational 
leaders in kindergarten schools, school districts, and higher education institutions.  
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ELCC BUILDING–LEVEL STANDARDS 
2010 
 
Standard 1: Candidates who complete the program are educational leaders who have the 
knowledge and ability to promote the success of all students by facilitating the development, 
articulation, implementation, and stewardship of a district vision of learning supported by the 
school community.  
Standard 2: Candidates who complete the program are educational leaders who have the 
knowledge and ability to promote the success of all students by promoting a positive school 
culture, providing an effective instructional program, applying best practice to student learning, 
and designing comprehensive professional growth plans for staff.  
Standard 3: Candidates who complete the program are educational leaders who have the 
knowledge and ability to promote the success of all students by managing the organization, 
operations, and resources in a way that promotes a safe, efficient, and effective learning 
environment.  
Standard 4: Candidates who complete the program are educational leaders who have the 
knowledge and ability to promote the success of all students by collaborating with families and 
other community members, responding to diverse community interests and needs, and 
mobilizing community resources.  
Standard 5: Candidates who complete the program are educational leaders who have the 
knowledge and ability to promote the success of all students by acting with integrity, fairly, and 
in an ethical manner.  
Standard 6: Candidates who complete the program are educational leaders who have the 
knowledge and ability to promote the success of all students by understanding, responding to, 
and influencing the larger political, social, economic, legal, and cultural context.  
Standard 7: Internship. The internship provides significant opportunities for candidates to 
synthesize and apply the knowledge and practice and develop the skills identified in Standards 
1-6 through substantial, sustained, standards-based work in real settings, planned and guided 
cooperatively by the institution and school district personnel for graduate credit 
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ELCC BUILDING–LEVEL STANDARDS 
 
2011 
 
Standard 1.0: A building-level education leader applies knowledge that promotes the success 
of every student by collaboratively facilitating the development, articulation, implementation, 
and stewardship of a shared school vision of learning through the collection and use of data to 
identify school goals, assess organizational effectiveness, and implement school plans to 
achieve school goals; promotion of continual and sustainable school improvement; and 
evaluation of school progress and revision of school plans supported by school-based 
stakeholders.  
 
1.1 Candidates understand and can collaboratively develop, articulate, implement, and steward 
a shared vision of learning for a school.  
1.2 Candidates understand and can collect and use data to identify school goals, assess 
organizational effectiveness, and implement plans to achieve school goals.  
1.3 Candidates understand and can promote continual and sustainable school improvement.  
1.4 Candidates understand and can evaluate school progress and revise school plans supported 
by school stakeholders.  
 
Standard 2.0: A building-level education leader applies knowledge that promotes the success 
of every student by sustaining a school culture and instructional program conducive to student 
learning through collaboration, trust, and a personalized learning environment with high 
expectations for students; creating and evaluating a comprehensive, rigorous and coherent 
curricular and instructional school program; developing and supervising the instructional and 
leadership capacity of school staff; and promoting the most effective and appropriate 
technologies to support teaching and learning within a school environment.  
 
2.1 Candidates understand and can sustain a school culture and instructional program 
conducive to student learning through collaboration, trust, and a personalized learning 
environment with high expectations for students.  
2.2 Candidates understand and can create and evaluate a comprehensive, rigorous, and coherent 
curricular and instructional school program.  
2.3 Candidates understand and can develop and supervise the instructional and leadership 
capacity of school staff.  
2.4 Candidates understand and can promote the most effective and appropriate technologies to 
support teaching and learning in a school environment.  
 
Standard 3.0: A building-level education leader applies knowledge that promotes the success 
of every student by ensuring the management of the school organization, operation, and 
resources through monitoring and evaluating the school management and operational systems; 
efficiently using human, fiscal, and technological resources in a school environment; promoting 
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and protecting the welfare and safety of school students and staff; developing school capacity 
for distributed leadership; and ensuring that teacher and organizational time is focused to 
support high-quality instruction and student learning.  
 
3.1 Candidates understand and can monitor and evaluate school management and operational 
systems.  
3.2 Candidates understand and can efficiently use human, fiscal, and technological resources to 
manage school operations.  
3.3 Candidates understand and can promote school-based policies and procedures that protect 
the welfare and safety of students and staff within the school.  
3.4 Candidates understand and can develop school capacity for distributed leadership.  
3.5 Candidates understand and can ensure teacher and organizational time focuses on 
supporting high-quality school instruction and student learning.  
 
Standard 4.0: A building-level education leader applies knowledge that promotes the success 
of every student by collaborating with faculty and community members, responding to diverse 
community interests and needs, and mobilizing community resources on behalf of the school by 
collecting and analyzing information pertinent to improvement of the school’s educational 
environment; promoting an understanding, appreciation, and use of the diverse cultural, social, 
and intellectual resources within the school community; building and sustaining positive school 
relationships with families and caregivers; and cultivating productive school relationships with 
community partners.  
 
4.1 Candidates understand and can collaborate with faculty and community members by 
collecting and analyzing information pertinent to the improvement of the school’s educational 
environment.  
4.2 Candidates understand and can mobilize community resources by promoting an 
understanding, appreciation, and use of diverse cultural, social, and intellectual resources 
within the school community.  
4.3 Candidates understand and can respond to community interests and needs by building and 
sustaining positive school relationships with families and caregivers.  
4.4 Candidates understand and can respond to community interests and needs by building and 
sustaining productive school relationships with community partners.  
 
Standard 5.0: A building-level education leader applies knowledge that promotes the success 
of every student by acting with integrity, fairness, and in an ethical manner to ensure a school 
system of accountability for every student’s academic and social success by modeling school 
principles of self-awareness, reflective practice, transparency, and ethical behavior as related to 
their roles within the school; safeguarding the values of democracy, equity, and diversity within 
the school; evaluating the potential moral and legal consequences of decision making in the 
school; and promoting social justice within the school to ensure that individual student needs 
inform all aspects of schooling.  
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5.1 Candidates understand and can act with integrity and fairness to ensure a school system of 
accountability for every student’s academic and social success.  
5.2 Candidates understand and can model principles of self-awareness, reflective practice, 
transparency, and ethical behavior as related to their roles within the school.  
5.3 Candidates understand and can safeguard the values of democracy, equity, and diversity 
within the school.  
5.4 Candidates understand and can evaluate the potential moral and legal consequences of 
decision making in the school.  
5.5 Candidates understand and can promote social justice within the school to ensure that 
individual student needs inform all aspects of schooling.  
 
Standard 6.0: A building-level education leader applies knowledge that promotes the success 
of every student by understanding, responding to, and influencing the larger political, social, 
economic, legal, and cultural context through advocating for school students, families, and 
caregivers; acting to influence local, district, state, and national decisions affecting student 
learning in a school environment; and anticipating and assessing emerging trends and initiatives 
in order to adapt school-based leadership strategies.  
 
6.1 Candidates understand and can advocate for school students, families, and caregivers.  
6.2 Candidates understand and can act to influence local, district, state, and national decisions 
affecting student learning in a school environment.  
6.3 Candidates understand and can anticipate and assess emerging trends and initiatives in order 
to adapt school-based leadership strategies.  
 
Standard 7.0: A building-level education leader applies knowledge that promotes the success 
of every student through a substantial and sustained educational leadership internship 
experience that has school-based field experiences and clinical internship practice within a 
school setting and is monitored by a qualified, on-site mentor.  
 
7.1 Substantial Field and Clinical Internship Experience: The program provides significant field 
experiences and clinical internship practice for candidates within a school environment to 
synthesize and apply the content knowledge and develop professional skills identified in the 
other Educational Leadership Building-Level Program Standards through authentic, school-
based leadership experiences.  
7.2 Sustained Internship Experience: Candidates are provided a six-month, concentrated (9–12 
hours per week) internship that includes field experiences within a school-based environment.  
7.3 Qualified On-Site Mentor: An on-site school mentor who has demonstrated experience as 
an educational leader within a school and is selected collaboratively by the intern and program 
faculty with training by the supervising institution.  
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on quality 
instructions  
X      x x X 
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technology to 
enrich curriculum 
and instruction  
X x X    x x X 
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comprehensive 
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    x x X 
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productivity and 
that of others.   
X X X    x x X 
7.4 Ensure the 
integration of 
technology to 
support productive 
systems for 
learning and 
administration.   
X X X    x x X 
7.5 Use 
technology to plan 
and implement 
comprehensive 
systems of 
effective 
assessment and 
evaluation.   
X X X    x x X 
1
6
6
 
  
8 
R
es
ea
rc
h
 
8.1 Understand 
concept of data 
driven by 
research. 
x 
 
   X x x X 
8.2 Understand 
Research 
Methodologies 
 
 
   X x x X 
8.3 Conducting 
Research 
 
 
   X x x X 
8.4 Evaluating 
Research 
 
 
   X x x X 
9  
In
te
rn
sh
ip
 &
M
en
to
ri
n
g
 
9.1 Provide 
significant field 
experiences and 
clinical practice 
opportunity. 
 
 
    x x X 
9.2  Provided a 
six–month, full–
time (9–12 hours 
per week) 
internship 
experience 
 
 
    x x X 
9.3 Experiences 
are designed to 
accommodate 
candidates’ 
individual needs. 
 
 
    x x X 
9.4 Work with 
appropriate 
community 
organizations such 
as social service 
groups and local 
businesses. 
      x x X 
1
6
7
 
  
 
 
 
9.5 Mentors are 
provided training 
to guide the 
candidate during 
the intern 
experience 
 
 
    x x X 
10  
W
o
rl
d
v
ie
w
 10.1 
Understanding the 
worldviews of 
staff and students 
to input on 
learning   
 
 
      x 
1
6
8
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APPENDIX C 
 
 
The Validation Process of the Instrumentation 
English Versions 
 
 
By 
Amal Alansari  
Scholarship student- Kuwait University 
 
 
      
 
 
 
 
 
 
 
 
 
 
Note: It is not permitted to use, publish or quote any of the information contained in this survey 
form for any purpose. It would be subjected to legal accountability 
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This form aims to collect information that needed to prepare a questionnaire to complete the 
requirements of the doctoral philosophy degree dissertation that focus on the professional 
preparation of the school principals in Kuwait.  
Please put (√) in front of words that you see agree with your opinion any of the criteria 
performance that must be considered in the training school principals.  
 
 
 
 
 
 
No Items Agree 
1 Collaboratively develop and implement a shared vision and mission.  
2 Collect and use data to identify school goals, assess organizational effectiveness, create 
and implement plans to achieve goals. 
 
3 Promote continuous and sustainable improvement to meet the student needs.  
4 Supervision of the education and leadership development among staff to increase the time 
spent on the quality of education. 
 
5 Create, monitor, and evaluate a comprehensive, rigorous, and coherent 
curricular/instructional program. 
 
6 Develop and supervise the instructional and leadership capacity of staff to maximize time 
spent on quality instruction. 
 
7 Promote the use of the most effective and appropriate technologies to support teaching and 
learning. 
 
8 Monitor and evaluate the management and of the school system.  
9 Obtain, allocate, align, and efficiently utilize human, fiscal, and technological resources.  
10 Promote and protect the welfare and safety of students and staff.  
11 Develop a mechanism to participate the decision-making.  
12 Ensure teacher and organizational time is focused to support quality instruction and student 
learning. 
 
13 Collect and analyze data and information pertinent to the educational environment.  
14 Promote understanding, appreciation, and use of the community’s diverse cultural, 
social and intellectual resources. 
 
15 Build and sustain positive relationships with families and caregivers.  
16 Build and sustain productive relationships with community partners.  
17 Ensure a system of accountability for every student’s academic and social success.  
18 Model principles of self-awareness, reflective practice, transparency, and ethical behavior.  
19 Preserve the values derived from the Islamic religion and values of democracy and equality 
the Kuwaiti society. 
 
20 Consider and evaluate the potential moral and legal consequences of decision-making.  
21 Promote social justice and ensure that individual student needs inform all aspects of 
schooling. 
 
22 Understand the policies, laws and regulations enacted by the Ministry of Education or the 
school district or any other relevant pupils or parents or supporters of the educational 
process. 
 
23  Access, analyze, and anticipate emerging trends and initiatives in order to adapt leadership 
strategies. 
 
24 Ability to design the number of educational research to improve the process.  
  Add any items  
25   
26   
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 دادعا 
 يراصنلاا ليعامسا لمأ 
  لبق نم ةثعب ةديعم تيوكلا هعماج 
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تأهيل وتدريب  ل جانبعداد الاستبانه الخاصة باطروحة الدكتوراه التي تتناولاتهدف هذه الاستمارة الى جمع المعلومات الازمة 
 مدير المدرسة في دولة الكويت .
  ) أمام العبارة التي تراها تتفق مع رأيك√برجاء وضع (  
  أي من معايير الاداء التي يجب مراعاتها عند تدريب مدير المدرسة
الرقم  العبارات √
 المسلسل
 1  تطوير رؤية ورسالة المدرسة.لالقدرة على التعاون  
 2  خطة ورسالة المدرسة. جمع المعلومات الازمة التي تساعده على وضع 
 3 تعزيز التحسين المستمر والتنمية التي تحقق حاجات الطلاب.  
 4  مللبرامج الاشراف , التقييم ,والتعديل بشكل المستمر ا التطورية للعاملين لضمان جودة التعليم  
 5  إنشاء نظام من المراقبة والتقييم الشامل للمناهج البرامج التعليمية. 
التعليم و تنمية الانماط القيادية لدى الموظفين لزيادة الوقت الذي تطوير القدرات والإشراف على  
 يقضيه على نوعية التعليم.
 6
 7 تشجيع استخدام التكنولوجيات المناسبة والأكثر فعالية لدعم عمليتي التعليم والتعلم.  
 8  الاشراف والتقييم لنظم وسياسات العمل في المدرسة. 
 9  القدرة على الاستخدام الامثل للموارد المالية والانسانية والتكنولوجية لرفع كفاءة العمل.   
 11  وتوفير السلامة للطلاب والعاملين.  تعزيز وحماية 
 11 تطوير آلية الاشراك في صنع القرار 
 21  للاهتمام بتنظيم الوقت مع ضمان جودة التعليم  توجيه المعلمين 
 31 البيانات والمعلومات المتعلقة بالبيئة التعليمية جمع وتحليل 
تعزيز التفاهم والتقدير، واستخدام الموارد المتنوعه سواء على الجانب الثقافية والاجتماعية من  
 المجتمع
 41
 51 بناء علاقة ايجابية ومستمره مع الاباء والداعمين للعلملية التعليمية 
 61 شركاء المجتمع المحلي للمدرسةبناء وتعزيز علاقات مثمرة مع  
 71 عن كل طالب من الناحية الأكاديمية الاجتماعية  ضمان وجود نظام المسائلة 
 81  العمل  تنمية الرقابة الذاتية وتعزيز أخلاقيات وشفافية  
التي تدعوا الى  المستمدة من الدين الاسلامي أوالقيم الديمقراطية الحفاظ على قيم في المدرسة 
 المساواة في المجتمع الكويتي
 91
 12 دراسة وتقييم الآثار الأخلاقية والقانونية المحتملة عند صنع القرار 
 12 جميع جوانب التعليم الاحتياجات الفردية للتلميذ من تعزيز العدالة الاجتماعية وضمان معرفه 
المنطقة التعليمية أو أي جهات معرفة السياسات والقوانين والأنظمة التي تسنها وزارة التربية أو  
  أخري ذات الصلة بالتلاميذ أو بالاباء او الداعمين للعمليه التعليمية
 22
 32 تقييم وتحليل، وتوقع الاتجاهات الناشئة والمبادرات من أجل التكيف مع استراتيجيات القيادة 
 42  أعداد وتصميم البحوث التربوي بغرض تحيسن العملية التعليمية  اكتسابة القدرة على 
  اي اضافات أخري 
 52  
 62  
 72  
 
  
The Validation Process of the Instrumentation 
English Version 
The Second Phase of the Preparation of a Questionnaire Study 
 By 
Amal Alansari  
Scholarship Student from Kuwait University 
18-5-2111 
This stage aim was to check the validity of the survey items content to complete the requirements of the doctoral philosophy degree dissertation 
that focus on the professional preparation of the school principals in Kuwait  
 
The requirements of this stage:  
 
1. Answer the questions according to the instructions. 
2. Cancellation of any of the items. 
3. Add new items to the list 
4. Merge some of the items if there is similarity in substance. 
5. Suggest some terminology to improve the statement. 
The main question: 
If we were to develop a formal educational leadership program for school principals, here are 53 that I list, how revenant are each of these to the 
program?  
 
1
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 No Items 
Check (√) any 
items you agree 
with 
Check (x) any items 
that you would like to 
cancel 
Write any changes 
about the items if  it 
needed 
1 Develop school vision and plans.    
2 Communicate vision with to the school board staff, parents, and 
students. 
   
3 Used data–based research to support the school vision.    
4 Implement vision through the participation of all who is linked to 
the school community. 
   
5 Promote continuous and suitable school improvement.    
6 Monitor and evaluate progress and revise plans.    
7 Promote t positive school culture.    
8 Build a trust relationship between staff, students, parents and 
community partners. 
   
9 Build a collaborative school environment to learn.    
10 Provide effective instructional program.    
11 Design curriculum to accommodate diversity learner needs.    
12 Develop assessment and accountability systems to monitor 
students’ progress. 
   
13  Develop the instruction and leadership capacity of staff    
14 supervise the instruction and leadership capacity of staff    
15 Design comprehensive professional growth plans for the staff    
16 Manage the school facility by applying appropriate models and 
principles of organization 
   
17 Manage the fiscal, human, and material resources, for student 
learning 
   
18 Manage the fiscal, human, and material resources for student 
safety 
   
19 Manage the fiscal, human, and material resources for curriculum, 
and instruction 
   
1
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 20  Develop the capacity for distributed leadership.    
21 
Ensure teacher and organizational time is focused on quality 
instruction  
   
22 
Ensure teacher and organizational time is focused on decision 
making and problem solving  
   
23 
Bring together the resources of family members and the 
community to positively affect student learning 
   
24 
Collect and analyze data and information pertinent to the 
educational community 
   
25 
Identify and use diverse community resources to improve school 
programs and meet the needs of all students 
   
26 Promote open communication with families and caregivers    
27 
Promote the understanding, and appreciation for the community’s 
diverse culture 
   
28 
Promote the cultural, social, and intellectual resources of the 
school community 
   
29 Build and sustain productive relationships with community 
partners 
   
30 
Ensure a system of accountability for every student’s academic 
and social success 
   
31 
Understand the basic tenets of ethical behavior and culture on 
student achievement.  
   
32 
Understating the value and role community religion, democracy 
system on schools 
   
33 
Consider and evaluate the potential moral and legal consequences 
of decision–making 
   
34 Promote social justice to fit individual student needs     
35 Ensure that all aspects of schooling meet student’s needs    
36 
Model principles of self–awareness, reflective practice, 
transparency, and ethical behavior 
   
37 
Ability to explain how the legal, political, and institutional 
framework effect schools 
   
1
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 The Validation Process of the Instrumentation 
Arabic Version 
38 
Understand and explain how the policies, laws, and regulations 
enacted by the country and Ministry of Education affect schools  
   
39 
Demonstrate the community norms and values and how they 
relate to the role of the school in promoting social justice 
   
40 
Analyze the complex issues that affect students, families, 
communities , and learning 
   
41 Use technology to promote and implement school vision    
42 
Ensure that curricular design, instructional strategies, and 
learning environments integrate appropriate technologies to 
maximize learning and teaching. 
   
43 
Apply technology to enhance parents and staff professional 
practice and productivity 
   
44 
Ensure the integration of technology to support productive 
systems for learning and administration.  
   
45 
Use technology to plan and implement comprehensive systems of 
effective assessment and evaluation.  
   
46 Understand and promote research based decisions     
47 Understand Research Methodologies    
48 Conduct Research    
49 Evaluate Research    
50 Write reports based on school data    
51 Provide suitable internship and mentoring experience     
52 
Understand the worldviews of staff and students and the impact 
on learning  
   
53 
Understand pillars of the worldview and its influence on 
leadership, learning and school  
   
Add any 
items 
    
 
    
Note: It is not permitted to use, publish or quote any of the information contained in this survey form for any purpose. It would be subjected to legal 
accountability 
1
7
7
 
  
  اعداد استبانة الدراسةالمرحلة الثانية من 
 معيدة البعثة من قبل جامعة الكويت  اعداد
 أمل اسماعيل الانصاري  
 8811-5-18
تأهيل وتدريب مدير  ل جانبمن قبل ذوي الخبرة والاختصاص لاستكمال متطلبات البحث التربوي الخاص بأطروحة الدكتوراه التي تتناو الورقة الى تحكيم محتوى بنود الاستبانه هذهتهدف 
 المدرسة في دولة الكويت .
 متطلبات هذه المرحلة: 
 الاجابة على السؤال المطروح حسب التعليمات. .1
 
 أي من البنود . الغاء .2
 اضافة بنود جديدة الى القائمة .3
 دمج بعض البنود اذا وجد تشابه بالمضمون. .4
 اقتراح بعض المصلحات التربوبة لتحسين العبارة.  .5
 
 :السؤال الرئيسي 
 ذ بها عند تدريب مدير المدرسة : من وجهة نظرك يجب أن يأخ )35لتنمية مدير المدرسة, أي من البنود ( تدريبي أو تأهيلي اذا كنت تريد تصميم برنامج
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 لتعديل أي بند  اقتراح
 من البنود 
) في حالة رغبتك Xضع علامة (
 في الغاء العبارة
العبارة التي ) أمام √ضع علامة (
 تعبر عن موافقتك
 الوصف
 م
 
 1 تطوير رؤية المدرسة وخططها    
 2 العاملين , و أولياء الامور حول رؤية المدرسة مع مجلس المدرسة, لتواصلا   
 3 استخدام المعلومات المستمدة من البحوث لدعم رؤية المدرسة    
 4  تنفيذ رؤية المدرسة مع كل من له صلة بمجتمع المدرسة     
 5 تعزيز تحسين المدرسة بشكل مناسب ومستمر     
 6 الاشراف على خطط المدرسة    
 7  الحث على ارساء مناخ مدرسي يتصف بالايجابية   
متبادلة بينه وبين العاملين , الطلاب , أولياء الأمور و ال بناء علاقة مبنية على الثقة    
 شركاء المجتمع المدرسي 
 8
 9  بناء بيئة المدرسة المناسبة للتعلم التعاوني   
 11 تقديم برامج تعليمية فعالة     
  صميم المناهج الدراسية لاستيعاب تنوع احتياجات الطالب ت    
 
 11
 21  والمساءلة لرصد تقدم الطلابتطوير نظام من التقييم    
 31  تطوير المهارات التعليمية والقيادية للعاملين    
 41  قدرة العاملين من الناحية التعليمية والقيادية الاشراف على   
 51  تصميم خطط شاملة للتطوير المهني للعاملين    
 61 إدارة مرفق المدرسة من خلال تطبيق نماذج ومبادئ مناسبة للادارة المنظمة    
 71 إدارة الموارد المالية والبشرية، والعينية ، لتعلم الطلاب    
 81 ادارة الموارد المالية والبشرية والعينية لسلامة الطلاب    
  لخدمة المنهج الدراسي وأساليب التعليم  ادارة الموارد المالية ,البشرية والعينية   
  
 91
 12 تطوير القدرة على توزيع الأدوار القيادية    
 12   التأكد من استخدام المعلمين والطلاب للوقت بشكل جيد لضمان جودة التعليم   
 22 التأكد من حسن استخدام المعلمين للوقت لاتخاذ القرار وحل المشكلات    
المجتمع المحلي بما ينعكس بشكل ايجابي على  الموارد من أولياء الأمور وجمع     
 تعلم الطلاب
 
 32
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 لتعديل أي بند  اقتراح
 من البنود 
) في حالة رغبتك Xضع علامة (
 في الغاء العبارة
العبارة التي ) أمام √ضع علامة (
 تعبر عن موافقتك
 الوصف
 م
 جمع وتحليل البيانات والمعلومات ذات الصلة للمجتمع المدرسي    
  
 42
المتنوعة لتحسين البرامج المدرسية  تحديد واستخدام موارد المجتمع المدرسي    
 وتلبية احتياجات جميع الطلاب
 
 52
يشجع الاتصال المفتوح مع أفراد المجتمع المحلي للمدرسة من أولياء أمور     
  في المسيرة التعليمية وشركاء المدرسة
 62
  تعزيز التفاهم والتقدير المتعدد والمتنوع  المدرسي    
 
 72
 82 استخدام الموارد الثقافية والاجتماعية والفكرية في المجتمع المدرسي   
  وتعزيز علاقات مثمرة مع شركاء المجتمع المدرسيبناء     
 
 92
  العلمية والاجتماعية في النواحي ضمان وجود نظام للمساءلة عن نجاح كل طالب    
 
 13
 13 فهم المبادئ الأساسية للسلوك الأخلاقي والثقافة على تحصيل الطلاب     
ارساء أسس نظام الديمقراطية في فهم مبادىء الدين وقيم المجتمع ودوره في     
 المدارس
 23
  المترتبه أو المحتملة عند صنع القرار القدرة على تقييم الآثار الأخلاقية والقانونية    
 
 33
  تعزيز العدالة الاجتماعية لتناسب احتياجات الطالب الفردية    
 
 43
 53  باحتياجات الطالب التعليمية يقوم باستيفاء جميع من له الصلة من أن التأكد   
 63  التي تعكس الشفافية العمل  ارساء نموذج الوعي الذاتي والاخلاقي    
 73 القدرة على توضيح القوانين والنظم السياسية التي تؤثر على المدرسة   
التي  فهم وتوضيح السياسات والقوانين والأنظمة التي تسنها الدولة، ووزارة التربية    
 تؤثر على المدرسة
  
 83
بدور المدرسة في تعزيز  ومدى ارتباطه إظهار قيم و قواعد المجتمع المحلي    
 العدالة الاجتماعية
 93
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 لتعديل أي بند  اقتراح
 من البنود 
) في حالة رغبتك Xضع علامة (
 في الغاء العبارة
العبارة التي ) أمام √ضع علامة (
 تعبر عن موافقتك
 الوصف
 م
  
تحليل المسائل والظواهر الغير مرغوبة فيها والتي تؤثر على والمجتمع المحلي    
 للمدرسة والتعليم
 14
  استخدام التكنولوجيا لتعزيز وتنفيذ رؤية  (خطط وبرامج ) المدرسه   
 14  
ذات المدى  التأكد من دمج التكنولوجيا عند تصميم المناهج والخطط التعليمية    
 24 الزمني البعيد ، الملائمة لبيئة التعلم والتعليم 
 34  تطبيق التقنيات التكنولوجية لتعزيز الانتاج الاهلي والمهني    
 44 التأكد من ادخال التكنولوجيا لدعم النظام العلمي والاداري    
 54 استخدام التكنولوجيا لتخطيط وتنفيذ نظم شاملة لتقييم فعالية والتقييم    
 64 فهم وتعزيز أهمية البحوث في آلية اتخاذ القرار    
 74 فهم منهجيات البحث   
 84 إجراء البحوث   
 94 تقييم البحوث   
 15 القدرة على كتابة التقارير حسب البيانات المدرسية   
 15 توفيرتدريب مناسب وخبرات للاشراف     
  قبل الموظفين والطلاب للمساهمة في التعلم فهم وجهات النظر العالمية من    
 25 
 35 فهم ركائز النظرة العالمية وتأثيرها على القيادة والتعليم     
 اقتراح بنود أخرى    
     
     
     
     
  
 
 القانونية الورقة والا سوف تتعرض للمسائلة نشر أو أقتباس اي من المعلومات الواردة في لا يجوز استخدام أو
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Ministry of Education of Public School Survey 
My Name is Amal Alansari and I am doctoral student at Andrews University in the K-12 School 
Administration program. The research study is entitled (Leadership Standards for Professional 
Preparation of Public School Principals in Kuwait: A Survey of Principals, Teachers, Education Ministry 
Leaders and the Public Higher Education Faculty, 2011-2012). The study seeks to identify educational 
professional program standards for public school principals in Kuwait from the point of view of Kuwaiti 
educators. The study results will help the Ministry of Education; understand the constructs that will lead 
to principal preparation standards. 
Consent 
I understand that participation in this study is completely voluntary and by answering this survey I 
am attesting that I have read and understand the information above and I freely give my permission to Amal 
Alansari to use it for research purposes. I understand that when I answer all the questions of the survey, I 
will return to Amal Alansari in the due date that she mentioned in bottom box of the survey envelope. I am 
aware that it is confidential process and there is no risk. I am fully aware, that if I have any additional 
questions or concerns, I may send an email to Amal Alansari at q8aa3@hotmail.com or call her at home 
(55850606) or contact her adviser Duane Covrig, PhD at covrig@andrews.edu or at 269-471-3475 
 
Instructions 
 The first part of the survey asks demographic questions about you. 
 The second part of the survey request feedback on standards for school principals. You will be 
asked  
1. Your agreement with these standards. 
2. The important you give to each standard. 
3. The best methods to deliver these standards. 
Note: Some of these standards may be new to you in this survey. They may also present future objectives 
not currently in practice. We encourage you to respond as well as possible. 
Section One 
Please check (√) appropriate box 
 
1. Gender: 2. Occupational area: 3. School level: 4. Level of education 
  Male  Superintendent Elementary Teacher training diploma 
 Female  Supervisor of the school level Middle Bachelor's degree 
 School Principals Secondary Master’s degree 
 Teacher  Doctorate degree 
 5. Years of experience in  6.Years of educational                   Other (please specify)----------- 
 current position: experience: 
 
 5 years or less  5 years or less  
 6-10 years  6-10 years  
 11-15 years  11-15 years  
 16-20 years  16-20 years  
 21-25 years  21-25 years  
 26 and above  26 and above 
 Leadership Standards for Professional Preparation of Public School Principals in Kuwait: 
 A Survey of Principals, Teachers, Education Ministry Leaders and  
Public Higher Education Faculty (2011-2012) 
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No. Standards  
First: To what extent do 
you agree that principals 
should be prepared to 
meet each professional 
standard below: 
 (please circle the number)  
Second : How important 
is each of standards below 
in programs to prepare 
principals: 
(please circle the number)  
Third: What institutions would 
be the best to deliver this 
preparation to principals : 
(If it applies you can check (√) 
more than one answer) 
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The school principal should: 
1 Develop school vision and plans. 1 2 3 4 5 1 2 3 4         
2 Communicate vision with to the 
school board staff, parents, and 
students. 
1 2 3 4 5 1 2 3 4 
        
3 Use data–based research to support 
the school vision. 
1 2 3 4 5 1 2 3 4 
        
4 Implement vision through the 
participation of all who are linked 
to the school community. 
1 2 3 4 5 1 2 3 4 
        
5 Promote continuous and suitable 
school improvement. 
1 2 3 4 5 1 2 3 4 
        
6 Monitor and evaluate progress and 
revise plans. 
1 2 3 4 5 1 2 3 4 
        
7 Promote positive school culture. 1 2 3 4 5 1 2 3 4         
8 Build a trust relationship between 
staff, students, parents and 
community partners. 
1 2 3 4 5 1 2 3 4 
        
9 Build a collaborative school 
environment to learn. 
1 2 3 4 5 1 2 3 4 
        
10 Work with other educators to 
provide an effective instructional 
program. 
1 2 3 4 5 1 2 3 4 
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No. Standards  
First: To what extent do 
you agree that principals 
should be prepared to 
meet each professional 
standard below: 
 (please circle the number)  
Second : How important 
is each of standards below 
in programs to prepare 
principals: 
(please circle the number)  
Third: What institutions would 
be the best to deliver this 
preparation to principals : 
(If it applies you can check (√) 
more than one answer) 
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The school principal should: 
11 Work with other educators to 
design a curriculum to 
accommodate diversity learner 
needs. 
1 2 3 4 5 1 2 3 4 
    
12 Work with other educators to 
develop assessment and 
accountability systems to monitor 
students’ progress. 
1 2 3 4 5 1 2 3 4 
    
13 Work with other educators to 
develop the instruction skills of 
staff. 
1 2 3 4 5 1 2 3 4 
    
14 Work with other educators to 
develop the leadership capacity of 
the staff 
1 2 3 4 5 1 2 3 4 
    
15 Supervise the instruction and 
leadership capacity of staff 
1 2 3 4 5 1 2 3 4     
16 Work with other educators to 
design comprehensive professional 
growth plans for the staff. 
1 2 3 4 5 1 2 3 4 
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No. Standards  
First: To what extent do 
you agree that principals 
should be prepared to 
meet each professional 
standard below: 
 (please circle the number)  
Second : How important 
is each of standards below 
in programs to prepare 
principals: 
(please circle the number)  
Third: What institutions 
would be the best to deliver 
this preparation to principals : 
(If it applies you can check (√) 
more than one answer) 
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The school principal should: 
17 Manage the school facility by 
applying appropriate models and 
principles of organization. 
1 2 3 4 5 1 2 3 4         
18 Manage the fiscal, human, and 
material resources, for student 
learning. 
1 2 3 4 5 1 2 3 4         
19 Manage the fiscal, human, and 
material resources for student 
safety. 
1 2 3 4 5 1 2 3 4         
20 Manage the fiscal, human, and 
material resources for curriculum, 
and instruction. 
1 2 3 4 5 1 2 3 4         
21 Develop the capacity for distributed 
leadership of school community 
such as staff, students, parents. 
1 2 3 4 5 1 2 3 4         
22 Ensure teacher and organizational 
time is focused on quality 
instruction. 
1 2 3 4 5 1 2 3 4         
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No. Standards  
First: To what extent do 
you agree that principals 
should be prepared to 
meet each professional 
standard below: 
 (please circle the number)  
Second : How important 
is each of standards below 
in programs to prepare 
principals: 
(please circle the number)  
Third: What institutions would 
be the best to deliver this 
preparation to principals : 
(If it applies you can check (√) 
more than one answer) 
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The school principal should: 
23 Ensure teacher and organizational 
time is focused on decision making 
and problem solving. 
1 2 3 4 5 1 2 3 4         
24 Bring together the support of family 
members and the community to 
positively affect student learning. 
1 2 3 4 5 1 2 3 4         
25 Collect and analyze data and 
information pertinent to the 
educational community with an 
educational team. 
1 2 3 4 5 1 2 3 4         
26 Identify and use diverse community 
resources to improve school 
programs and meet the needs of all 
students 
1 2 3 4 5 1 2 3 4         
27 Promote open communication with 
families and caregivers. 
1 2 3 4 5 1 2 3 4 
        
28 Promote the understanding, and 
appreciation for the community’s 
diverse culture. 
1 2 3 4 5 1 2 3 4 
        
29 Promote the cultural, social, and 
intellectual assets of the school 
community 
1 2 3 4 5 1 2 3 4 
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No. Standards  
First: To what extent do 
you agree that principals 
should be prepared to 
meet each professional 
standard below: 
 (please circle the number)  
Second : How important 
is each of standards below 
in programs to prepare 
principals: 
(please circle the number)  
Third: What institutions would 
be the best to deliver this 
preparation to principals : 
(If it applies you can check (√) 
more than one answer) 
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The school principal should: 
30 Build and sustain productive 
relationships with community 
partners. 
1 2 3 4 5 1 2 3 4 
        
31 Ensure a system of accountability 
for every student’s academic and 
social success. 
1 2 3 4 5 1 2 3 4         
32 Understand the basic tenets of 
ethical behavior and culture on 
student achievement.  
1 2 3 4 5 1 2 3 4         
33 Understand the value and role of 
religion in the community, and, 
democratic system in schools .  
1 2 3 4 5 1 2 3 4         
34 Be able to consider and evaluate the 
potential moral and legal 
consequences of decision–making. 
1 2 3 4 5 1 2 3 4         
35 Promote social justice develop and 
evaluate school policies, programs, 
and ensure that individual student 
needs inform all aspects of 
schooling.  
1 2 3 4 5 1 2 3 4         
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No. Standards  
First: To what extent do 
you agree that principals 
should be prepared to 
meet each professional 
standard below: 
 (please circle the number)  
Second : How important 
is each of standards below 
in programs to prepare 
principals: 
(please circle the number)  
Third: What institutions would 
be the best to deliver this 
preparation to principals : 
(If it applies you can check (√) 
more than one answer) 
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The school principal should: 
36 Ensure that all aspects of schooling 
meet student’s needs. 
1 2 3 4 5 1 2 3 4         
37 Demonstrate principles of self-
awareness among the school staff. 
1 2 3 4 5 1 2 3 4 
        
38 Demonstrate reflective practice 
among the school staff. 
1 2 3 4 5 1 2 3 4 
        
39 Formulate a building-level 
leadership platform grounded in 
ethical standards and practices. 
1 2 3 4 5 1 2 3 4         
40 Analyze decisions in terms of 
established ethical work standards. 
1 2 3 4 5 1 2 3 4 
  
      
41 Understand and explain how the 
policies, laws, and regulations 
enacted by the country and Ministry 
of Education affect schools. 
1 2 3 4 5 1 2 3 4         
42 Analyze the complex issues that 
affect students, families, 
communities, and learning. 
1 2 3 4 5 1 2 3 4 
        
43 Use technology to promote and 
implement school vision. 
1 2 3 4 5 1 2 3 4 
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No. Standards  
First: To what extent do 
you agree that principals 
should be prepared to 
meet each professional 
standard below: 
 (please circle the number)  
Second : How important 
is each of standards below 
in programs to prepare 
principals: 
(please circle the number)  
Third: What institutions would 
be the best to deliver this 
preparation to principals : 
(If it applies you can check (√) 
more than one answer) 
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The school principal should: 
44 Ensure that curricular design, 
instructional strategies, and learning 
environments integrate appropriate 
technologies to maximize learning 
and teaching. 
1 2 3 4 5 1 2 3 4         
45 Ensure the integration of 
technology to support productive 
systems for learning and 
administration. 
1 2 3 4 5 1 2 3 4         
46 Apply technology to enhance 
parents and staff professional 
practice and productivity.  
1 2 3 4 5 1 2 3 4         
47 Use technology to plan and 
implement comprehensive systems 
of effective assessment and 
evaluation.  
1 2 3 4 5 1 2 3 4         
48 Understand and promote research 
based decisions.  
1 2 3 4 5 1 2 3 4         
49 Understand educational research 
practices that can support school 
improvement.  
1 2 3 4 5 1 2 3 4         
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No. Standards  
First: To what extent do 
you agree that principals 
should be prepared to 
meet each professional 
standard below: 
 (please circle the number)  
Second : How important 
is each of standards below 
in programs to prepare 
principals: 
(please circle the number)  
Third: What institutions would 
be the best to deliver this 
preparation to principals : 
(If it applies you can check (√) 
more than one answer) 
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The school principal should: 
50 Conduct educational research that 
can improve school  
1 2 3 4 5 1 2 3 4 
        
51 Be competent to critique research 
findings and claims that can 
improve school. 
1 2 3 4 5 1 2 3 4 
        
52 
Write reports based on school data. 1 2 3 4 5 1 2 3 4         
53 Provide internship experience for 
principal.  
1 2 3 4 5 1 2 3 4         
54 Understanding the pillars of 
worldview and its influence on 
leadership, learning and the school. 
1 2 3 4 5 1 2 3 4         
191 
 
Higher Educational Public Institutions Faculty Survey 
My Name is Amal Alansari and I am doctoral student at Andrews University in the K-12 School 
Administration program. The research study is entitled (Leadership Standards for Professional Preparation 
of Public School Principals in Kuwait: A Survey of Principals, Teachers, Education Ministry Leaders and 
the Public Higher Education Faculty, 2011-2012). The study seeks to identify educational professional 
program standards for public school principals in Kuwait from the point of view of Kuwaiti educators. The 
study results will help the Ministry of Education; understand the constructs that will lead to principal 
preparation standards. 
Consent 
I understand that participation in this study is completely voluntary and by answering this survey I 
am attesting that I have read and understand the information above and I freely give my permission to Amal 
Alansari to use it for research purposes. I understand that when I answer all the questions of the survey, I will 
return to Amal Alansari in the due date that she mentioned in bottom box of the survey envelope. I am aware 
that it is confidential process and there is no risk. I am fully aware, that if I have any additional questions or 
concerns, I may send an email to Amal Alansari at q8aa3@hotmail.com or call her at home (55850606) or 
contact her adviser Duane Covrig, PhD at covrig@andrews.edu or at 269-471-3475 
 
Instructions 
 The first part of the survey asks demographic questions about you. 
 The second part of the survey request feedback on standards for school principals. You will be asked  
4. Your agreement with these standards. 
5. The important you give to each standard. 
6. The best methods to deliver these standards. 
Note: Some of these standards may be new to you in this survey. They may also present future objectives 
not currently in practice. We encourage you to respond as well as possible. 
Section One 
Please check (√) appropriate box 
 
1. Gender: 2. Occupational area: 
  Male  Faculty member at Kuwait University- School of Education 
  Female  The Public Authority for Applied Education and Training –College 
of Basic Education 
3. Years of experience in  4. Years of educational 5. Level of education 
 current position: experience: 
 
 5 years or less  5 years or less  Teacher training diploma 
 6-10 years  6-10 years  Bachelor's degree 
 11-15 years  11-15 years  Master’s degree 
 16-20 years  16-20 years  Doctorate degree 
 21-25 years  21-25 years  Other (please specify) _________ 
 26 and above  26 and above 
Leadership Standards for Professional Preparation of Public School Principals in Kuwait: 
 A Survey of Principals, Teachers, Education Ministry Leaders and  
Public Higher Education Faculty (2011-2012) 
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No. Standards  
First: To what extent do 
you agree that principals 
should be prepared to 
meet each professional 
standard below: 
 (please circle the number)  
Second : How important 
is each of standards below 
in programs to prepare 
principals: 
(please circle the number)  
Third: What institutions would 
be the best to deliver this 
preparation to principals : 
(If it applies you can check (√) 
more than one answer) 
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The school principal should: 
1 Develop school vision and plans. 1 2 3 4 5 1 2 3 4         
2 Communicate vision with to the 
school board staff, parents, and 
students. 
1 2 3 4 5 1 2 3 4 
        
3 Use data–based research to support 
the school vision. 
1 2 3 4 5 1 2 3 4 
        
4 Implement vision through the 
participation of all who are linked 
to the school community. 
1 2 3 4 5 1 2 3 4 
        
5 Promote continuous and suitable 
school improvement. 
1 2 3 4 5 1 2 3 4 
        
6 Monitor and evaluate progress and 
revise plans. 
1 2 3 4 5 1 2 3 4 
        
7 Promote positive school culture. 1 2 3 4 5 1 2 3 4         
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First: To what extent do 
you agree that principals 
should be prepared to 
meet each professional 
standard below: 
 (please circle the number)  
Second : How important 
is each of standards below 
in programs to prepare 
principals: 
(please circle the number)  
Third: What institutions would 
be the best to deliver this 
preparation to principals : 
(If it applies you can check (√) 
more than one answer) 
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The school principal should: 
8 Build a trust relationship between 
staff, students, parents and 
community partners. 
1 2 3 4 5 1 2 3 4 
        
9 Build a collaborative school 
environment to learn. 
1 2 3 4 5 1 2 3 4 
        
10 Work with other educators to 
provide an effective instructional 
program. 
1 2 3 4 5 1 2 3 4 
    
11 Work with other educators to 
design a curriculum to 
accommodate diversity learner 
needs. 
1 2 3 4 5 1 2 3 4 
    
12 Work with other educators to 
develop assessment and 
accountability systems to monitor 
students’ progress. 
1 2 3 4 5 1 2 3 4 
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First: To what extent do 
you agree that principals 
should be prepared to 
meet each professional 
standard below: 
 (please circle the number)  
Second : How important 
is each of standards below 
in programs to prepare 
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(please circle the number)  
Third: What institutions 
would be the best to deliver 
this preparation to principals : 
(If it applies you can check (√) 
more than one answer) 
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The school principal should: 
13 Work with other educators to 
develop the instruction skills of 
staff. 
1 2 3 4 5 1 2 3 4 
    
14 Work with other educators to 
develop the leadership capacity of 
the staff 
1 2 3 4 5 1 2 3 4 
    
15 Supervise the instruction and 
leadership capacity of staff 
1 2 3 4 5 1 2 3 4     
16 Work with other educators to 
design comprehensive professional 
growth plans for the staff. 
1 2 3 4 5 1 2 3 4 
    
17 Manage the school facility by 
applying appropriate models and 
principles of organization. 
1 2 3 4 5 1 2 3 4         
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The school principal should: 
18 Manage the fiscal, human, and 
material resources, for student 
learning. 
1 2 3 4 5 1 2 3 4         
19 Manage the fiscal, human, and 
material resources for student 
safety. 
1 2 3 4 5 1 2 3 4         
20 Manage the fiscal, human, and 
material resources for curriculum, 
and instruction. 
1 2 3 4 5 1 2 3 4         
21 Develop the capacity for distributed 
leadership of school community 
such as staff, students, parents. 
1 2 3 4 5 1 2 3 4         
22 Ensure teacher and organizational 
time is focused on quality 
instruction. 
1 2 3 4 5 1 2 3 4         
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The school principal should: 
23 Ensure teacher and organizational 
time is focused on decision making 
and problem solving. 
1 2 3 4 5 1 2 3 4         
24 Bring together the support of family 
members and the community to 
positively affect student learning. 
1 2 3 4 5 1 2 3 4         
25 Collect and analyze data and 
information pertinent to the 
educational community with an 
educational team. 
1 2 3 4 5 1 2 3 4         
26 Identify and use diverse community 
resources to improve school 
programs and meet the needs of all 
students 
1 2 3 4 5 1 2 3 4         
27 Promote open communication with 
families and caregivers. 
1 2 3 4 5 1 2 3 4 
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The school principal should: 
28 Promote the understanding, and 
appreciation for the community’s 
diverse culture. 
1 2 3 4 5 1 2 3 4 
        
29 Promote the cultural, social, and 
intellectual assets of the school 
community 
1 2 3 4 5 1 2 3 4 
        
30 Build and sustain productive 
relationships with community 
partners. 
1 2 3 4 5 1 2 3 4 
        
31 Ensure a system of accountability 
for every student’s academic and 
social success. 
1 2 3 4 5 1 2 3 4         
32 Understand the basic tenets of 
ethical behavior and culture on 
student achievement.  
1 2 3 4 5 1 2 3 4         
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The school principal should: 
33 Understand the value and role of 
religion in the community, and, 
democratic system in schools .  
1 2 3 4 5 1 2 3 4         
34 Be able to consider and evaluate the 
potential moral and legal 
consequences of decision–making. 
1 2 3 4 5 1 2 3 4         
35 Promote social justice develop and 
evaluate school policies, programs, 
and ensure that individual student 
needs inform all aspects of 
schooling.  
1 2 3 4 5 1 2 3 4         
36 Ensure that all aspects of schooling 
meet student’s needs. 
1 2 3 4 5 1 2 3 4         
37 Demonstrate principles of self-
awareness among the school staff. 
1 2 3 4 5 1 2 3 4 
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The school principal should: 
38 Demonstrate reflective practice 
among the school staff. 
1 2 3 4 5 1 2 3 4 
        
39 Formulate a building-level 
leadership platform grounded in 
ethical standards and practices. 
1 2 3 4 5 1 2 3 4         
40 Analyze decisions in terms of 
established ethical work standards. 
1 2 3 4 5 1 2 3 4 
  
      
41 Understand and explain how the 
policies, laws, and regulations 
enacted by the country and Ministry 
of Education affect schools. 
1 2 3 4 5 1 2 3 4         
42 Analyze the complex issues that 
affect students, families, 
communities, and learning. 
1 2 3 4 5 1 2 3 4 
        
43 Use technology to promote and 
implement school vision. 
1 2 3 4 5 1 2 3 4 
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The school principal should: 
44 Ensure that curricular design, 
instructional strategies, and learning 
environments integrate appropriate 
technologies to maximize learning 
and teaching. 
1 2 3 4 5 1 2 3 4         
45 Ensure the integration of 
technology to support productive 
systems for learning and 
administration. 
1 2 3 4 5 1 2 3 4         
46 Apply technology to enhance 
parents and staff professional 
practice and productivity.  
1 2 3 4 5 1 2 3 4         
47 Use technology to plan and 
implement comprehensive systems 
of effective assessment and 
evaluation.  
1 2 3 4 5 1 2 3 4         
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The school principal should: 
48 Understand and promote research 
based decisions.  
1 2 3 4 5 1 2 3 4         
49 Understand educational research 
practices that can support school 
improvement.  
1 2 3 4 5 1 2 3 4         
50 Conduct educational research that 
can improve school  
1 2 3 4 5 1 2 3 4 
        
51 Be competent to critique research 
findings and claims that can 
improve school. 
1 2 3 4 5 1 2 3 4 
        
52 
Write reports based on school data. 1 2 3 4 5 1 2 3 4         
53 Provide internship experience for 
principal.  
1 2 3 4 5 1 2 3 4         
54 Understanding the pillars of 
worldview and its influence on 
leadership, learning and the school. 
1 2 3 4 5 1 2 3 4         
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  وزارة التربية استبيان التربويين في
 
والاعداد المهني لمديري المدارس الحكومية بدولة نحيطكم علما بأن تم اختيار كم للمشاركة بالتطبيق الميداني للبحث الذي يحمل عنوان معايير القيادة للتأهيل 
) و 2112 /1112للعام (  الكويت : دراسة استقصائية لمدراء المدارس, المعلمين والقادة التربويين في وزارة التربية و أفراد من مؤسسات التعليم العالي الحكومي
في الكويت من وجهة نظر التربويين, وسوف تساعد  المدارس الحكومية لمدراء الاعداد المهنيللبرنامج التأهيل أو  المعايير التعليمية تحديد إلى تسعى الدراسة
إذا كان  مشاركتي تطوعية وأنه أنهب أدركعلما بأنني  نتائج الدراسة وزارة التربية والتعليم فهم المعطيات التي من شأنها أن تؤدي الى اعداد المعايير الرئيسية .
  ب: مخاوف أنه يمكنني الاتصال أو إضافية ةأسئل أو استفسار أي لدي
  
  لموافقةا
المعلومات أعلاه وأنني بكل حرية أعطي بقراءة واستيعاب  تفيد بأني قد قمتالإجابة عن هذاالاستبيان و تماما ،تطوعيه هذه الدراسة هو مشاركتي في أنأدرك 
بأن الباحثة سوف تحتفظ بجميع المعلومات بشكل سري و دون أي مخاطر.  أدرك تماما إنني, و  لأغراض بحثية لاستخدامه الى الاستاذة أمل الأنصاريالاذن 
 علما بأنني عند انتهائي من الاجابة على أسئلة الاستبيان سوف أقوم بارسالها عبر القنوات المدرسية السرية التي تتبعها أنظمة مدرستي 
 
  ب: يمكنني الاتصال مخاوف أنه أو إضافية أسئلةاستفسار  أي أنه إذا كان لديب 
  -لتعليمات: ا
معايير  على الملاحظات طلب الدراسة الجزء الثاني من •الدراسة الاستبيان بطرح أسئلة حول المتغيرات الديمغرافية الخاصة بك وبمدرستك  الجزء الأول من •
  يطلب منك ما يلي: وسوف, المدارسمديري التأهيل والاعداد المهني ل
  على هذه المعايير.) مدى موافقتك 1
  .أهمية كل معيارمدى ) 2
  هذه المعايير.تقديم لمؤسسة  ما أفضل) 3
, وقد تكون هذه المعايير ليست مستخدم حاليا ولكن تمثل أهداف و توجهات مستقبلية , لذلك نحن  عليك) في هذا الاستبيان قد تجد بعض المعايير هي جديد 4
 نشجعك على الاستجابه على أفضل نحو ممكن
 
 الجزء الأول
 ) أمام المربع المقابل لكل من البنود التالية:√علامة (يرجى وضع 
 التعليمية. المرحلة  4           المنطقة التعليمية : .3 :                             . طبيعة المشارك2        نوع الجنس : .1
  
 
 
 
 
 
 
 
 
  وات الخبرة في عملك الحاليسن6                                                     
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المدارس,  دراءالمدارس الحكومية بدولة الكويت : دراسة استقصائية لم راءللتأهيل والاعداد المهني لمد معايير القيادة
 )2112 /1112والمعلمين والقادة التربويين في وزارة التربية و أفراد من مؤسسات التعليم العالي الحكومي للعام ( 
  معلميين دبلوم
  لوريوس)( البكا الجامعي الاجازةدرجة 
  
 
الماجستيردرجة  
 درجة الدكتواره
  ------------أرجو ذكرها  أخري:
  سنوات وأقل  5
  سنوات   11 - 6
  سنه  51 -11
  سنه  12-61
  سنه  52-12
  سنة فأكثر  62
  5. المستوى التعليمي  
 302
 
2
0
3
 
 مؤسسةالسؤال الثالث : ما أفضل ا
 المدرسة مدير لاعداد لتأهيل أو
 لهذه المعايير 
 من أكثر )√اختيار (  يمكنك (
 )ينطبق ما كل في اجابة
مدى  ماالسؤال الثاني : 
المعايير  من أهمية كل
 التأهيل في برامج التالية
مدير ل المهنيوالاعداد 
 المدرسة
دائرة  وضع يرجي (
 الرقم) حول
السؤال الأول: ما 
 مدى موافقتك على
 تأهيل مدير اعداد أو
لكل من  المدرسة
المعايير المهنيه 
 التاليه:
 دائرة وضع يرجي (
 حول الرقم)
 
 
 ارــــــــــــــــــــالمعي
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  بـــ المدرسة مدير يقوم -
   
 1  . تطوير رؤية المدرسة وخططها 1 2 3 4 5 1 2 3 4  
   
 2  . في المدرسة علمية مستقبلية تقود عمليات التخطيط والتطوير مور لبناء رؤيةلياء اْلا  ْو أالعاملين , و والتواصل مع مجلس ادارة المدرسة,  1 2 3 4 5 1 2 3 4  
   
 3  . استخدام المعلومات و الحقائق المستمدة من البحوث لدعم الرؤية المستقبلية للمدرسة 1 2 3 4 5 1 2 3 4  
   
 4  . بالمجتمع المدرسي مع كل من له صلة من خلال خطتها تنفيذ رؤية المدرسة 1 2 3 4 5 1 2 3 4  
 
  
 5  .داء المدرسةوالملائم لأ تعزيز ثقافة التحسين المستمر 1 2 3 4 5 1 2 3 4  
   
 6  أداء وخطط المدرسة . والتقييم علىالاشراف  1 2 3 4 5 1 2 3 4  
   
 7  . رساء مناخ مدرسي يتصف بالايجابيةا الحث على  1 2 3 4 5 1 2 3 4  
   
 8  . المدرسي المجتمع أولياء الأمور و شركاءو طلاب , وعاملين , على الثقة المتبادلة بينه وبين أعضاء المجتمع المدرسي من قائمةعلاقة  بناء 1 2 3 4 5 1 2 3 4  
   
 9 بناء بيئة مدرسية تغرس مبادىء التعاون نحو خدمة التعليم . 1 2 3 4 5 1 2 3 4  
 
ة فعاله .تقديم برامج تعليميفريق من التربويين على  العمل مع 1 2 3 4 5 1 2 3 4      
 
 11
 
        
 11  التعليمية . الطلاب احتياجات تنوع لتناسب تصميم المناهج الدراسيةفريق من التربويين على  العمل مع 1 2 3 4 5 1 2 3 4
  
        
 21  . للطلاب الانجازيولمتابعة المستوى التعليمي  والاختبارات التربوية والعلمية تطوير نظم التقييم فريق من التربويين على العمل مع 1 2 3 4 5 1 2 3 4
  
        
 31  . التعليمية للعاملين مهاراتال تطوير فريق من التربويين على العمل مع 1 2 3 4 5 1 2 3 4
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 41  . القيادة لدى العاملين أسستطوير  فريق من التربويين على العمل مع 1 2 3 4 5 1 2 3 4
 
        
 51  . قدرة العاملين من الناحية التعليمية والقيادية الاشراف ومتابعة 1 2 3 4 5 1 2 3 4
  
        
 61  . تصميم خطط شاملة للتطوير المهني للعاملينفريق من التربويين على  العمل مع 1 2 3 4 5 1 2 3 4
  
        
 71  . نماذج تربوية وعلمية من خلال تطبيق مدرسةال فقامر إدارة 1 2 3 4 5 1 2 3 4
  
        
 81  ي للطلبة .لاثراء الجانب التعليم والعينية للمدرسة، والبشرية المالية الموارد إدارة 1 2 3 4 5 1 2 3 4
 مؤسسةالسؤال الثالث : ما أفضل ا
 المدرسة مدير لاعداد لتأهيل أو
 لهذه المعايير 
 اجابة من ) أكثر√( اختيار يمكنك (
 )ينطبق ما كل في
مدى  ماالسؤال الثاني : 
المعايير  من أهمية كل
 التأهيل في برامج التالية
مدير ل المهنيوالاعداد 
 المدرسة
دائرة  وضع يرجي (
 الرقم) حول
السؤال الأول: ما 
 مدى موافقتك على
 تأهيل مدير اعداد أو
لكل من  المدرسة
المعايير المهنيه 
 التاليه:
 دائرة وضع يرجي (
 حول الرقم)
 
 
 ارــــــــــــــــــــالمعي
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  بـــ المدرسة مدير يقوم -
    
 91  . في المدرسة الطلبةالعينية التي تضمن سلامة والبشرية و المالية الموارد دارةا 1 2 3 4 5 1 2 3 4
    
 12  . لخدمة المنهج الدراسي وأساليب التعليم ادارة الموارد المالية ,البشرية والعينية 1 2 3 4 5 1 2 3 4
   
 1 2 3 4 5 1 2 3 4  
و عاملين , تطوير وتوزيع الادوار القيادية بأعضاء المجتمع المدرسي منالقدرة على  
  . , وأولياء أمورالطلبة
 12
   
 22 التأكد من جودة استخدام المعلمين و الطلبة للوقت بشكل جيد . 1 2 3 4 5 1 2 3 4  
   
 32  . لآلية اتخاذ القرار وحل المشكلات و الطلبة المعلمين توجيهمن التأكد  1 2 3 4 5 1 2 3 4  
   
 1 2 3 4 5 1 2 3 4  
 من أولياء الامور بما ينعكس بشكل ايجابي على تعلم للعملية التعليميةدالمساندةالموار جمع
 الطلبة .
 42
   
 52 فريق من  بالتعاون مع بالمجتمع المدرسيذات الصلة  المعلومات والحقائق تحليلجمع و  1 2 3 4 5 1 2 3 4  
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 التربويين .
   
 1 2 3 4 5 1 2 3 4  
تلبية البرامج المدرسية وتحسين ل المتنوعة المجتمع المدرسي موارداستخدام تحديد و
  الطلبة . جميعاحتياجات 
 62
   
 2 3 4 5 1 2 3 4  
 
أفراد المجتمع اللمدرسي من أولياء أمور وشركاء  الاتصال المفتوح بينه وبين عيتشج
  . في المسيرة التعليمية المدرسة
 72
   
 82  .المحيط بالمدرسة  المتنوعهالمجتمع  بين الأفراد لثقافة والتقدير التفاهم تعزيز ثقافة 1 2 3 4 5 1 2 3 4  
   
 92  .تعزيز الموارد الثقافية والاجتماعية والفكرية في المجتمع المدرسي 1 2 3 4 5 1 2 3 4  
 
 1 2 3 4 5 1 2 3 4      
 للعملية المساندين المدرسي المجتمع شركاء مع ايجابية ومثمرة بناء وتعزيز علاقات
  .التعليمية
 13
 
        
 1 2 3 4 5 1 2 3 4
 13  . الأكاديمية والاجتماعية في النواحي الطلبة كل نجاح للمساءلة عن ضمان وجود نظام
  
        
 1 2 3 4 5 1 2 3 4
 23  الطلبة .تحصيل  على الثقافي وأثرهوسلوك الأخلاقي المبادئ الأساسية لل فهم
  
        
 1 2 3 4 5 1 2 3 4
 33  . وأثره على بيئة المدرسة فهم قيم المجتمع وتعاليمية الدينية وأسس نظامه الديمقراطي
    
 43  .عند صنع القرار المحتملةالمترتبه أو  الآثار الأخلاقية والقانونيةتقييم القدرة على  1 2 3 4 5 1 2 3 4
 
        
المساواة عند تنفيذ البرامج , والخطط التعليمية والسياسات المدرسية  و عزيز مبدأ العدالةت 1 2 3 4 5 1 2 3 4
  . الفردية الطلبة احتياجاتلتناسب 
 53
  
        
 1 2 3 4 5 1 2 3 4
 63  .التعليمية الطلبةجميع من له الصلة يعمل على استيفاء احتياجات  تأكد من أنال ا
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 مؤسسةالسؤال الثالث : ما أفضل ا
 المدرسة مدير لاعداد لتأهيل أو
 لهذه المعايير 
 اجابة من ) أكثر√اختيار ( يمكنك (
 )ينطبق ما كل في
مدى  ماالسؤال الثاني : 
المعايير  من أهمية كل
 التأهيل في برامج التالية
مدير ل المهنيوالاعداد 
 المدرسة
دائرة  وضع يرجي (
 الرقم) حول
السؤال الأول: ما 
 مدى موافقتك على
 تأهيل مدير اعداد أو
لكل من  المدرسة
المعايير المهنيه 
 التاليه:
 دائرة وضع يرجي (
 حول الرقم)
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  بـــ المدرسة مدير يقوم -
    
 73 توطيد مبادىء الوعي الذاتي لدى العاملين في المدرسة. 1 2 3 4 5 1 2 3 4
 
   
 83  العاملين في المدرسة. مهارات التفكيرالناقد( التحليلي ) لدى  ارساء 1 2 3 4 5 1 2 3 4
    
 93  وضع برنامج عمل مدرسي يرتكز على مستوى من المعايير الاخلاقية .  1 2 3 4 5 1 2 3 4
    
 14  في ضوء المعايير الاخلاقية .  القرارات الية اتخاذ تحليل 1 2 3 4 5 1 2 3 4
   
 1 2 3 4 5 1 2 3 4  
تؤثر على نظم  التي ووزارة التربية، الدولة التي تسنهاالأنظمة والقوانين و فهم السياسات .
  المدرسة
 14
   
 1 2 3 4 5 1 2 3 4  
فيها والتي تؤثر على المجتمع المحلي والتعليم  بغير مرغوالتحليل المسائل والظواهر  .
 للمدرسة
 24
   
 34  .خطط وبرامج المدرسة تنفيذ رؤية ,وتطوير ل التكنولوجية استخدام التقنيات والبرامج 1 2 3 4 5 1 2 3 4  
   
 1 2 3 4 5 1 2 3 4  
 والاستراتيجيات المناهج تصميم التكنولوجيا عند تأكد من ادخال التقنيات والبرامجال
  .التعليمية للمدرسة التعليمية ، بما يتناسب مع البيئة 
 44
   
 54  .التكنولوجية للتطوير الاداري والعلمي للمدرسة التقنيات والبرامج التأكد من استخدام 1 2 3 4 5 1 2 3 4  
   
 64  .المدرسي  التي تساعد على اشراك أعضاء المجتمع التكنولوجية تطبيق التقنيات والبرامج  1 2 3 4 5 1 2 3 4  
   
 74  .تخطيط ونظم التقييم والاختبارات في المدرسةال ستخدام البرامج التكنولوجيه لمتابعةا ا 1 2 3 4 5 1 2 3 4  
   
 84  . تعزيز أهمية البحوث في اتخاذ القرار والتطوير الاداريو فهم 1 2 3 4 5 1 2 3 4  
   
 94  .المدرسة أداء نيتحس تساند عمليةممارسات البحث التربوي الذي يمكن أن  فهم 1 2 3 4 5 1 2 3 4  
 702
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 15  . المدرسة أداء نيتحس على التي يمكن أن تعمل بحوث التربويةال إجراء 1 2 3 4 5 1 2 3 4      
 
        
 1 2 3 4 5 1 2 3 4
 15  .  لاستخدامها في تحسين المدرسةالقدرة على تحليلل نتائج البحوث  
  
        
 1 2 3 4 5 1 2 3 4
 25  . المدرسية لبياناتا التقارير استنادا علىالقدرة على كتابة 
  
        
 1 2 3 4 5 1 2 3 4
 35  . لمدير المدرسة التدريب الميداني توفير خبرة
    
 45  . المدرسية والمدرسة بشكل عام فهم فلسفة ومبادىء النظرة العالمية التي قد تؤثر على القيادة 1 2 3 4 5 1 2 3 4
 شكرا على مشاركتك معنا
 
 
 802
 
  التعليم العالي  استبيان التربويين من مؤسسات
 
للتأهيل والاعداد المهني لمديري  القيادةللمشاركة بالتطبيق الميداني للبحث الذي يحمل عنوان معايير  نحيطكم علما بأن تم اختيار كم
 المدارس الحكومية بدولة الكويت : دراسة استقصائية لمدراء المدارس, المعلمين والقادة التربويين في وزارة التربية و أفراد من مؤسسات
 لمدراء للبرنامج التأهيل أو الاعداد المهني المعايير التعليمية تحديد إلى تسعى الدراسة) و 2112 /1112التعليم العالي الحكومي للعام ( 
في الكويت من وجهة نظر التربويين, وسوف تساعد نتائج الدراسة وزارة التربية والتعليم فهم المعطيات التي من شأنها  المدارس الحكومية
مخاوف  أو إضافية أسئلة أو استفسار أي يإذا كان لد مشاركتي تطوعية وأنه أنهب أدركعلما بأنني  أن تؤدي الى اعداد المعايير الرئيسية .
  ب: أنه يمكنني الاتصال
  
  لموافقةا
المعلومات أعلاه  بقراءة واستيعاب تفيد بأني قد قمتالإجابة عن هذاالاستبيان و تماما ،تطوعيه هذه الدراسة هو مشاركتي في أنأدرك 
بجميع  الباحثة سوف تحتفظ بأن إنني أدرك تماما, و  لأغراض بحثية لاستخدامه الى الاستاذة أمل الأنصاري وأنني بكل حرية أعطي الاذن
علما بأنني عند انتهائي من الاجابة على أسئلة الاستبيان سوف أقوم بارسالها عبر القنوات  المعلومات بشكل سري و دون أي مخاطر.
  مدرستي  التي تتبعها أنظمة المدرسية السرية
 
  ب: مخاوف أنه يمكنني الاتصال أو إضافية أسئلةاستفسار  أي أنه إذا كان لديب 
  -لتعليمات: ا
 طلب الدراسة الجزء الثاني من •الديمغرافية الخاصة بك وبمدرستك  حول المتغيرات الدراسة الاستبيان بطرح أسئلة الجزء الأول من •
  يطلب منك ما يلي: وسوف, المدارسمديري ل معايير التأهيل والاعداد المهني على الملاحظات
  هذه المعايير.على  ) مدى موافقتك1
  .كل معيار أهمية مدى) 2
  هذه المعايير.تقديم ل مؤسسة ما أفضل) 3
توجهات  أهداف و , وقد تكون هذه المعايير ليست مستخدم حاليا ولكن تمثل عليك ) في هذا الاستبيان قد تجد بعض المعايير هي جديد4
  على أفضل نحو ممكن. الاستجابه نحن نشجعك على , لذلك مستقبلية
 الجزء الأول 
 ) أمام المربع المقابل لكل من البنود التالية:√يرجى وضع علامة (
 
   . طبيعة المشارك 2                                                       نوع الجنس : .1
  
 
 
 
  سنوات الخبرة في عملك الحالي: .4                        . المستوي التعليمي 3
  
 
 
  
 الهاتف 
  )61615855(
 
 
البريد الاكتروني  
 mov.liamtoh@3aa8q
  أمل أسماعيل الانصاري  الباحثة
 د. دوين كوفرج   ude.swerdna@girvoc  5743-174-962 
   
 مدرس
   سنوات الخبرة في العمل التربوي .5
 أنثى 
 ذكر  elaM
 elaM
المدارس, والمعلمين  دراءالمدارس الحكومية بدولة الكويت : دراسة استقصائية لم راءللتأهيل والاعداد المهني لمد معايير القيادة
 )2112 /1112والقادة التربويين في وزارة التربية و أفراد من مؤسسات التعليم العالي الحكومي للعام ( 
 
  معلميين دبلوم
  لوريوس)( البكا الجامعي الاجازةدرجة 
  
 
الماجستيردرجة  
 درجة الدكتواره
  ------------أرجو ذكرها  أخري:
  سنوات وأقل  5
  سنوات   11 - 6
  سنه  51 -11
  سنه  12-61
  سنه  52-12
  سنة فأكثر  62
  سنوات وأقل  5
  سنوات   11 - 6
  سنه  51 -11
  سنه  12-61
  سنه  52-12
  سنة فأكثر  62
  كلية التربية  –جامعة الكويت 
كلية الأساسية  -التطبيقي الهيئة العامة للتعليم 
 التربية ا؟
 902
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 مؤسسةالسؤال الثالث : ما أفضل ا
 المدرسة مدير لاعداد لتأهيل أو
 لهذه المعايير 
 من أكثر )√اختيار (  يمكنك (
 )ينطبق ما كل في اجابة
مدى  ماالسؤال الثاني : 
المعايير  من أهمية كل
 التأهيل في برامج التالية
مدير ل المهنيوالاعداد 
 المدرسة
دائرة  وضع يرجي (
 الرقم) حول
السؤال الأول: ما 
 على مدى موافقتك
 تأهيل مدير اعداد أو
لكل من  المدرسة
المعايير المهنيه 
 التاليه:
 دائرة وضع يرجي (
 حول الرقم)
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  بـــ المدرسة مدير يقوم -
   
 1  . تطوير رؤية المدرسة وخططها 1 2 3 4 5 1 2 3 4  
   
 2  . في المدرسة علمية مستقبلية تقود عمليات التخطيط والتطوير مور لبناء رؤيةلياء اْلا  ْو أالعاملين , و والتواصل مع مجلس ادارة المدرسة,  1 2 3 4 5 1 2 3 4  
   
 3  . استخدام المعلومات و الحقائق المستمدة من البحوث لدعم الرؤية المستقبلية للمدرسة 1 2 3 4 5 1 2 3 4  
   
 4  . بالمجتمع المدرسي مع كل من له صلة من خلال خطتها تنفيذ رؤية المدرسة 1 2 3 4 5 1 2 3 4  
 
  
 5  .داء المدرسةوالملائم لأ تعزيز ثقافة التحسين المستمر 1 2 3 4 5 1 2 3 4  
   
 6  أداء وخطط المدرسة . والتقييم علىالاشراف  1 2 3 4 5 1 2 3 4  
   
 7  . رساء مناخ مدرسي يتصف بالايجابيةا الحث على  1 2 3 4 5 1 2 3 4  
   
 8  . المدرسي المجتمع أولياء الأمور و شركاءو طلاب , وعاملين , على الثقة المتبادلة بينه وبين أعضاء المجتمع المدرسي من قائمةعلاقة  بناء 1 2 3 4 5 1 2 3 4  
   
 9 بناء بيئة مدرسية تغرس مبادىء التعاون نحو خدمة التعليم . 1 2 3 4 5 1 2 3 4  
 
ة فعاله .تقديم برامج تعليميفريق من التربويين على  العمل مع 1 2 3 4 5 1 2 3 4      
 
 11
 
        
 11  التعليمية . الطلاب احتياجات تنوع لتناسب تصميم المناهج الدراسيةفريق من التربويين على  العمل مع 1 2 3 4 5 1 2 3 4
  
        
 21  . للطلاب الانجازيولمتابعة المستوى التعليمي  والاختبارات التربوية والعلمية تطوير نظم التقييم فريق من التربويين على العمل مع 1 2 3 4 5 1 2 3 4
  
        
 31  . التعليمية للعاملين مهاراتال تطوير فريق من التربويين على العمل مع 1 2 3 4 5 1 2 3 4
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 41  . القيادة لدى العاملين أسستطوير  فريق من التربويين على العمل مع 1 2 3 4 5 1 2 3 4
 
        
 51  . قدرة العاملين من الناحية التعليمية والقيادية الاشراف ومتابعة 1 2 3 4 5 1 2 3 4
  
        
 61  . تصميم خطط شاملة للتطوير المهني للعاملينفريق من التربويين على  العمل مع 1 2 3 4 5 1 2 3 4
  
        
 71  . نماذج تربوية وعلمية من خلال تطبيق مدرسةال فقامر إدارة 1 2 3 4 5 1 2 3 4
  
        
 81  ي للطلبة .لاثراء الجانب التعليم والعينية للمدرسة، والبشرية المالية الموارد إدارة 1 2 3 4 5 1 2 3 4
 مؤسسةالسؤال الثالث : ما أفضل ا
 المدرسة مدير لاعداد لتأهيل أو
 لهذه المعايير 
 اجابة من ) أكثر√( اختيار يمكنك (
 )ينطبق ما كل في
مدى  ماالسؤال الثاني : 
المعايير  من أهمية كل
 التأهيل في برامج التالية
مدير ل المهنيوالاعداد 
 المدرسة
دائرة  وضع يرجي (
 الرقم) حول
السؤال الأول: ما 
 مدى موافقتك على
 تأهيل مدير اعداد أو
لكل من  المدرسة
المعايير المهنيه 
 التاليه:
 دائرة وضع يرجي (
 حول الرقم)
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  بـــ المدرسة مدير يقوم -
    
 91  . في المدرسة الطلبةالعينية التي تضمن سلامة والبشرية و المالية الموارد دارةا 1 2 3 4 5 1 2 3 4
    
 12  . لخدمة المنهج الدراسي وأساليب التعليم ادارة الموارد المالية ,البشرية والعينية 1 2 3 4 5 1 2 3 4
   
 1 2 3 4 5 1 2 3 4  
, و الطلبةعاملين , تطوير وتوزيع الادوار القيادية بأعضاء المجتمع المدرسي منالقدرة على  
  . وأولياء أمور
 12
   
 22 التأكد من جودة استخدام المعلمين و الطلبة للوقت بشكل جيد . 1 2 3 4 5 1 2 3 4  
   
 32  . لآلية اتخاذ القرار وحل المشكلات و الطلبة المعلمين توجيهمن التأكد  1 2 3 4 5 1 2 3 4  
   
 1 2 3 4 5 1 2 3 4  
 من أولياء الامور بما ينعكس بشكل ايجابي على تعلم للعملية التعليميةدالمساندةالموار جمع
 الطلبة .
 42
   
 52 فريق من  بالتعاون مع بالمجتمع المدرسيذات الصلة  المعلومات والحقائق تحليلجمع و  1 2 3 4 5 1 2 3 4  
 112
 
2
1
1
 
 التربويين .
   
 1 2 3 4 5 1 2 3 4  
تلبية احتياجات البرامج المدرسية وتحسين ل المتنوعة المجتمع المدرسي موارداستخدام تحديد و
  الطلبة . جميع
 62
   
 1 2 3 4 5 1 2 3 4  
 أفراد المجتمع اللمدرسي من أولياء أمور وشركاء المدرسة الاتصال المفتوح بينه وبين عيتشج
  . في المسيرة التعليمية
 72
   
 82  .المحيط بالمدرسة  المتنوعهالمجتمع  بين الأفراد لثقافة والتقدير التفاهم تعزيز ثقافة 1 2 3 4 5 1 2 3 4  
   
 92  .تعزيز الموارد الثقافية والاجتماعية والفكرية في المجتمع المدرسي 1 2 3 4 5 1 2 3 4  
 
 13  .التعليمية للعملية المساندين المدرسي المجتمع شركاء مع ايجابية ومثمرة بناء وتعزيز علاقات 1 2 3 4 5 1 2 3 4      
 
        
 1 2 3 4 5 1 2 3 4
 13  . الأكاديمية والاجتماعية في النواحي الطلبة كل نجاح للمساءلة عن ضمان وجود نظام
  
        
 1 2 3 4 5 1 2 3 4
 23  الطلبة .تحصيل  على الثقافي وأثرهوسلوك الأخلاقي المبادئ الأساسية لل فهم
  
        
 1 2 3 4 5 1 2 3 4
 33  . وأثره على بيئة المدرسة فهم قيم المجتمع وتعاليمية الدينية وأسس نظامه الديمقراطي
    
 43  .عند صنع القرار المحتملةالمترتبه أو  الآثار الأخلاقية والقانونيةتقييم القدرة على  1 2 3 4 5 1 2 3 4
 
        
المساواة عند تنفيذ البرامج , والخطط التعليمية والسياسات المدرسية  و عزيز مبدأ العدالةت 1 2 3 4 5 1 2 3 4
  . الفردية الطلبة احتياجاتلتناسب 
 53
  
        
 1 2 3 4 5 1 2 3 4
 63  .التعليمية الطلبةجميع من له الصلة يعمل على استيفاء احتياجات  تأكد من أنال ا
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 مؤسسةالسؤال الثالث : ما أفضل ا
 المدرسة مدير لاعداد لتأهيل أو
 لهذه المعايير 
 اجابة من ) أكثر√اختيار ( يمكنك (
 )ينطبق ما كل في
مدى  ماالسؤال الثاني : 
المعايير  من أهمية كل
 التأهيل في برامج التالية
مدير ل المهنيوالاعداد 
 المدرسة
دائرة  وضع يرجي (
 الرقم) حول
السؤال الأول: ما 
 مدى موافقتك على
 تأهيل مدير اعداد أو
لكل من  المدرسة
المعايير المهنيه 
 التاليه:
 دائرة وضع يرجي (
 حول الرقم)
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  بـــ المدرسة مدير يقوم -
    
 73 توطيد مبادىء الوعي الذاتي لدى العاملين في المدرسة. 1 2 3 4 5 1 2 3 4
 
   
 83  العاملين في المدرسة. مهارات التفكيرالناقد( التحليلي ) لدى  ارساء 1 2 3 4 5 1 2 3 4
    
 93  وضع برنامج عمل مدرسي يرتكز على مستوى من المعايير الاخلاقية .  1 2 3 4 5 1 2 3 4
    
 14  في ضوء المعايير الاخلاقية .  القرارات الية اتخاذ تحليل 1 2 3 4 5 1 2 3 4
   
 1 2 3 4 5 1 2 3 4  
تؤثر على نظم  التي ووزارة التربية، الدولة التي تسنهاالأنظمة والقوانين و فهم السياسات .
  المدرسة
 14
   
 1 2 3 4 5 1 2 3 4  
فيها والتي تؤثر على المجتمع المحلي والتعليم  بغير مرغوالتحليل المسائل والظواهر  .
 للمدرسة
 24
   
 34  .خطط وبرامج المدرسة تنفيذ رؤية ,وتطوير ل التكنولوجية استخدام التقنيات والبرامج 1 2 3 4 5 1 2 3 4  
   
 1 2 3 4 5 1 2 3 4  
التعليمية ،  والاستراتيجيات المناهج تصميم التكنولوجيا عند تأكد من ادخال التقنيات والبرامجال
  .التعليمية للمدرسة بما يتناسب مع البيئة 
 44
   
 54  .التكنولوجية للتطوير الاداري والعلمي للمدرسة التقنيات والبرامج التأكد من استخدام 1 2 3 4 5 1 2 3 4  
   
 64  .المدرسي  التي تساعد على اشراك أعضاء المجتمع التكنولوجية تطبيق التقنيات والبرامج  1 2 3 4 5 1 2 3 4  
   
 74  .تخطيط ونظم التقييم والاختبارات في المدرسةال ستخدام البرامج التكنولوجيه لمتابعةا ا 1 2 3 4 5 1 2 3 4  
   
 84  . تعزيز أهمية البحوث في اتخاذ القرار والتطوير الاداريو فهم 1 2 3 4 5 1 2 3 4  
   
 94  .المدرسة أداء نيتحس تساند عمليةممارسات البحث التربوي الذي يمكن أن  فهم 1 2 3 4 5 1 2 3 4  
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 15  . المدرسة أداء نيتحس على التي يمكن أن تعمل بحوث التربويةال إجراء 1 2 3 4 5 1 2 3 4      
 
        
 1 2 3 4 5 1 2 3 4
 15  .  لاستخدامها في تحسين المدرسةالقدرة على تحليلل نتائج البحوث  
  
        
 1 2 3 4 5 1 2 3 4
 25  . المدرسية لبياناتا التقارير استنادا علىالقدرة على كتابة 
  
        
 1 2 3 4 5 1 2 3 4
 35  . لمدير المدرسة التدريب الميداني توفير خبرة
    
 45  . المدرسية والمدرسة بشكل عام فهم فلسفة ومبادىء النظرة العالمية التي قد تؤثر على القيادة 1 2 3 4 5 1 2 3 4
 شكرا على مشاركتك معنا
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Table 51 
 
Percentage of the Best Institution in Delivering Vision 
Survey 
item 
No. 
Vision Ministry of 
Education  
Higher 
educational 
intuitions  
Public 
educational 
associations  
Private professional 
development 
training companies  
1 Develop school vision 
and plans. 
59.4 31.7 32.4 20.3 
2 Communicate vision 
with to the school board 
staff, parents, and 
students. 
55.4 30.7 31 18 
3 Use data–based research 
to support the school 
vision. 
53.5 37.1 28.9 19.2 
4 Implement vision 
through the participation 
of all who is linked to 
the school community. 
57.5 32.8 30.9 19.1 
5 Promote continuous and 
suitable school 
improvement. 
57.2 32.8 29.4 18.3 
6 Monitor and evaluate 
progress and revise 
plans. 
 
59.6 30.6 29.3 18.5 
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Table 52 
 
Percentage of the Best Institution in Delivering School Culture and Instructional Learning  
 
Survey 
item 
No. 
School culture and 
Instructional learning  
Ministry 
of 
Education  
Higher 
educational 
intuitions  
Public 
educational 
associations  
Private 
professional 
development 
training 
companies  
7 Promote positive school 
culture. 
60 30.4 29.3 18.5 
8 Build a trust 
relationship between 
staff, students, parents 
and community partners 
57 30.8 31.2 18.8 
9 Build a collaborative 
school environment to 
learn 
58.4 33.6 29.8 19.1 
10 Provide effective 
instructional program 
55.4 34 31.9 21 
11 Work with other 
educators to design 
curriculum to 
accommodate diversity 
learner needs. 
57.9 36 31.7 18.8 
12 Work with other 
educators to develop 
assessment and 
accountability systems 
to monitor students’ 
progress. 
58.8 36 29.9 18.6 
13 Work with other 
educators to develop 
the instruction skills of 
staff 
57.8 32.7 31.7 22.6 
14 Work with other 
educators to develop 
the leadership capacity 
of the staff 
57.7 32.6 30.1 22.7 
15 Supervise the 
instruction and 
leadership capacity of 
staff 
56.7 32.7 29.7 22 
16 Work with other 
educators to design 
comprehensive 
professional growth 
plans for the staff 
 
56.3 32.9 30.7 20.7 
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Table 53 
 
Percentage of the Best Institution in Delivering  Management & Operation  
 
Survey 
item 
No. 
Management and 
Operation 
Ministry of 
Education 
Higher 
educational 
intuitions 
Public 
educational 
associations 
Private 
professional 
development 
training 
companies 
17 Manage the school 
facility by applying 
appropriate models and 
principles of organization 
56.9 31.9 31.5 20.6 
18 Manage the fiscal, 
human, and material 
resources, for student 
learning 
57.4 29.5 29.5 21.4 
19 Manage the fiscal, 
human, and material 
resources for student 
safety 
61 28.8 28.2 20.7 
20 Manage the fiscal, 
human, and material 
resources for curriculum, 
and instruction 
57.6 26.3 27.9 19.5 
21 Develop the capacity for 
distributed leadership. 
58.9 31.5 30.3 18.7 
22 Ensure teacher and 
organizational time is 
focused on quality 
instruction 
57.9 31.2 29.6 16.3 
23 Ensure teacher and 
organizational time is 
focused on decision 
making and problem 
solving  
 
57.9 29.7 29.4 19.5 
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Table 54 
 
Percentage of the Best Institution in Delivering  CommunityRrelations  
 
Survey 
item 
No. 
Community relations 
Ministry 
of 
Education 
Higher 
educational 
intuitions 
Public 
educational 
associations 
Private 
professional 
development 
training 
companies 
24 Bring together the 
support of family 
members and the 
community to 
positively affect student 
learning. 
58.7 29.2 29.4 18.1 
25 Collect and analyze 
data and information 
pertinent to the 
educational community. 
57.2 29.6 28.4 17.8 
26 Identify and use diverse 
community resources to 
improve school 
programs and meet the 
needs of all students. 
59.6 29.1 29.1 18.8 
27 Promote open 
communication with 
families and caregivers. 
58.6 29.7 29.1 18.3 
28 Promote the 
understanding, and 
appreciation for the 
community’s diverse 
culture. 
55.4 31 31.4 18.8 
29 Promote the cultural, 
social, and intellectual 
assets of the school 
community. 
58.7 30.4 31.4 18.2 
30 Build and sustain 
productive relationships 
with community 
partners. 
 
56.4 31.8 29.5 18.9 
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Table 55 
Percentage of the Best Institution in Delivering  Ethics  
Survey 
item 
No. 
Context ethics Ministry of 
Education  
Higher 
educational 
intuitions  
Public 
educational 
associations  
Private 
professional 
development 
training 
companies  
31 Ensure a system of 
accountability for every 
student’s academic and social 
success. 
58.5 30.8 27.9 17.6 
32 Understand the basic tenets of 
ethical behavior and culture 
on student achievement.  
58.2 31.5 30 17.4 
33 Understand the value and role 
community religion, 
democracy system on 
schools. 
59.1 30.1 31.2 18.4 
34 Consider and evaluate the 
potential moral and legal 
consequences of decision–
making. 
57.2 31.3 29.9 17.3 
35 Promote social justice 
develop and evaluate school 
policies, programs, and 
ensure that individual student 
needs inform all aspects of 
schooling. 
58.6 30.7 28.8 19 
36 Ensure that all aspects of 
schooling meet student’s 
needs. 
60.2 29.5 28.7 17.8 
37 Demonstrate principles of 
self-awareness among the 
school staff. 
59.3 28.4 29.1 18.9 
38 Demonstrate reflective 
practice among the school 
staff. 
54.4 31.6 28.9 19 
39 Formulate a building-level 
leadership platform grounded 
in ethical standards and 
practices. 
 
58.4 30.6 29.1 18.9 
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Table 56 
Percentage of the Best Institution in Delivering  Politics and Law  
Survey 
item 
No. 
Context : Politics, Law Ministry of 
Education  
Higher 
educational 
intuitions  
Public 
educational 
associations  
Private 
professional 
development 
training 
companies  
40 Analyze decisions in 
terms of established 
ethical work standards 
57.1 29.4 29.1 17.9 
41 Understand and explain 
how the policies, laws, 
and regulations enacted 
by the country and 
Ministry of Education 
affect schools 
59.9 30.6 27.6 17.5 
42 Analyze the complex 
issues that affect 
students, families, 
communities , and 
learning 
 
57.7 32.9 28.8 19.1 
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Table 57 
 
Percentage of the Best Institution in Delivering  Technology  
 
Survey 
item 
No. 
Technology  Ministry of 
Education  
Higher 
educational 
intuitions  
Public 
educational 
associations  
Private 
professional 
development 
training 
companies  
43 Use technology to promote 
and implement school 
vision. 
57.7 31.3 29.5 29.5 
44 Ensure that curricular 
design, instructional 
strategies, and learning 
environments integrate 
appropriate technologies to 
maximize learning and 
teaching. 
57.2 32.6 27.2 27.2 
45 Apply technology to 
enhance parents and staff 
professional practice and 
productivity. 
58.8 31.9 29 29 
46 Ensure the integration of 
technology to support 
productive systems for 
learning and 
administration.  
58.1 30.9 27.2 27.2 
47 Use technology to plan and 
implement comprehensive 
systems of effective 
assessment and evaluation.  
 
58.9 30.2 27.2 27.2 
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Table 58 
Percentage of the Best Institution in Delivering  Research  
Survey 
item 
No. 
Research 
Ministry 
of 
Education  
Higher 
educational 
intuitions  
Public 
educational 
associations  
Private 
professional 
development 
training 
companies  
48 Understand and promote 
research based decisions.  
57.0 31.6 28.4 19.5 
49 Understand educational 
research practices that can 
support school 
improvement.  
56.7 32.2 27.9 18.9 
50 Conduct educational 
research that can improve 
school.  
57.1 32.2 29.7 18.8 
51 Competent to critique 
research findings and 
claims that can improve 
school. 
57.3 31.2 28.2 19.6 
52 Write reports based on 
school data. 
 
57.7 30.8 28.1 20.1 
 
 
 
Table 59 
 
Percentage of the Best Institution in Delivering  Internship and Mentoring, and Worldview 
 
Survey 
item 
No. 
Internship and Mentoring 
Ministry of 
Education  
Higher 
educational 
intuitions  
Public 
educational 
associations  
Private 
professional 
development 
training 
companies  
53 Provide internship experience 
for principal 
59.1 31.1 29.3 21.2 
      
 
Worldview 
Ministry 
of 
Education  
Higher 
educational 
intuitions  
Public 
educational 
associations  
Private 
professional 
development 
training 
companies  
54 Understanding pillars of the 
worldview and its influence on 
leadership, learning and the 
school. 
56.8 32.8 31 19.9 
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MAIN OBJECTIVE OF THE KUWIAT EDUCATION SYSTEM 
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APPENDIX E 
 
 
1. Provide the individual with knowledge and skills that help them build their future in 
the light of global changes that surround them.  
2. Work with the trend towards e–learning education and enrich the school curriculum 
of new developments in education, while maintaining national identity and the teachings and 
ethics of the Islamic religion.  
3. Emphasize the school function to ensure the development of school activities in order 
to accomplish the educational goals. 
4. Focus on the quality of learning outcomes and try to improve educational inputs 
while using new educational applications.  
5. Support and develop all the needs of the educational process, recognizing the needs 
of the student and the community.  
6. Care for the special needs student and try to provide for them the educational 
environment that can help them to succeed in their educational journey.  
7. Give attention to outstanding students that provide them with programs that help 
them to develop and achieve excellence.  
8. Reinforce the status of the teacher’s professional development, which supports them 
in the fulfillment of the educational mission.  
9. Development of educational administration and seek to provide them with technical 
and management skills that help them to solve problems.  
10. Maintain and improve educational facilities in order to provide the education 
environment that can enrich learning (Ministry of Education, 2008a, 2008b).  
225 
 
Moreover, the Ministry of Education has the responsibility of the curriculum 
development and design for all levels of education. The curriculum has several broad categories: 
(a) language studies in Arabic, English and French; (b) social studies such as history, psychology 
and geography; (c) applied sciences such as chemistry, physics, mathematics, biology, and  
geology; and (d) life skills such as sports, study of the Constitution, and civic government 
(Ministry of Education, 2008a).  
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